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FOREWORD

Learning to Live Together — An Intercultural
and Interfaith Program for Ethics Education
for Children 6 to 11 Years Old is a resource for
educators in formal and non-formal education
settings to use to foster the social, emotional,
spiritual, and ethical development of children.

The manual, an adaptation of the first ethics
education program for children 12 to 18 years
old which was launched in 2008, builds on 13
years of successful implementation in more
than 50 countries, and responds to the requests
from our partners in the field to develop ethics
education resources for younger children.

Learning to Live Together addresses the
need to provide children earlier in life with
opportunities to strengthen their sense of self
and purpose, to learn to empathize with and
respect people from diverse cultures, religions,
spiritual traditions and beliefs, and to develop
21t century skills that empower them to learn
to reconcile their differences with others,
care for the environment, and transform their
communities together.

The manual was developed and adapted in a
process involving a series of pilot workshops
with children and many contributions from
educationalists, religious leaders, and experts
on children’s rights, ethics, peace education
and child development. Learning to Live
Together is designed to support educators
who wish to design transformative educational
experiences, and it provides them with
pedagogical guidelines, tools and resources
tailored for children in the middle childhood
years.

LEARNING TO LIVE TOGETHER

The program seeks to contribute to the
achievement of the Sustainable Development
Goals, particularly target 4.7, to prioritize
education for sustainable development, the
promotion of a culture of peace and non-
violence and global citizenship, thus fostering
social cohesion and the development of more
inclusive and peaceful societies.

| am especially grateful to UNESCO for the
partnership adapting the program and to
the Expert Group members who provided
guidance, expertise and wisdom in the
process.

It is my hope that the Learning to Live Together
manual for children 6 to 11 can further
contribute to the development of inclusive,
equitable and quality education and to the
realization and fulfilment of children’s rights.

May the Divine Presence guide us in our
collective efforts to foster ethics education
for children, and give us the wisdom to listen
to children with an open heart and mind.
Their dreams, hopes and aspirations are our
compass in this journey.

Rev. Keishi Miyamoto
President
Arigatou International
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ABOUT ARIGATOU INTERNATIONAL

Arigatou International works with people from
diverse religious and cultural backgrounds to
build a better world for children.

Believing that every child is a precious treasure
of humanity, Arigatou International draws on
universal principles of common good to fulfill
its "All for Children” mission. At the heart of
Arigatou’s work is creating inclusive spaces for
shared action to promote children’s rights and
well-being. Arigatou International encourages
individuals and organizations to take action to
ensure that all girls and boys grow up safe and
sound, develop to their full potential, and are
inspired and empowered to work with others
to make a difference in their communities.

Arigatou International develops and sustains
designed to
ensure that all children are treated with dignity
and that all of their rights are respected and

multi-stakeholder initiatives

protected. Engaging diverse collaborators,
Arigatou employs interfaith and intercultural
approaches to bring about positive change for
children at all levels—from the grassroots to
the global.

Arigatou International values children for
who they are and fully involves them in its
work, always safeguarding their well-being,
providing for their full participation, and
affirming their human dignity. For Arigatou,
children are deeply respected, fully recognized
participants in shaping the world.

Arigatou  International  works  together
with diverse religious leaders and faith
communities, international agencies, civil
society organizations, governments, children
and young people in more than 80 countries
around the world, and its efforts continue to

grow in reach, diversity and impact.

Across its four global initiatives—the Global
Network of Religions for Children (GNRC),
Ethics Education for Children, Prayer and
Action for Children, and End Child Poverty—
Arigatou International is guided by the
principles of the United Nations Convention
on the Rights of the Child and committed to
contributing to the Sustainable Development
Goals, especially the targets related to
children.

ABOUT THE GLOBAL NETWORK
OF RELIGIONS FOR CHILDREN

The Global Network of Religions for Children
(GNRC) is a global-scale interfaith network
of organizations and individuals specifically
dedicated to securing the rights and well-
being of children everywhere, GNRC members
come from all of the world’s major religions
and many other spiritual traditions. The GNRC
is committed to making the world a place
where every child can enjoy not only the right
to survive, but also to thrive, making positive
contributions of his or her own to a world of
peace and dignity for all.

ABOUT ETHICS EDUCATION
FOR CHILDREN

Ethics Education for Children promotes values-
based education for children, supporting
the right to education set out in the UN
Convention on the Rights of the Child, and
seeking to contribute to children’s holistic
development. Ethics Education for Children
utilizes a transformative approach to interfaith
and intercultural learning, which affirms the
dignity of all children, ensures their meaningful
participation, and empowers them to become
agents of positive change who can help build
just, peaceful societies.



ABOUT UNESCO ‘

UNESCO is the United Nations Educational,
Scientific and  Cultural Organization. It
seeks to build peace through international
cooperation in Education, the Sciences and
Culture. UNESCO's programs contribute to the
achievement of the Sustainable Development
Goals defined in Agenda 2030, adopted by
the UN General Assembly in 2015. Through
the promotion of global citizenship education
(GCED), UNESCO develops educational
tools to help people live free of hate and
intolerance and contribute to the building of
a more peaceful, just and sustainable world.
UNESCO works so that each child has access
to quality education. By promoting cultural
heritage and the equal dignity of all cultures,
UNESCO strengthens bonds among nations.
UNESCO stands up for freedom of expression,
as a fundamental right and a key condition for
democracy and development. Serving as a
laboratory of ideas, UNESCO helps countries
adopt international standards and manages
programs that foster the free flow of ideas and
knowledge sharing.
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INTRODUCTION

Ethics education that promotes intercultural
and interfaith learning affirms the importance
of nurturing ethical values and children’s
spiritual development. This unique form
of education seeks to assist children to
strengthen their identity and critical thinking.
It also fosters their abilities to make well-
grounded decisions, to respect, appreciate
and collaborate with people of other cultures,
religions and beliefs, and to embrace their
individual and collective responsibilities in a
global community.

Learning to Live Together—An Intercultural
and Interfaith Program for Ethics Education
provides educators in formal and non-formal
education settings worldwide with tools for
designing,
intercultural  and

implementing, and
interfaith
experiences that empower children to develop

evaluating
educational

a stronger sense of ethical awareness and
global citizenship. Learning to Live Together
is intended for use when working with
children from 6 to 18 years old. There are two
separate manuals, tailored for working with
children from 6 to 11 years old, and children
12 to 18 years old, respectively.

Learning to Live Together addresses some of
the root causes of xenophobia, discrimination
and hate speech, and fosters in children their
capacity to positively respond to the multiple
ethical challenges in their societies that affect
them from an early age. The program provides
spaces designed to strengthen children’s
agency to make positive contributions to their
communities, contributes to building social
cohesion, and enhances children’s innate
potential for spirituality and hope for a better
world.

Learning to Live Together for children 12 to 18
years old was developed in close collaboration
with UNESCO and UNICEF as an important
contribution to quality and inclusive education.
The adaptation process for children 6 to 11

years old was developed in partnership with
UNESCO within the framework of Sustainable
Development Goal 4, “Ensure inclusive and
equitable quality education and promote
lifelong learning opportunities for all,” and is
intended as a contribution the realization and
fulfilment of children’s rights.

Quality education fosters creativity and
knowledge and ensures the acquisition of the
foundational skills of literacy and numeracy
as well as critically important life skills such
as analytical, problem-solving and other
high-level cognitive, interpersonal and social
and emotional skills. It also develops the
knowledge, skills, values and attitudes that
enable learners of all ages to lead healthy
and fulfilling lives, make informed decisions,
contribute to the building of a more peaceful,
just and sustainable world and respond to local
and global challenges. It includes education
for sustainable development and global
citizenship education.!

Learning to Live Together is designed to
contribute to the realization of the right of
the child to full and healthy physical, mental,
spiritual, moral and social development,
and the right to education as set out in the
United Nations Convention on the Rights of
the Child (CRC), in the Universal Declaration
of Human Rights (UDHR), and in the World
Declaration on Education for All. It seeks to
contribute to the achievement of target 4.7
under the Sustainable Development Goals,
"By 2030 to ensure that all learners acquire
knowledge and skills needed to promote
sustainable development, including among
others through education for sustainable
development and sustainable lifestyles, human
rights, gender equality, promotion of a culture
of peace and non-violence, global citizenship,
and appreciation of cultural diversity and
sustainable

of culture’'s contribution to

development.”

1 Education 2030. Incheon Declaration and Framework for Action for the Implementation of Sustainable Development Goal 4.



The 18 Commitments on “Faith for Rights”
developed by the Office of the UN High
Commissioner for Human Rights call upon
religious leaders and communities to pledge
to promote respect for pluralism and diversity
in the field of religion or belief as well as the
right not to receive religious instruction that
is inconsistent with one’s conviction.? Ethics
education programs, like Learning to Live
Together, that promote dialogue,
and religious diversity, and interreligious
learning act as a mechanism for protecting
and affirming children’s rights, including
freedom of thought, conscience and religion
and freedom of expression, in accordance with
children’s evolving capacities.?

cultural

The title, Learning to Live Together, is
chosen with reference to one of the four
pillars of education named in Learning: The
Treasure Within, the report to UNESCO of the
International Commission on Education for the
Twenty-first Century.*

The UNESCO Guidelines for Intercultural
Education underpin the philosophy and the
approach of Learning to Live Together as a
resource and tool: “Religious education can be
described as learning about one’s own religion
or spiritual practices or learning about other
religions or beliefs. Interfaith education, in
contrast, aims to actively shape the relations

between people from different religions.”*

OVERALL OBJECTIVES

The Learning to Live Together Program
contributes to the development of life skills
that enhances children’s ethical reflections
and values and their capacity to make positive
contributions to their societies. The program
specifically seeks to:

e Strengthen children’s capacities to think
critically and make well- grounded ethical
decisions based on values that promote
respect for other cultures, religions and
beliefs.
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Empower children to engage in dialogue—
to listen and talk empathically—as a means
of enhancing their sensitivity to differences
and promoting mutual understanding and
respect among people of different cultures,
ethnicity, religious and spiritual beliefs.

Foster children’s spiritual development in
a manner that strengthens their capacity
for social and emotional learning, their
resilience, and their abilities to welcome and
embrace the diversity in the world and learn
to reconcile differences with others in non-
violent ways.

Nurture children’s abilities to understand
the needs of their societies and to work in
collaboration with others in joint action with
an attitude of reconciliation and respect
for diversity, to strengthen social cohesion
in their societies, and to contribute to the
creation of a culture of peace.

Uphold and affirm the human dignity of
all people as expressed in the Universal
Declaration of Human Rights, the
Convention on the Rights of the Child and
in the teachings of all religious traditions.

Foster children’s understanding of the

shared needs and interdependence of
life, promoting respect and care for the

environment.

Affirm the possibility of living together
with respect for one another in a world of
different religious, spiritual, ethnic and
cultural traditions, thereby contributing
to the development of more inclusive and

peaceful societies.

2 18 Commitments on “Faith for Rights.” https://www.ohchr.org/Documents/Press/21451/18 CommitmentsonFaithforRights.pdf

3 Faith and Children’s Rights: A Multi-religious Study on the Convention on the Rights of the Child, Arigatou International, in collaboration
with UNICEF, KAICIID International Dialogue Centre and World Vision International.

4 Learning: The Treasure Within. Report to UNESCO of the International Commission on Education for the Twenty-first Century (1966).

5 UNESCO Guidelines for Intercultural Education. UNESCO (2006), p.14.
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LEARNING TO LIVE TOGETHER DEVELOPMENT

On the occasion of the Special Session on
Children of the United Nations General
Assembly held in May 2002, the late Rev.
Takeyasu Miyamoto, former President of
Arigatou International and inaugurator of
the Global Network of Religions for Children
(GNRC), made a statement on behalf of
the religious leaders in attendance and the
GNRC to the plenary session of the General
Assembly. In his address, Rev. Miyamoto
proposed the establishment of the Interfaith
Council on Ethics Education for Children. The
Council was formed in 2004 and consisted of
scholars and leaders from diverse religious
pedagogues,
experts in ethics, professionals concerned

backgrounds, educators,
with children’s well-being, and representatives
of the United Nations. Its mandate was to
fulfill Rev. Miyamoto's commitment to make
the development of spirituality in children—
including their ethical values and esteem for
people of different religions and civilizations—
an essential part of the “quality education”
pledged in the Special Session Outcome
Document, “A World Fit for Children.”

HOW LEARNING TO LIVE TOGETHER
WAS DEVELOPED

Committed to promoting genuine cooperation
between people of different religions, the
Interfaith Council on Ethics Education for
Children guided the development of Learning
to Live Together as a practical program for
working with children from 12 to 18 years old.

From 2004 to 2008, the Interfaith Council
engaged in the development of the manual in a
process involving a series of testing workshops
held with the cooperation of GNRC members,
and in close collaboration with UNESCO and
UNICEF. In 2008, the completed manual for
the Learning to Live Together Program was
launched at the GNRC 3 Forum in Hiroshima,

Japan. By 2021, it had been used and
implemented in over 40 countries around the
globe, reaching more than 435,000 children. It
is available in 13 languages.

THE NEW LEARNING TO LIVE
TOGETHER FOR MIDDLE CHILDHOOD

11—middle
important
developmental establish
children’s sense of identity. During these
years, children make strides toward adulthood

The years between 6 and
childhood—are a time of
advances that

by becoming competent, independent, self-
aware, and involved in the world beyond their
families.® This also means that these years are
critical in the formation of attitudes, values and
dispositions regarding pluralism. Respect and
appreciation of diversity are formed in these
relatively early years of child development.

Research shows that a child’s overall health
and well-being during this critical period
of development affects their ability to
concentrate and learn, develop and maintain
friendships, and navigate thoughtful decision-
making.” It is during this period that they start
posing moral questions and considering social
issues. This is why ethics education programs
tailored for this age group have such potential
for nurturing their critical thinking and
spiritual development, and for providing them
with opportunities to explore relationships
with others, challenge their prejudices and
stereotypes, and develop life skills.

Chapter 2 of this manual, “Middle Childhood
and the Ethical and Spiritual Development
of Children,” describes the importance of this
period of life in children and how their ethical
and spiritual development during these years
can contribute to their sound and holistic well-
being.

6 Erikson, E.H. Identity, youth and crisis. New York: W.W. Norton and Company (1968).
7 The Middle Years Development Instrument. Research Brief. The University of British Columbia (2015). http://earlylearning.ubc.ca/media/

publications/mdi_research_brief_web_november_2015.pdf
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HOW LEARNING TO LIVE TOGETHER
FOR CHILDREN 6 TO 11 YEARS OLD
WAS DEVELOPED

Over the years, the effectiveness of the
Program for children 12 to 18 was validated
in multiple evaluation processes, verifying its
contributions to children’s empowerment and
to strengthening global citizenship education,
social cohesion and peacebuilding. As a
result, Arigatou International received strong
calls from partners, GNRC members, and
its network of educators around the world
to develop an adaptation of Learning to Live
Together designed for working with younger
children.

Learning to Live Together for children 6 to 11
years old builds on the expertise Arigatou
International gained over the last 18 years
by developing, sharing and implementing its
Ethics Education framework and approach. It
was developed based on the implementation
of the Learning to Live Together Program
for children 12 to 18 years old carried out by
partners in more than 40 countries, multiple
lessons learned, inputs and recommendations
provided by Ethics Education facilitators and
trainers, the advice, guidance and support of
the Group of Experts, and the lessons learned
and recommendations gathered via a series of
pilot workshops and stakeholders’” meetings
held in several locations to facilitate the
adaptation process.

In 2018, Arigatou International invited a group
of experts in education, child development,
child rights, ethics, peace education, and
intercultural and interfaith education—from
diverse religious and cultural backgrounds—to
advise upon and guide the adaptation of the
Learning to Live Together manual for middle
childhood, tailoring it specifically for children é
to 11 years old. The group of experts included
representatives of UNESCO as well as former
members of the previous Interfaith Council and
international trainers. See the full membership
in Annex 1.

From 2018 to 2021, the group of experts
engaged in dialogue regarding the significance
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of ethics education and the spiritual
development of children in middle childhood.
They reviewed methodological approaches
that can better address the developmental
needs of children during this period of life;
the particular challenges that affect these
children, including socio-economic, political
and environmental issues, as well as the
health and education crises caused by the
COVID-19 pandemic that emerged in 2020.
They explored the multiple opportunities that
education systems, educators, families, and
communities have to empower children to
develop positively in a pluralistic world—in
particular, by fostering their social, emotional
and spiritual well-being and empowering them

to contribute to their communities.

In 2019, seven pilot workshops were held, in
Ecuador, El Salvador, India, Kenya, Portugal,
Romania and Tanzania, involving 239 children
from 6 to 11 years old from Buddhist, Christian,
Hindu, Jain and Muslim communities or with
no religious affiliation, and from other ethnic
and spiritual communities, such as the Maasai,
Roma and locally indigenous communities. Six
of the seven pilot workshops were preceded
by stakeholders’ meetings, which brought
together a total of 175 participants from 45
different institutions. These included religious
leaders, educators, child protection experts,
and staff from UNESCO and UNICEF.

In all locations, the selection of participants
ensured age and gender balance, as well
as religious diversity representing the local
reality. Except for Ecuador and Romania, where
children came from the middle class socio-
economically, children in other locations came
from vulnerable contexts affected by several
forms of social challenges, including poverty,
violence in the home, street and gang violence,
bullying, or alcohol and drug consumption.

In 2021, another two pilot workshops were
held online, with participants from Bhutan
and Indonesia, bringing together a total of
60 children, and two separate stakeholders’
meetings were held with experts from the
Middle East and the United States of America,
with a total of 60 people participating.
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The pilot workshops provided the opportunity
to test the proposed content and pedagogical
approaches with children of these ages while
ensuring a physically and emotionally safe
educational environment, promoting cultural
and religious sensitivity, listening to their
voices, learning about their needs, challenges,
dreams, and ideas, and identifying together
with them best ways to respond to those.
The workshops also provided opportunities
to reflect upon how the program can best
be implemented in contexts of violence,
displacement, conflict or poverty.

VOICES OF CHILDREN INVOLVED IN
THE PILOT WORKSHOPS: LESSONS
LEARNED

Both the pilot workshops and the dialogues
with diverse stakeholders generated important
recommendations  for the development
process and allowed for reflection on various
contextual issues that affect children and their
views. A very important aspect of the pilot
workshops was that children’s reflections and
experiences directly contributed to the design
and development of the manual and offered
significant contributions to the adaptation

process.

In all seven locations, children shared about
experiencing one or more types of violence:
corporal punishment, bullying, neglect, poverty,
or street violence. Many children expressed that
they often fear the adults around them and
feel isolated. Fears like these were witnessed
in several children displaying low self-esteem
or lack of self-concept. They presented as not
feeling liked or accepted for who they are,
having difficulties identifying their talents,
strengths or sharing opinions, or avoiding
participation. During the workshops, facilitators
sought to develop safe learning environments
for children to express their feelings, identify
ways they can protect themselves and others,
and find the support they need. The User's
Guide Chapter of this manual provides concrete
guidance on how to create safe learning
environments as well as recommendations on
what facilitators can do to respond to situations

of violence or distress that might affect some
children.

The pilot workshops were also an opportunity
to assert the importance of ethics education in
fostering interfaith and intercultural learning,
helping children challenge their prejudices
and stereotypes, and promoting reflection on
the significance of fostering inclusion in their
societies. The reflections of the participating
children showed an increased openness toward
differences after the workshop activities, and a
greater willingness to explore and learn more
about the religious and spiritual beliefs of other
people. In this sense, especially in contexts
where cultural, ethnic, and religious divisions
are heightened due to social fragmentation,
this form of ethics education can be expected
to contribute to the prevention of violence,
to foster mutual understanding and respect
from the younger years, and ultimately, to help
lay a foundation for more inclusive, cohesive
societies.

In India, for instance, in a pilot workshop
conducted in collaboration with Shanti
Ashram in Tamil Nadu, children had the
opportunity to visit different religious sites,
speak with religious leaders, reflect upon the
experience, and learn about the differences
and similarities in a safe learning environment.
Children expressed their interest but also their
discoveries as they entered the sacred place
of the other, a place that otherwise they would
never have had the opportunity to visit and
dialogue about.

“Thanks for taking my friends to
my place of worship.”

“I liked the fact that not just
women of that religion but people
from any caste can visit and also

read the holy book.”

“I liked that the lamp and flowers
are common to many religions.”

The workshops also served as an opportunity
for reflecting on issues of violence as well as



children’s rights. In the workshop held with
cooperation from GNRC Kenya, children from
several UNESCO Associated Schools as well as
from non-formal education programs in Kibera
spoke about their feelings and reflected about
the places which they feel most safe and
protected. This dialogue was an opportunity to
develop self-awareness but also for children to
learn how to articulate when they feel that their
rights are being violated or that their physical
or emotional integrity is being trampled upon.
When asked by the facilitator, “What makes
you angry?”, children replied:

“If someone calls you bad names.”
“When the teacher beats you.”
“When your friends beat you.”

“When somebody shouts at you.”

“When someone wants to beat you
for no reason.”

In all of the workshops, children developed a
map of their communities and identified places
where they felt safe. They identified diverse
types of violence that affect them and other
children, as well as new and alternative ways
to address them and to protect and affirm the
dignity of each and every child. For instance, in
Ecuador, in a pilot workshop organized by the
GNRC-Ecuador Committee, children identified
violence in the school setting, how they felt
and what they could do about it:

“My brother’s friends used to bully
me, and | could not talk to my
parents about it for a long time,
because they worked too much;
finally they came to talk about it at
the school.”

In some locations, facilitators used storytelling,
real life situations, games and drawings to
introduce children’s rights and foster dialogue
regarding injustices in their societies and how
to respond to them ethically. For instance, in
El Salvador, children created a play about the
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story of Malala Yousafzai, which was read to
them. This resulted in a conversation around
“why Malala could not go to school,” where
issues such as gender equality and the right
to education and protection from violence
emerged in very natural ways, awakening
curiosity to know more.

In Tanzania, a game where children were
or saw friends being excluded, privileged,
or discriminated against was used to spark
reflections on how the decisions that led to
these results were made, who made those
decisions and why, the impact on everyone,
and what could have been done differently.
In India, for instance, during an activity where
children were invited to discuss and make
decisions about their wants and needs, children
discussed how they made those decisions, the
values that guided them in doing so, and the
implications of their actions.

Each workshop allowed for children to
recognize issues of discrimination, xenophobia,
and violence, as they were invited to put
themselves in others’ shoes and then identify
ways they could stand up against these issues.
This skill is particularly important in contexts of
structural violence, where discrimination and
injustices have been normalized, leading to
the disenfranchisement of children and young
people from marginalized communities.

In Portugal, for instance, various exercises
helped children to realize that they are not
alone in the challenges they face, and they were
able to “zoom in and out” of their communities
to acquire a holistic view of situations. They
identified challenges other people face, the
prejudices against others in the community,
and their shared humanity. They became
more critical of certain perceptions of others
that had been passed down to them, and they
realized that the “other” is someone like them.
A child said, “I know Maria; she is my friend,”
referring to a child from a community they
visited and with whom he played and talked
during the visit. Yet he otherwise would never
have had the chance to meet and get to know
her for who she is and not for what others say
about her or stereotypes based on where she
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lives or comes from. The understanding of the
“other” as a stranger changed to the “other”
as a friend. Herein lies the power of Learning
to Live Together.

Throughout the series of pilot workshops,
facilitators’ experience and knowledge of
child-development were recognized as critical
factors when customizing the implementation
of Learning to Live Together for this age group.
Other key facilitator capacities included:
ensuring context-sensitivity, developing safe
and empowering learning environments,
properly adapting the activities, and fostering
children’s active participation. The ethics
education facilitator needs to develop high-
level facilitation, dialogue and questioning
skills, to be fully acquainted with the manual
content, and to know how to create an
inclusive environment. The child needs to be
at the center of the learning, with an adult that
knows how to shape powerful, meaningful, and
inclusive learning experiences.

LESSONS LEARNED FROM PRIOR
IMPLEMENTATION OF LEARNING TO
LIVE TOGETHER

This manual builds on multiple lessons learned
during the implementation of the Learning
to Live Together Program with children 12
to 18 years old over the last 18 years. These
lessons were detailed and analyzed using
monitoring and evaluation processes® as well
as information gathered from implementing
partners.

Findings from Greece, India, Kenya, El
Salvador and Romania suggest that education
programs based on Learning to Live Together
contributed to reduced prejudice among
children against people who are different from
them, their culture, or beliefs. As described
by a child from India: “Going into a mosque
and learning about Islam, from a Hindu
perspective, was one of the most incredible
and life-changing experiences. It is impossible
for me to explain the feeling, but so many of

my stereotypes were broken down and so
many of my questions were answered.”

Through Learning to Live Together, Christian,
Muslim and Jewish participants have met
together for the first time to talk about their
shared land; Indian children and youth from
all  socio-economic classes and religious
backgrounds have worked together; Roma
children in Romania have felt included and
welcomed by others; children in Kenya
from diverse ethnic and religious groups
have critically acknowledged each other’s
similarities and embraced their differences;
children escaping from war-torn countries
and now living in Greece have strengthened
their identities and felt included by “learning
to play together” with others; and children in
El Salvador have strengthened their sense of
belonging and empowerment as a preventive
mechanism against gang violence.

Learning to Live Together provides
opportunities for children to identify the
root causes of violence and injustices in
their communities and create new ways to
respond to those. Findings have shown that
participating children reflect upon situations of
conflict around them, and document how their
behaviors and attitudes change, particularly as
they begin to privilege dialogue over violence.
Teachers noted the development of new
friendships and relationships across diverse
ethnic, religious, gender and socio-economic
lines.

The program has also been shown to encourage
the transformation of educators themselves,
as they move from top-down approaches of
teaching to horizontal methods that enable
children to feel more engaged, included,
and valued, resulting in better participation
and dialogue. Evaluation processes have also
revealed improved internalization of concepts
and values among teachers and showed they
were better able to translate them into their
teaching practices; increased understanding
of the social context and reality and how

8 Systematic Implementation and Internal Monitoring and Evaluation of the Learning to Live Together Program - A Report on an Internal
Review Process of Program Activities in 24 Locations in El Salvador, Greece, India, Kenya, and Romania. Arigatou International (2014).
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those affect schools and children; as well as ‘
feeling better equipped to create safe learning

environments for children and promote

dialogue that allows children to interact, open

up, share their ideas and collaborate.

The Learning to Live Together Program is well-
positioned to address pressing contemporary
social issues and serve as a critical component
of any education curriculum in formal and
non-formal education settings. Field studies
suggest that there is a direct link between
children’s school success and values-based
education that nurtures competencies in
children to learn to live together.” Arigatou
International’s  experience also  strongly
suggests that the program, when implemented
systematically, run by trained facilitators, and
supported by local institutions, can make a
valuable difference in the lives of children and
lead to concrete child-led actions that help
to make communities more harmonious and
inclusive.

WHERE LEARNING TO LIVE TOGETHER
CAN BE USED

Learning to Live Together has been developed
for use in formal and non-formal education and
within diverse religious and secular contexts. It
is intended to serve as a resource for everyone
concerned with fostering children’s sense of
ethics and values, supporting their spiritual
development, and increasing their capacity to
learn to live together in a pluralistic world. The
objective has been to develop a program that
is relevant on a global level and yet flexible
enough to be adapted within different cultural
and social contexts.

9 Lovat, T, Dally, K., Clement, N., & Toomey, R. (2011). Values Pedagogy and Teacher Education: Re-conceiving the Foundations. Australian
Journal of Teacher Education, 36(7). http://dx.doi.org/10.14221/ajte.2011v36n7.3
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CHAPTER 1

LEARNING TO LIVE TOGETHER
IN A PLURALISTIC WORLD

CHILDREN AS A COLLECTIVE ETHICAL OBLIGATION

“At any given time around the world, there are approximately two billion children living
among us. Two billion young bodies and minds that house enormous human potential and

who we collectively deem worthy of our care.”’

We live in the midst of the beauty and
wonders of creation, the miracle of life, and
the enormous potential of human beings to
enrich life—to make it a blessing for all. Yet,
we also live in a world in which violence and
war, poverty and injustice are endemic.

The growth and development of children
includes physical, mental, social, cultural,
spiritual,
dimensions. Sadly, poverty, deeply embedded
inequalities in social organization, lack of

religious and  environmental

access to basic facilities and education,
disease and malnutrition, and lack of access to
information, connectivity and digital platforms
still afflict many of our children.

The Convention on the Rights of the Child
(CRC) identifies the rights of the child to speak
and be listened to (Article 12) on issues that
concern them and affirms that:

“The child should be fully prepared to
live an individual life in society, and be
brought up in the spirit of the ideals
proclaimed in the Charter of the United
Nations, and in particular in the spirit
of peace, dignity, tolerance, freedom,
equality and solidarity.”

It also states that:

“Due account should be taken of the
importance of the traditions and cultural

values of each people for the protection
and harmonious development of the
child.”"

Every child is a promise, a sacred gift, a living
sign of the future. The challenge before us
is therefore how to empower children and
enhance their innate ability for hopeful and
positive living.

In meeting this challenge, the Ethics Education
for Children initiative is guided by its specific
vision:

“We envision a world in which all
children are empowered to develop their
spirituality—embracing ethical values,
learning to live in solidarity with people
of different religions and civilizations,
and building faith in that which people
refer to as God, Ultimate Reality or
Divine Presence.”"

The Ethics Education for Children initiative
also stands for the belief that:

“Ethics education will enhance children’s
innate ability to make positive contributions
to the well-being of their peers, families,
and communities, and that this in turn, will
help the entire human family to thrive in
an environment of greater justice, peace,
compassion, hope and dignity.”"

10 Gautam, Kul. Towards a World Fit for Children, WCC Journal on Health and Healing, Issue No 179 (2005), p. 5.

11 Preamble of the Convention on the Rights of the Child.

12 The vision document of the Interfaith Council on Ethics Education for Children

13 Ibid.



The care of every child is not only an ideal; it is
also a collective ethical obligation.

CHILDREN - A GIFT AND
A RESPONSIBILITY

In one sense our children do “belong” to us.
We bring them into the world; they are in
our care. Yet we do not own them. They are
individuals in their own right, ready to blossom
into what they will become. As Khalil Gibran
expressed in The Prophet:

And a woman who held a babe against
her bosom said, “Speak to us of
Children.” And he said:

Your children are not your children.

They are the sons and daughters of Life's
longing for itself.

They come through you but not from
you,

And though they are with you, yet they
belong not to you.

You may give them your love but not
your thoughts,

For they have their own thoughts.

You may house their bodies but not their
souls,

For their souls dwell in the house of
tomorrow,

which you cannot visit, not even in your
dreams.

You may strive to be like them, but seek
not to make them like you, For life goes
not backward nor tarries with yesterday..."

Every parent, every adult, is faced with a
dilemma. On the one hand, we are given the
gift of children; they are in our care, and we
have the responsibility and the opportunity
to guide them as they grow into adulthood.
At the same time, we do not want to impose
our viewpoints on our children, which might
limit their freedom to engage with life as they
find it, learn from it, and to form their own
values. We owe it to them, and the world, that
we raise and educate children with a sense of
accountability, discernment and humility.
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CHILDREN LEARN WHAT THEY LIVE

A child’s learning process begins from the
moment he or she is born. The environment
children live in, the experiences they have,
and the examples of behavior that we
provide all contribute to their understanding
of themselves and of the world. The much-
quoted verse, Children Learn What they Live,
encapsulates this reality:

If children live with criticism

They learn to condemn; If children live
with hostility

They learn to fight;

If children live with ridicule

They learn to be shy; If children live with
shame

They learn to feel guilty;

[But,]

If children live with tolerance

They learn to be patient; If they live with
encouragement

They learn confidence;

If children live with praise

They learn to appreciate; If children live
with fairness

They learn justice;

If children live with security They learn to
have faith; If children live with approval
They learn to like themselves; If children
live with acceptance and friendship

They learn to find love in the world.”

At the heart of all learning is experience,
the greatest teacher—this truth cannot be
over-emphasized. Children are not born into
an ideal world—and their learning process
involves observing, experiencing, assessing,
integrating and responding to many forces
over which they, and their parents, have little
control. Complex realities, conflicting values,
opposing claims to truth and confusing
alternatives compete for their loyalty. Within
such a reality, there is an intense need for ways
to nurture and empower children with values
that will help them make the right choices.

14 Gibran, Khalil. The Prophet, Chapter entitled “Children,” Arrow Books Ltd, New York (1991).
15 Law Nolte, Dorothy. Children Learn What They Live, Workman Publishing Company, New York (1998).
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ETHICS EDUCATION AND HUMAN
RIGHTS

The vision and mission of the Ethics Education
for Children Initiative resonate in particular
with those articles in the Universal Declaration
of Human Rights that address the rights: to
freedom of thought and belief, opinion and
expression; to education and rest and leisure;
to an adequate standard of living and medical
care; and to participation in the community’s
cultural life. The Ethics Education for Children
Initiative subscribes wholly to the Convention
on the Rights of the Child. Learning to Live
Together responds specifically to Article 29,
which states that the education of the child shall
be directed to:

a) The development of the child’s
personality, talents and mental and
physical abilities to their fullest
potential.

b) The development of respect for human
rights and fundamental freedoms,
and for the principles enshrined in the
Charter of the United Nations.

c) The development of respect for the
child’s parents, his or her own cultural
identity, language and values, for
the national values of the country in
which the child is living, the country
from which he or she may originate,
and for civilizations different from his
or her own.

d) The preparation of the child for
responsible life in a free society, in

the spirit of understanding, peace,
tolerance, equality of sexes, and
friendship among all peoples, ethnic,
national and religious groups and
persons of indigenous origin.

e) The development of respect for the
natural environment.

The Convention on the Rights of the Child
provides an instrument for a responsible
approach to children. The CRC, signed by all
nations and ratified by all but two nations,
indicates three areas of children’s rights. All
children have the right to:

 Life, health, education and development,
e Safety and protection, and
e Participation.

The CRC has four general principles for the
overall safeguarding of the rights of the child:

* The right to survival and development,
e The right to no discrimination,

® The right to be heard, and

* The best interests of the child.

Learning to Live Together has been developed
as a contribution to the realization of the right
of the child to education and to full and healthy
physical, mental, spiritual, moral and social
development, as set out in the Convention on
the Rights of the Child.

ETHICS AND ETHICS EDUCATION

For as long as people have been living together
in communities, a moral regulation of behavior
has been necessary for the community’s well-
being—this is called ethics. It is important that
users of Learning to Live Together have some
agreement on what ethics, values and moral
education are and mean.

If we ask the question, “What does ethics
mean to you?” we could get several different
answers:

“Ethics has to do with what my feelings
tell me is right or wrong.”

“Ethics has to do with my religious
beliefs.”

“Being ethical is doing what the law
requires.”

“Ethics are the standards of behavior
that our society accepts.”



Many people tend to equate ethics with their
feelings. But being ethical is not merely a
matter of following one's feelings, for feelings
are no foundation for determining what is
ethical.

Nor can one completely identify ethics with
religion. Most religions advocate high ethical
standards. Yet if ethics were confined to
religion, they would apply only to religious
people. Ethics applies to the behavior of the
believer as it does to that of the non-believer.

Being ethical is also more than simply following
the law. The law often incorporates ethical
standards to which most citizens abide. But
laws, like feelings, can deviate from what is
ethical. History knows of societies with laws
that legitimized slavery. In several societies, the
secondary role of women is enshrined in law.
There are probably still women who remember
the days when the law prohibited them from
voting.

Being ethical is also not the same as doing
“what society accepts.” Standards of behavior
in society can deviate from what is ethical.

Moreover, if acting ethically constituted doing
“what society accepts,” one would first have
to determine where this standard lies. On
contentious issues, those that confound us the
most, nothing short of a survey would suffice.
Even then, the lack of consensus in society
would prevent a clear articulation of ethical
behavior.

What, then, are ethics? First, ethics are carefully
considered standards of right and wrong that
prescribe what humans ought to do, usually
in terms of rights, obligations, benefits to
society, fairness, or specific virtues. Ethical
standards encourage values and virtues, such
as honesty, compassion, respect, empathy,
responsibility and the fulfilment of basic human
needs. Ethics are those standards that impose
reasonable obligations to refrain from rape,
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stealing, murder, assault, slander and fraud.
The sociologist Johan Galtung asked people
in about 50 countries what they could not do
without, and deduced from this survey basic
human needs such as well-being, identity and
freedom.

Secondly, ethics is the name of the discipline
concerned with the study and development
of ethical standards. Because feelings, laws
and social norms can deviate from what is
ethical, it becomes necessary to examine one's
standards to ensure that they are reasonable.
Ethics also means, the continuous effort of
studying our moral beliefs and moral conduct,
and striving to ensure that we, and the nations
and institutions we help to shape, live up
to standards that are reasonable and well
grounded, whether in religious and cultural
belief systems or international instruments."”

ETHICS, VALUES AND MORALS

It quickly becomes difficult to differentiate
between the concepts of “ethics,” “values”
and "morals.”

The following definitions appear in the
Compact Oxford English Dictionary:'

Ethics: The philosophical study of the
moral values of human conduct and the
rules and principles that ought to govern
it.

Values: The moral principles or accepted
standards of a person or group.

Moral:  Concerned with or relating
to human behaviour, especially the
distinction between good or bad, or
right or wrong.

Ethics are beliefs, ideas, and theories that
facilitate the setting of standards. Morals
relate more closely to behavior. Values
constitute that which is accepted by the

16 Galtung, Johan. Human Needs, Humanitarian Intervention, Human Security and the War in Irag,” keynote address, Sophia University,
Tokyo, 2004. http://www.aa.tufs.ac.jp/humsecr/report/040110Galtung.pdf

17 Adapted from Ucko, Hans. Ethics, law and commitment, Current Dialogue, Issue 46 (2005), http://wcc-coe.org/wcc/what/interreligious/

cd46-09.html

18 Compact Oxford English Dictionary, Oxford University Press (2005).


http://www.aa.tufs.ac.jp/humsecr/report/040110Galtung.pdf
http://wcc-coe.org/wcc/what/interreligious/cd46-09.html
http://wcc-coe.org/wcc/what/interreligious/cd46-09.html
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person, group, community or society. All
aspects are important and linked. One can
have high standards but fail to live up to them,
which would mean strong ethics but weak
morals. The values of a particular group may
be unacceptable to another.

The French philosophers Paul Ricceur' and Guy
Bourgeault,®® for example, generally reserve
the term “ethics” for fundamental reflection on
essential questions of human behavior (e.g., the
end and meaning of life, the basis of obligation
and responsibility, the nature of good and
evil, the value of the moral conscience) and
reserve the term “morals” for the application,
the concrete, the action. Furthermore, “ethics”
tends to imply a questioning and an open mind
or spirit, while “morals” more often refers to
defined systems of norms, the translation into
rules for orienting action.

ETHICS IS ABOUT RELATIONSHIPS

Ethical demands, in whatever way we arrive
at them, are about relationships. The Danish
theologian K. E. Loegstrup introduces the
notion that an ethical demand on human
beings is refracted like light through a prism,
revealing all the different ways in which we find
ourselves in relationship with one another.”’

How one chooses to relate to oneself, to
others, and to earth, which sustains all life, is
the primary manifestation of ethics and values.
The source of ethical norms and behavior
could be ascribed to a Divine presence, or a
revelation that had been given by a Divine or a
spiritual teacher endowed with great wisdom,
or to human rights principles.

There may be many sources for ethical
behavior, and the primary question is how
valuable ethics are in helping us discern and
respond to the connectedness of all life, how
useful they are in fostering humane values, and
in building and fostering a sense of community.

19 Ricceur, Paul. Soi-méme comme un autre, Paris, Seuil (1990).

All  religious communities and humanists
consider ethics not as a cordoned-off area of
life, but as applying to all of life: the individual,
within the family, at work and in society. Islamic
ethics, for example, comprises all the commonly
known moral virtues. It concerns itself with
the whole scope of a person’s individual
and collective life—his or her domestic
relationships, civil conduct, and activities in
political, economic, legal, educational and
social fields. It covers each person’s life from
home to society, from the dining table to the
battlefield and peace conferences—literally
from the cradle to the grave.

In keeping with this emphasis on both the
individual and the community, most of the
traditional religions in Africa have a saying:
“A person is a person only in relation to other
persons.”

Given this connectedness, we look for ethical
values that help children develop a sense
of community, not only with those in their
immediate surroundings, but also across
ethnic, national, racial, cultural and religious
barriers. We seek and nurture values that
foster a sense of mutual responsibility for one
another in an interdependent world.

ARE THERE ENDURING VALUES?

Many communities express ethical values
in concrete terms that determine attitudes
and patterns of behavior, such as love and
compassion, justice and fairness, honesty
and generosity,
control. These communities may emphasis
on overarching ethical principles—such as

non-violence and self-

"Loving one’s neighbor as oneself,” or “Not
doing to others what one would not want
others to do to oneself”—in the belief that
living by these principles bears ethical fruit. An
intentional stress on developing specific skills
and capabilities in children could naturally
foster ethical behavior.

20 Bourgeault, Guy. I'éthique et le droit face aux nouvelles technologies médicales, Les Presses de |'Université de Montréal, Montréal,

(1990).

21 Loegstrup, K.E. Ethical Demand, University of Notre Dame Press, Notre Dame and London (1997).



UNESCO has identified some universal values
of personal development that enable the child
to relate creatively to her or his world: helping
the child develop self-esteem; enabling
their capacity to make choices and to take
responsibility for choices made; their ability to
make fair decisions; the readiness to respect
others and their views; their willingness to
make commitments and stand by them. These
are examples of the many qualities identified
as values that need to be nurtured in a child to
help him or her think and act ethically.?

Relationships often form and build a person’s
identity. Daughters and sons have different
types of relationships with the mother
or the father, being a pupil in a school
shapes another part of the identity, as does
being a part of the family and the cultural
environment. Traditions—familial, local and
national—shape one’s identity, beliefs and
values. Events—personal, national, regional,
global—contribute likewise to the process of
identity development.

Religious, spiritual and cultural identities are
shaped in the same way. Exposure to a variety
of religious and cultural beliefs and customs,
to the uniqueness of each religion and culture,
does not undermine one's faithfulness to one's
own religious, spiritual or cultural tradition. If the
religiously and culturally plural reality is conveyed
in an open, warm, loving, harmonious setting,
where the figures of authority arouse respect
and affection rather than fear, there is no threat
to one's own tradition. The entire educational
environment has to be embodied with a concept
of mutual acquaintance, acceptance and equal
legitimacy, where no one belief or practice is
privileged or presented as superior. Amid the
diversity, what is common to all—our humanity,
needs to be stressed. The image is not that of a
melting pot, where everything is mixed together,
but of a mosaic where each cultural identity has
its own significance and recognition, affirming
the richness in diversity.
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To have a sense of one's own identity demands
autonomy: independence, freedom of thought,
speech and action, and freedom from fear of
censure or punishment should one’s beliefs
clash with those of the majority or with those
of the governing authorities. Self-respect and
self-esteem are essential, not only in order to
merit respect from others, but also as a basis
for respecting others.

It is common to think of ethics as a matter of
personal values that are exercised in our day-to-
day life. But the world we live in is forcing us to
think and act also in global terms. The poverty
and deprivation of millions, the exploitation
of the earth’s resources, the ecological crises,
rampant violence and warfare, and the culture
of greed and accumulation place new pressures
on us to exercise ethical values in our global
living. We—and our children—need ethical
sensitivities to help us relate across cultures
and civilizations, across national and ethnic
barriers, and across religious identities and
commitments. Many are beginning to look for
directions to cope with the present and prepare
for the future.

ETHICAL PRINCIPLES AND CORE
VALUES FOR ETHICS EDUCATION

There have been attempts to arrive at common
ethical values that all religious communities
can affirm and live by. One such attempt was
a document issued at the Centennial of the
Parliament of World's Religions in Chicago
in 1993, under the leadership of Hans Kiing.
Titled Towards a Global Ethic, the document
is now widely known and has been accepted
around the world, providing inspiration for a
possible agreement between peoples from
different perspectives on common values
that should guide the human community as a
whole.?

Since 1993, there have been further attempts
to draw up ethical criteria for a number of

22 UNESCO lists these and several other "humane values” in Eliminating Corporal Punishment: The Way Forward to Constructive Child
Discipline, Stuart N. Hart (ed.), Paris, UNESCO (2005). The values were drawn up by a panel of five international experts in the hope that
they would reflect ethical/moral values that transcend cultural boundaries.

23 Declaration Towards a Global Ethic. The Council of a Parliament of the World's Religions, at https://www.global-ethic.org/wp-content/

uploads/2020/12/WEE_2018.pdf
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walks of life that can be affirmed by the
global community. The enormous diversity of
religions, cultures and ways of life represented
in the world makes common agreements and
their implementation a difficult task. Yet, there
appears to be a common consensus that we,
as a human community, must strive towards a
common ground on ethical principles, for the
sake of future generations.

A central dimension of building a better future
is helping children develop ethical values.
The values developed globally, however, must
also have relevance locally, as communities in
different places and cultures are, of course,
best placed to determine what they consider
the core values to be fostered in their
children. We may, however, be surprised by
how much ethical codes that were arrived at
independently, have in common.

THE CAPACITY TO CHOOSE:
THE GREATEST GIFT AND MOST
CHALLENGING RESPONSIBILITY

The capacity to choose between alternatives
is one of the greatest gifts of human life. We
do not, of course, always get what we choose,
but we have the capacity and the right to
discriminate, reject, and to choose. In one of
the interpretations from the Jewish tradition,
in the story of the creation of humankind,
Adam and Eve, the first man and woman, were
placed in the Garden of Eden, in which there
were two trees—the Tree of Life, and the Tree
of Knowledge of Good and Evil. They were
made aware of the consequences of eating the
fruits of these trees. They ate from the fruit of
the Tree of Knowledge of Good and Evil. Was
it a mistake or was it a deliberate choice?

Harold Kushner suggests that this choice is
what makes us human:

Our first ancestors chose to be human
rather than live forever. They chose a
sense of morality, a "knowledge of good
and evil,” rather than immortality. They
spurned the Tree of Life, which would

have given them eternal life, in favour
of the Tree of Knowledge of Good and
Evil, which gave them a conscience.
As compensation, God gave humans,
who now share with Him the ability
to know good from evil, the gift of His
own divine power to create new life. We
cheat death, not by living forever, but by
bearing, raising, and educating children
to keep our souls, our values and even
our names.?*

The human capacity to choose between
alternatives is recognized and affirmed
in all religions. The capacity to choose is
at the same time a most challenging and
difficult responsibility. It requires an ability
to discriminate, discern and make decisions,
while facing the dilemma of not being able
to see and appreciate the full impact of
these very same decisions, which affect not
just ourselves, but also others and the world
around us. Ethical principles and values play a
major role in helping us make these choices.

SAFEGUARDING AND UPHOLDING
HUMAN DIGNITY

The concept of human dignity captures what
ethics education seeks to promote in nurturing
values and ethical principles. A person’s
humanity is denied when his or her dignity
is trampled upon. Human dignity can be
threatened from many sides.

Lack of the basic necessities for survival is an
affront to one’s dignity. A Sikh saying holds
that “a poor person’s mouth is God's treasure
chest.” Behind this statement lies one of
the fundamental values that are basic to all
religious traditions, namely, human dignity.
The Sikh saying sees poverty, hunger and
deprivation as an affront to God. Each Sikh act
of worship ends with the langar, a community
meal, which is open to all, irrespective of caste,
social status, religious affiliation or nationality.
In fact, Gurdwaras, the Sikh places of worship,
have an open kitchen all day to serve not only
believers but anyone seeking a meal.

24 Kushner, Harold S. The Lord is My Shepherd, New York, First Anchor Books Edition (2004), p. 23-24.



Islam has made meeting the needs of the poor
one of the five pillars of the faith, and calls
upon every believer to set aside a percentage
of their earnings to help those in need. Loving
God and loving one's neighbor as oneself
are central commandments in Judaism and
in Christianity. Further, the Jewish tradition
speaks of human beings as created in the image
and likeness of God; the Vedantic school of
Hinduism sees Brahman, the Ultimate Reality,
and Atman, the Reality in human beings, as
one, not two. Buddha'’s teachings also question
caste discrimination and promote the equality
of women and men.

Religious traditions have not always been
true to these teachings, and sometimes they
have themselves developed structures and
practices that hurt the dignity of persons both
within and outside their own community. But
all religious traditions see the denial of the
dignity of human beings as an aberration.
Dignity is part of what it means to be human.

RESPECT AND MUTUAL
UNDERSTANDING

The individual’s right to dignity and respect
is central to human rights documents such
as the Declaration of Human Rights and the
Convention on the Rights of the Child. The
universal rights to survival, development,
protection and participation have been agreed
on by the majority of nation states for all, no
matter their age, gender, race or religion.
An international committee monitors the
fulfilment of the rights of those less than 18
years of age, who are so dependent on the
actions and decisions of adults, and issues its
periodical observations and recommendations
to each nation. The rights in these and other
United Nations human rights documents are
inalienable and universal, and should be taught
to all, regardless of culture or creed. These
rights are what the world has agreed constitute
the fundamental principles for humanity
and are not open to dilution, ownership or
modification by any person or organization.

Most religious and secular traditions are
convinced of the truth of their own beliefs, and
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some may feel the urge to share them with
others. But today, most traditions recognize
mutual respect as an indispensable value that
should inform all of our relationships. The
concept of mutual respect is significant in that
it affirms differences and does not confuse
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"different” with "wrong,” nor allow differences
that are natural and legitimate to devolve into
divisions. Mutual respect grows with greater
mutual understanding and appreciation of
differences and similarities. It helps to build
relationships despite our differences, and this
helps in the process of mutual correction,

enrichment and self-criticism.

Respecting the dignity of all persons can, without
reservation, be the foundational value and
ethical principle in ethics education for children.
The safeguarding and upholding of human
dignity implies a set of values that assist children
and young people to respect and appreciate
others as well as themselves as human beings,
applying attitudes and a mindset that help build
wholesome relationships with others.

Dignity is important in the context of persistent
plurality because, historically, some religious
traditions have taken the “either-or” attitude in
relation to others, reflecting such attitudes as
if “we are right, they are wrong”; "“if we have
the truth, others do not have it”; "if our way
leads to the fulfilment of human destiny, others
mislead.”

EMPATHY AND THE ABILITY TO “PUT
YOURSELF IN ANOTHER'S SHOES"”

At the heart of all caring relationships lies
empathy—the capacity to enter the experience
of another and to understand and feel their
joys and sorrows, elation and anguish.

Empathy combines two important capacities in
human beings: to analyze and to sympathize,
to use both our heads and our hearts.
Analyzing is collecting facts about a problem,
observing the conditions, identifying root
causes, and proposing solutions. Sympathizing
is feeling for another person, feeling the pain
of someone who is suffering or feeling the
anger of a person in rage.
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An old Native American prayer from the Sioux
people says: “Oh Great Spirit, grant me the
wisdom to walk in another’s moccasins before
| criticize or pass judgement.” When we
empathize, we put aside our expectation that
the other should be like us; we accept the fact
that the other has brought something unique
to the relationship. At the same time, it is also
empathy that helps one see and recognize
injustices perpetrated on others, and to gain
the determination to address those injustices.

Religious traditions call upon people to
empathize with the poor, the marginalized and
the oppressed. The Jewish tradition qualifies
it by saying: “... because you have been slaves
in Egypt.” The Christian tradition calls the
disciples to “remember those in prison as if you
were their fellow prisoners and those who are
mistreated as if you yourselves were suffering.”
In the Islamic tradition, the month of Ramadan
is called the Month of Patience, Empathy and
Self- Purification. The Buddhist understanding
of empathy is loving kindness, which goes far
beyond sympathy—a mere form of pity—and
points instead to the absolute and immediate
identification with others that we call empathy.
Human rights are built upon absolute equality;
rights are universal and some have specific
responsibility to fulfil the rights of others, as
in the Convention on the Rights of the Child.
Caring about the fulfilment of others’ rights
is fundamental, both in religious and secular
traditions.

The call to empathize with the experience of
others is perhaps one of the greatest values
that we can pass on to our children.

INDIVIDUAL AND COLLECTIVE
RESPONSIBILITY

We are increasingly discovering the
significance of the word “responsibility” in
dealing with the many problems of the world.
Many people are quick to claim their “rights”
but fail to see the responsibilities that come
with these privileges. We are responsible
for the way we bring up our children; when

we neglect this responsibility, they may go

astray. Governments are responsible for
maintaining social cohesion and peace; when
this is ignored, we may be faced with social
chaos. It is the responsibility and obligation
of the society to ensure the just distribution of
resources and that basic needs are met; when
this is neglected, it may lead to conflict and
violence. Everyone has a responsibility to care
for the earth; the neglect of this responsibility
has brought us to near ecological disaster.

The list can be extended to cover almost all
personal, social and global relationships. All
relationships depend on mutual responsibility
and on each person carrying out his or
her responsibility to society. A collective
responsibility to care for each other may
ensure that we live in a more just and peaceful
world.

Responsibility is not an option; it is a
fundamental ethical value, and it needs to be
enshrined in the hearts and minds of children
from the time they begin to form relationships
with others and with the world around them.

RECONCILIATION AND THE APPROACH
TO BUILDING BRIDGES

Many see reconciliation as one of the steps in
peacemaking and in repairing relationships at
personal and communal levels. Today, there is
an increasing recognition that reconciliation is
not only a practical action, but also an approach
to life. In other words, reconciliation is not
only a remedy; it is an orientation with which
to manage the inevitable problems, sharp
divergences and conflicts of community life.
Reconciliation has come to the forefront as an
ethical value because of the human tendency
to resolve differences and disagreements
through the use of violence. Violence seems
to be thought of as an easy and quick option
in dealing with conflicts, but it does not
offer a sustainable resolution. Rather, it only
exacerbates enmities and grievances. The
spirit of reconciliation needs to be underlined
as an indispensable ethical value in our day.

Learning to Live Together concentrates on
four ethical values that must form part of



ethics education for children in a global and
religiously and culturally plural society. These
four values—respect, empathy, reconciliation
and responsibility—do not make up an
exhaustive list, and they are not exclusive of
other values. Ethics education for children is
not an attempt to implant a list of values in
children, but to nurture the spirituality needed
for life in a plural world. We must also note
that ethical values and spirituality are not two
separate guides to behavior, but are related,
each enriching the other. A spiritual person
is also one who is ethically upright; and an
ethically upright person exhibits a spirituality
that others seek to imitate.

ETHICS EDUCATION

Ethics Education for Children promotes an
attitude and approach to others in relation to
oneself.

This image illustrates a learning process that
evolves like a spiral. It is through learning, with
space for free critical thinking, that each child
and young person will be able to build and
practice a positive relationship with herself or
himself, the other, the environment and with
that which people refer to as God, Ultimate
Reality or Divine Presence. This building of
positive relationships will enrich their innate
spirituality, opening up avenues for growth,
mutual understanding and respect for people
of different religions and civilizations. This will,
in turn, enable children and young people to
be partners in building with others a world
based on values and practices that safeguard
human dignity and promote empathy, mutual
understanding and respect, individual and
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collective  responsibility,  solidarity  and
reconciliation. The learning involves children
and youth in teaching and practicing an
approach to life based on ethics and values,
allowing space for free critical thinking, while
nurturing spirituality.

Ethics Education for Children promotes a new
and dynamic way of thinking on ethics in a
global and plural society. This is something all
religions and societies can do independently;
what is unique about this initiative is that it
is done inter-religiously and inter-culturally.
Ethics Education for Children does not
promote a new religion, but acknowledges and
affirms diversity. It is not a new "teaching,”
but a new way of emphasizing the building of
positive relationships. Its approach:

e |sinter-cultural,
e s inter-religious,
e Affirms diversity, and

e Affirms dialogue and communication within
oneself and with others in an ongoing
process of individual and collective learning.

Throughout the learning process, space
is created for exchange, interaction and
understanding. By promoting critical thinking,
understanding, and an open mind towards
the other, the ethics education process makes
it possible for children, youth and adults to
discover their own tradition, their own values,
and the values and tradition of the other. The
interaction with others thus creates possibilities
for mutual enrichment in a continued “giving
and receiving” that strengthens our common
humanity.

THEORY

ETHICAL
REFLECTION

PRACTICE
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A COMMON HUMANITY

In almost all societies, people belong to a
multiplicity of religious traditions, and the
society normally draws inspiration for its
ethical actions from the religious commitments
most prevalent in that society. In fact, moral
or ethical ideals and explanations are often
closely related to religious beliefs. If we ask
why someone is engaged in humanitarian
work, they may say “l love God; therefore | also
love my neighbor.” In the Jewish and Christian
traditions, loving one’s neighbor, meeting their
basic needs, is seen as the true test of one’s
faithfulness to God. In the Islamic tradition,
meeting the needs of those in need is inherent
to one’s religious duty. The Buddhist approach
to one’s environment is inspired by compassion
for all beings. Similarly a Hindu, Sikh, or person
of a Traditional Religion may draw inspiration
for the way they relate to the world from
the teachings of his or her tradition. Today,
many also draw inspiration for ethical action
from spiritual resources that do not carry any
religious label.

What unites these explanations for action is
their moral or ethical content. The underlying
values tell us what we should and should not
be doing in relation to others and to nature.
They also help us form ideas and visions of
what the world could or should be like, so that
our imagination is not limited to the world as
it is. These values therefore help us to work
together to make the world a better place.

CONCRETE EXPRESSIONS OF OUR
COMMON HUMANITY

The conviction that we can indeed affirm our
common humanity and work towards common
ideals in relationship to one another has
already been demonstrated in a number of
areas.

The Universal Declaration of Human Rights was
adopted in 1948. The rights that it advances are
interpreted broadly. The idea of basic needs,
for example, is not restricted to food, water,
clothing and shelter, but has been expanded
to include our physical, mental, cultural and
spiritual needs; the right to an identity; and
the capacity and freedom to choose. Another,
more recent, document is the Earth Charter,
which concerns the protection of nature and
guides our behavior towards the environment.

The unique needs of children have historically
received less attention but are now increasingly
being recognized. The Convention on the
Rights of the Child—a bill of rights for those
under 18 years of age?®—was only adopted in
1989, but it has since been ratified by a large
collection of countries with very different
religious and cultural beliefs, making it the
most widely ratified human rights treaty in
the world. The commitment to build a better
world for children is placing child rights at
the cutting edge of the global struggle for
human rights to be enshrined as moral and
legal obligations. In the years since the CRC
was adopted, more governments have come to
recognize the importance of children’s survival,
development, protection and participation.

In other words, we already have demonstrations
that members of the human community can
come together, despite their differences, to
work towards common ethical and moral goals
that would regulate, facilitate and inspire their
life together.

25 Article 1 of the Convention on the Rights of the Child states: ‘For the purposes of the present Convention, a child means every human
being below the age of eighteen years unless under the law applicable to the child, majority is attained earlier.’
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THE RELIGIOUSLY PLURAL WORLD

RELIGIOUS RESOURCES
FOR ETHICAL LIVING

Through the centuries, religious traditions
have taught and instilled ethical values in their
followers. Some hold that it is in religious
life that children learn the value of life. This
understanding implies that religions, both by
themselves and as cultural expressions, are
the carriers of moral and ethical values, taught
through texts, parables, proverbs, examples
and practices. It further means that, without
the primary ties to family and community, the
development of moral human beings, socialized
into the norms of human behavior, is unlikely.

Social scientist Michael Walzer said:

Societies are necessarily particular
because they have members and
memories, members with memories
not only of their own but also of their
common life. Humanity, by contrast, has
members but not memory, and so it has
no history and no culture, no customary
practices, no familiar life-ways, no
festivals, no shared understanding of
social goods. It is human to have such
things, but there is no singular way of
having them.?

Excessive particularity can lead to exclusivity
and chauvinism. We should not underestimate
the intense danger posed to world peace and
stability by the extremism of many people who
claim to be acting for ethical causes or in the
name of their religion. We see examples all
over the world of children who are driven to
see others as enemies, who are encouraged
to engage in acts of violence as part of their
religious commitment, or are socialized to
be insensitive to other peoples’ needs and
rights. Therefore, learning processes within
all religious traditions, especially in relation
to children, need to pay attention to four
dimensions of responsibility.

FOUR DIMENSIONS
OF RESPONSIBILITY

First: All religious traditions, while fostering
the faith and values of their own community in
their children, must ensure that the values and
the faith are taught and learned in ways that
respect others, and the “otherness” of others. A
child that does not learn to relate to those who
believe and act in different ways is ill-equipped
to live in a religiously and culturally plural world.

Second: Religious traditions need to make a
conscious effort in their teaching practices to
uphold those religious and cultural values of
their tradition that promote openness, honesty
and a compassionate attitude towards other
human beings regardless of their religious and
non-religious beliefs. These values need to be
encouraged in children from a very early age.

Third: While recognizing that religious
traditions are different from one another,
we also need to look for commonalities and
overlapping values that could provide the
basis for people to act together on common
concerns. We need to teach and practice our
faiths and beliefs in ways that demonstrate our
common humanity and interdependence.

Fourth: Today, we also emphasize the concept
of inter-religious education, learning not in
isolation but in relation to one another. Children
need to know and appreciate not only their own
faith but also have an informed understanding
of what others believe, and the commonalities
we share, both as a human community and in
relation to particular challenges.

Life does not discriminate by faith. Irrespective
of our faith, we all share common experiences—
birth, death, joy and pain. We all share the quest
for answers to certain existential questions. In
the face of these challenges, religious teachings
seek to promote value-centered codes of
ethics, and each tradition seeks to transmit
these values and ethics through its religious
instruction, interpreted into religious life.

26 Walzer, Michael. Thick and Thin: Moral Argument at Home and Abroad, Notre Dame, University of Notre Dame Press (1994), p. 8.
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During the UN Special Session on Children
in 2002, the participating children said:

We promise to treat each other with
dignity and respect. We promise to be
open and sensitive to our differences.

We are the children of the world, and
despite our different backgrounds, we
share a common reality.

We are united by a struggle to make the
world a better place for all. You call us
the future, but we are also the present.?’

Many young people and children today not
only consider this pluralistic world a reality,
but also draw upon it as a common resource:
Their understanding of the world, their
interactions, their contributions and common
life experiences, their composite identities and
their ethical foundations are shaped and based
on this newfound diversity. They are united in
their struggle to make this place a better world
and are willing to look beyond their particular
traditions in search of a value-centered code
of ethics.

THE RELIGIOUS AND THE SECULAR

There is an intrinsic link between ethics
education and religious instruction; yet the two
are not the same. Ethics education transcends
religious beliefs.

Wilfred Cantwell Smith argues:

In my view faith is any appreciation of
beauty; any striving for truth; any pursuit
of justice; any recognition that some
things are good, and some are bad. And
that it matters; any feeling or practice of
love; any love of what theists call “God”;
all these and more are examples of
personal and communal faith.?

Smith argues that part of being a person of faith
is the capacity to make distinctions between
what is good, acceptable or bad, and to believe
that such distinctions matter. People who live
in this way may not carry a religious label,

27 A World Fit for Children. UNICEF, (2005), p. 12.

but they have embraced a spirituality that is
sensitive to the importance of positive relations
to communal life. They are sometimes labelled
as “secular” because they do not belong to any
particular religious tradition. Working together
with people of diverse religious and spiritual
backgrounds and those who do not adhere to
any belief, is a prerequisite to build a world that
is fit for our children.

LEARNING IN RELATION
TO ONE ANOTHER

Both faith and ethical living can be rooted in
a religious tradition, but they also transcend
the particularities of any religion. The ethics
that Ethics Education for Children wishes
to promote has an interfaith context and is
primarily concerned with relationships with
others. Ethics is a matter of attitude rather
than a set of dogmas or teachings—it is an
approach to one's neighbor, to nature, and to
life itself. It is through such an attitude, and the
practice that flow from it, not through theory,
that we understand our own traditions and that
of our neighbors.

We can no longer live as if each religion were
an island. In today’s world, people of different
religions, and people of no religion, are bound
to encounter one another. Our societies and
communities have become culturally and
religiously plural and the faith of the other
matters. An inter-religious relationship and
approach to religious life has thus become an
integral part of being a religious person.

Interfaith learning should also be understood
in the context of quality education, as it is
expressed in goal 6 of the Declaration on
Education for All, within UNESCO'’s four pillars
for education: learning to know, learning to
do, learning to live together and learning
to be, and more recently in the Sustainable
Development Goals, particularly Goal 4.7
that supports education for sustainable
development  and global citizenship,
addressing the social, humanistic and moral
purposes of education, and links education

28 Smith, Wilfred Cantwell. Patterns of Faith Around the World, Oneworld, Oxford (1962).



with other SDGs. According to UNESCO,
quality education refers to the development
of tools for life that the learners feel confident
and motivated to use. It also refers to the
development of behavior based on positive
values—understanding and respect for people
of all kinds, for their rights, for the natural
world, for the past and the future.

For UNICEF, quality education prepares
individuals to lead successful lives and create
healthy societies by the development of
knowledge, skills, attitudes and values needed
to bring about behavioral change that will
enable children, youth and adults to prevent
conflict and violence, both overt and structural;
resolve conflict peacefully; and create the
conditions conducive to peace, whether at
an intrapersonal, interpersonal, intergroup,
national or international level.

UNICEF supports life skills-based education
for violence prevention and peace building,
promoting reflective, emotional and social
learning in line with the four pillars for
education. UNICEF's Global Framework
for Transferable Skills, which refers to the
skills, knowledge, attitudes, and values that
enable children to become successful life-
long learners who can learn, un-learn, and
re-learn; find and retain productive work;
make wise decisions; and positively engage in
their communities, is an important reference
framework for ethics education to support
interfaith and intercultural learning.

Transferable skills, life skills, or 21t century
skills also support crisis-affected children
to cope with trauma and build resilience in
the face of adversity. They include problem
solving, negotiation, managing emotions,
empathy, and communication, among others,
and they work alongside knowledge and values
to connect, reinforce, and develop other skills
and build further knowledge.?

PRAYING TOGETHER OR COMING
TOGETHER TO PRAY?

At the World Day of Prayer for Peace held
in Assisi in 1986, a clear distinction was
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made: The participants did not come to pray
together; they came together to pray. This
raises the question of praying together.

Today, people of different religions encounter
each other, get to know one another, and
work together. People living in dialogue
with neighbors of different religions, and
experiencing the spirituality of the other, may
wish that this process of growing together
be expressed also in prayer and worship.
There are those who ask themselves whether
worship, prayer and meditation should not in
fact be the beginning of an interfaith spiritual
pilgrimage; that this common search would,
much more than words, promote dialogue and
lead to cooperation in plural societies.

The wish for sharing in worship and prayer often
comes out of a shared concern for a community,
or in response to a crisis or catastrophe. The
terrorist attacks on September 11, 2001 and
the tsunami in South Asia were occasions when
people of different religions came together in
spontaneous worship and prayer. The first Gulf
War brought Jews, Christians and Muslims in
many parts of the world to together in what
one could call inter-religious prayer. In some
parts of the world, inter-religious prayer can
be an expression of national coherence,
such as during civic holidays and community
celebrations. These are demonstrations of
unity reaching across religious differences.
Events like these may be haphazard and of
a more or less impersonal nature, but other
moments of inter-religious prayer are more
deliberate: weddings, celebrations, family
events.

Involving and including children in inter-
religious prayer has to be done with great
sensitivity and respect for each religious
tradition. Worship and prayer belong to the
ritual and spiritual dimension of each tradition,
which lies at its very heart. The interfaith
learning that Ethics Education for Children
promotes is a careful and respectful journey
that must be taken together and with full
awareness that we are visiting the sacred in
each tradition.

29 Global Framework on Transferable Skills. UNICEF Education Chapter Programme Division (2019).
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SPIRITUALITY

Children have significant spiritual capacities.
First, children have a special sense of time.
A child may stay absolutely still for a long
time, bent over a line of ants, absorbed by
their journey. From a spiritual point of view,
the child has the ability to be absorbed in
the moment, which many adults spend hours
seeking to relearn. This ability includes both
full awareness of the reality at hand and a sense
of timelessness.

Another inherent spiritual gift of young
children is wonder, not fantasy or dreamy
disconnection from reality, but an experience
of the whole self. It involves the body and the
senses as much as the mind. A child might
want to smell the dough again and again when
bread is being made, or listen to the raindrops
pattering on the roof, or sit silently watching
the flame of a lit candle. Wonder leads to joy,
preserves excitement and enthusiasm, and
feeds energy and hope.

Love is a third characteristic of young children’s
spiritual ability. Giving and receiving is at the
heart of every young child. Haven't we all
experienced that special moment when a child
approaches us with a favorite toy, trusting that
we would not take it but share it and then give
it back. But we also know how early a child can
learn not to trust.

Committed to the creation of a network of
people concerned for children, the late Rev.
Takeyasu Miyamoto, the founder of Arigatou
International, established the Interfaith Council
on Ethics Education for Children, stating:

It is my firm belief that spiritual decline
and lack of attention to basic ethics is
at the root of the increasing violence
and injustice we see all around us today.
An essential step on the road to peace
is to ensure that every child grows up
with full access to her innate capacity for
spiritual development, and this is why
the implementation of interfaith ethics
education—both in schools and in many
other “educational” settings—is so vital

in accomplishing the goal of building a
peaceful world of human dignity, a world
fit for children in the truest sense.

The operative phrase speaks about enabling
children to access their “innate capacity
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for spiritual development.” This means that
spirituality is not something that one thrusts
upon or even gives to the child. Rather ethics
education aims at empowering the child to
open up to the full extent of spirituality for her
or his well-being and that of the whole society.
It is important to recognize that, while the
child has the “innate capacity” for spirituality,
it does have to be nourished and developed.
To the children who show us timelessness,
wonder, and love, we can offer the words
and images that we have come to know as
containers for the eternal, the wondrous,
and the infinitely loving. It is important that
this spirituality is nourished within the child’s
specific religious or spiritual tradition so
that concrete structure and foundation are
provided for growth and development. This
growth occurs through a process that involves
teaching, critical reflection, integration and
building and practicing positive relationships.

Spirituality and religion are not the same,
and are at times at odds with each other. The
emphasis placed by some on spirituality may
arise from the desire for more openness so
that not everything is confined within existing
religious boundaries. Yet, there are also false
spiritualities that lead people into egocentric
preoccupation with themselves, or that detract
from the realities of the world in which they
live. There are those who think that spirituality
has to do only with experiencing certain
feelings and emotions. But spirituality is a way
to channel emotions, feelings, and compassion
into engagement. Engagement, in turn, is the
dynamic of liberation and empowerment.

Spirituality is a posture, a way of being, of
placing oneself in the universe. It is something
that draws us beyond what we are, beyond
what we normally experience.



First, a spirituality of “moving beyond” is
interested in the ultimate, not in the immediate.
If, for example, we look at situations when
adults are resorting to violence against
children, it is almost always because they are
caught up in the immediate—they cannot
move to the ultimate. In many cases, it is this
preoccupation with the immediate that causes
the adult to turn to violence. Punishing children
shows a concern about the immediate, a wish
to quiet a child as an immediate desire without
asking what this punishment will mean to this
child in the long run. A spirituality of moving
beyond—transcendent  spirituality—is  not
satisfied with the immediate, but seeks to
embrace the ultimate.

Second, a spirituality of moving beyond is
not satisfied with answers. To go beyond is to
question. Most people want a quick answer.
The more questions people ask, the more
movement towards the beyond they get. We
are sometimes so sure we have the answer
that we fail to ask the question. The spiritual
posture cannot be satisfied with answers alone.

Third, a spirituality of moving beyond cannot
be limited to boundaries. It is instead focused
on possibilities. It is possible for people to
live and work together for the good of the
community. The call to love your neighbor
as yourself is a challenge to go beyond, to
try to live what seems as a contradiction. Is
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it possible to love one’s enemy? In asking
whether it is realistic, we open ourselves to the
possibility itself.

Spirituality is the call to move beyond where
one is—from the immediate to the ultimate,
from answers to questions, from boundaries to
possibilities. Nurturing the innate potential for
spirituality enhances the movement to build a
world fit for children.

Itisimportant to recognize that many adults live
in stressful conditions due to extreme poverty,
displacement, difficult family relationships,
food insecurity, family and public health crises,
or violence in the community or in the home.
These high-stress conditions can inhibit their
capacity to care for and respond sensitively to
the needs of their children. Caregivers under
stress can have difficulty providing the kind
of support needed to foster children’s social,
emotional and spiritual well-being, particularly
in challenging times when children need the
most protection and nurturing care.

Nurturing children’s spiritual development and
ethical values in these circumstances requires
a whole-community approach that can foster
resilience not only in the communities but
also in the children themselves. Strengthening
adults and children’s spirituality alike becomes
paramount in equipping families with tools
to go through adversity and strengthen their
abilities to cope with stress and even trauma.
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CHAPTER 2 - MIDDLE CHILDHOOD
AND THE ETHICAL AND SPIRITUAL
DEVELOPMENT OF CHILDREN

During the early years of children’s growth
and development, enormous changes occur
physically,
spiritually.

intellectually, emotionally and

Our development as humans is dynamic and is
influenced by environmental conditions as well
as family and community factors. While certain
aspects of development are universal—for
example, we all strive to walk, talk, and think
at certain points in our growth—the pace
and timelines for each individual will differ.
There are also key periods of development
in the areas of morality, ethics and awareness
of justice. The foundation of morality lies
in the ability of human beings to love, to
feel, to empathize or sympathize with one
another. This ability is like any other capacity
or ability—it is there in potential at birth and
has to be protected, nurtured and fostered.
The love that a child feels at the beginning of
life has the power to create reciprocal feelings.
Positive life experiences help the child to
develop the capacity to positively relate to
others and express love later in life.

The years between 6 and 11—middle
childhood—are a time of important
developmental advances that establish

children’s sense of identity. During these years,
children make strides towards adulthood by
becoming competent, independent, self-
aware, and interested to be more involved in
the world beyond their families.*® This also
means that these years are key for the formation
of attitudes, values, and dispositions. Respect,
pluralism, and appreciation of diversity reach
a new peak during the middle years of child

development. It is during this period of time
where children’s capacity to put themselves in
the place of the other starts maturing as they
move away from the purely egocentric. It is a
period when children start exploring universal
values and principles that help them expand
beyond themselves and acknowledge their
differences with others, working outward from
their immediate circles to larger contexts as
they take interest in and start connecting with
the other. This occurs along with the process
of development of cognition from concrete to
more abstract thinking.

As children enter middle childhood, there is
a marked decline in the amount of time they
spend in the family environment. They begin
to build and grow into relationships with
others such as peers, teachers, and community
members—ultimately connecting with the
wider world as they learn to use media and
have access to technology.

Even though the family’s role becomes less
prominent in these years, children’s most
important relationships in middle childhood
continue to be within the family. The
experiences that middle years children share
with their parents, caregivers, siblings, and
extended families have an enormous impact
on what and how they learn, and the way
they see themselves and the world. Stable,
consistent and nurturing relationships are vital
to supporting optimal mental health in middle
childhood.*

As children progress with building relationships
and understanding others and the world
around them, they also become more aware

30 Lombardi, J. Time to Care: Redesigning Childcare to Promote Education, Support Families, and Build Communities. Temple University

Press. (2003).

31 Schonert-Reichl, K. A. Middle childhood inside and out: The psychological and social world of children ages 9 to 12. Burnaby, BC: United

Way of the Lower Mainland. (2007).



of ethnic and religious identities and other
aspects of diversity, such as socioeconomic
disparities and gender. The exposure to
diversity, which can include a variety of cultural
and religious beliefs, influences children’s
awareness of others and their capacity to
acknowledge and respect differences.

As children grow, they develop a higher
capacity to understand group memberships
and the complexities present within individuals
and groups, for example, coming to reject
over-simplistic stereotypes.?? Paradoxically, it
is also in middle childhood when they become
more vulnerable, receptive and prone to adopt
a host of exclusionary attitudes and activities,
such as gender and race stereotyping, bullying
and victimization.*?

As children’s relationships expand and their
world gets larger and wider, their lives during
these years are concerned with exploring the
world, understanding how it functions, and
learning how people relate to each other and
how we need each other to survive. At the
heart of this is the truth that, despite all the
wonderful diversity among human beings,
our underlying needs for survival are much
the same. These are also the perfect years for
children to understand the interdependent
nature of our lives. How could we survive for
even one day without the work done by the
countless, unknown others who have come
before? It is not only other people that we
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depend on; we depend on the earth itself,
upon nature, plants, animals, water, ocean,
and air. For children in this age group, new
realizations like these interest and inspire
them. With this knowledge comes the
understanding and acknowledgement that we
are all somehow fundamentally the same, yet
at the same time very different.

A child’s overall health and well-being during
this critical period of development affects
their ability to concentrate and learn, develop
and maintain  friendships, and navigate
thoughtful decision-making.’* In this light,
ethics education programs can be important
opportunities for children to increase their
self-knowledge and self-esteem, to explore,
identify and make sense of their emotions,
to develop critical thinking and spiritual
awareness, to form relationships with others,
to challenge their prejudices and stereotypes,
and learn collaborative skills.

Values-based education can play a critical role
in the developmental trajectory of children,
because values influence decision-making,
meaning-making and peaceful living. Recently,
values-based education has reemerged as a
prime focus in the curriculum of schools and
higher education institutions and is seen as a
means to develop 21st-century educational
outcomes such as "ethical reasoning” and
decision-making.®

REVIEW OF SOME OF THE MAIN THEORIES OF CHILD
DEVELOPMENT AND THE MIDDLE CHILDHOOD YEARS

In order to understand the importance
of ethics education and interfaith and
intercultural learning in middle childhood, it is
critical to refer to some of the theories of child

development that can help to bring attention
to the developing capacities of children in
these years and their diverse ways of knowing
and learning. Most of the classical theories

32 Eberhardt, J. L., Goff, P. A,, Purdie, V. J., Davies, P. G. Seeing Black: Race, representation, and visual processing. Journal of Personality

and Social Psychology, 87, 876-893. (2004).

33 Child Development. UNICEF. https://www.unicef.org/cwc/cwe_58621.html

34 The Middle Years Development Instrument. 2015 Research Brief. The University of British Columbia. http://earlylearning.ubc.ca/media/

publications/mdi_research_brief_web_november_2015.pdf

35 Acar, O.; Turkmen, L. & Roychoudhury, A. Student Difficulties in Socio-scientific Argumentation and Decision-making Research Findings:
Crossing the borders of two research lines, International Journal of Science Education, 32:9, 1191-1206, DOI: 10.1080/09500690902991805

(2010).


https://www.unicef.org/cwc/cwc_58621.html
http://earlylearning.ubc.ca/media/publications/mdi_research_brief_web_november_2015.pdf
http://earlylearning.ubc.ca/media/publications/mdi_research_brief_web_november_2015.pdf
https://doi.org/10.1080/09500690902991805

LEARNING TO LIVE TOGETHER

presented below have provided a springboard
for other studies on ways of learning during this
critical stage of development within cultural,
social, and religious contexts.

One of the most important theorists who has
transformed the view of how children learn
is Jean Piaget with his theory of cognitive
development that describes the progression
of children from the sensory to more abstract
learning and thinking. Piaget claimed that
as children grow, they create new schema, in
a process that he called "assimilation,” and
they modify existing ones, in a process he
called "“accommodation.” Once knowledge
is assimilated or accommodated, there is a
temporary sense of balance until the next
moment of learning occurs®*. This process of
learning by forming and modifying schemas
is what builds the knowledge base in children
that enables them to learn about the world
around them, which is a critical development
task in the middle childhood years.

Later on, Piaget's stages of development were
criticized and new theories emerged adding
new knowledge about learning that was made
possible through brain imaging and research
on information processing, memory (short and
long term) and safe environments for learning.®’
In particular, new theories challenged the idea
of development as a monolithic process, and
argued that there is wide individual variation
in development and competences. Outcomes
depend on a dynamic interaction between the
child and others, including the infants’ and
caregivers’ motivations to engage with and
respond to one another.®

Erik H. Erikson, one of the most important
psychoanalysts of the 20 century, highlighted

the importance of identity development during
the childhood years and emphasized the
interrelationship and the formation of identity
during adolescence. Erikson’s psychosocial
theory of eight distinct stages of development
considers the impact of external factors,
families, and society on the development
of the human person from childhood to
adulthood.®® One critical contribution of
Erikson is that children develop in the context
of society’s expectations, prohibitions, and
prejudices, which provides critical insights into
the importance of interfaith and intercultural
learning.

Lev Vygotsky, a Russian psychologist,

who contributed to child development
understanding through his sociocultural theory,
asserted that learning is an essentially social
process in which the interactions with others
who are peers or mentors such as teachers,
parents and caregivers, play a crucial role in
the development of cognition®®. Vygotsky
offered a constructivist approach to learning
in which the learner is seen as constructing
his or her knowledge by interacting with the
surroundings as well as with other people.
Vygotsky’s theory advocated for interactive
learning models such as small group work
and cooperative learning formats as ways
to scaffold.*' In the middle childhood years,
the implications of this theory are important,
especially when values-based concepts are
discussed and reflected.

Other theorists such as Albert Bandura, a social
cognitive psychologist known for his social
learning theory, supported early in his work
the idea that learning is an act of action and
reaction.*? Bandura later elaborated on this

36 Shute, R. H.; Slee, P. T. Jean Piaget (1897-1980) and cognitive developmental theory. In Child Development (International Texts in

Developmental Psychology) (p. 70). Taylor and Francis. (2015).

37 For more information about learning theories and theorists see Shute, R. H.; Slee, P. T., Child Development — Theories and Critical

Perspectives — Second Edition. Taylor and Francis. (2015).

38 Brinck, I. and Liljenfors, R. The developmental origin of metacognition. Infant and Child Development. 22 (1): 85-101. (2003)

39 Malone, J. C,, Liu, S. R, Vaillant, G. E., Rentz, D. M., & Waldinger, R. J. (2016). Midlife Eriksonian psychosocial development: Setting the
stage for late-life cognitive and emotional health. Developmental Psychology, 52 (3), 496-508.

40 Shute, R. H.; Slee, P. T. The child developing in a social world. In Child Development (International Texts in Developmental Psychology)

(p. 126). Taylor and Francis. Kindle Edition.

41 Gillies, R. Structuring co-operative learning experiences in primary school. In R. M. Gillies & A. F. Ashman (Eds.), Co-operative learning:
The social and intellectual outcomes of learning in groups (pp. 36-53). Routledge. (2003).

42 Part of the behaviorist school led by Ivan Petrovich Pavlov and Burhus Frederic Skinner, which understood that we learn by association.



theory by describing learning as a process that
involves observation, imitation, and modelling.
For him, role modelling is a critical aspect of
children’s learning during these years, as they
are constantly observing others’ behaviors.
Parents, caregivers, teachers and mentors
become the greatest source of learning at this
age, helping to shape children’s development
and understanding of themselves.

Further, Howard Gardener’'s theory on the
existence of more than one intelligence, has
changed the educational world and provided
a different insight into children’s ways of
learning. Gardener was able to demonstrate
that one notion of smartness is not enough
to accurately reflect a person’s intelligence.*?
He proposed eight* intelligences to account
for the broader range of human potential in
children and adults. Educators guided by
this theory look for strengths rather than
deficits when teaching, recognizing that each
child, including the marginalized, possesses
at least one or two of the intelligences. The
teacher’s job is to uncover those and provide
appropriate opportunities to learn.

Maria Montessori, a medical doctor turned
educationalist, also contributed to the
understanding of children, their development
and their ways of learning. Montessori’s theory
of learning sees children as inherently curious
and learning-driven. She saw children as
intrinsically motivated to acquire all that they
need from both the tangible and intangible
aspects of their environment, as they strive
to gain independence. Two key practices
of Montessori pedagogy are: an emphasis
on forming mixed-age groups (because
children help and learn from each other); and
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a carefully prepared learning environment
that offers freedom, within boundaries, as well
as opportunities for contributing and taking
responsibility.*® It is also a holistic approach that
emphasizes all aspects of development.

Another important theory to consider in the
development of children, is the attachment
theory, as elaborated by John Bowlby*
and Mary Ainsworth?. The theory posits
that the quality of the connection between
caregiver and child is a primary determinant
of child development. Attentive, responsive,
emotionally attuned responses to the child by
the caregiver are foundational to the child’s
developing sense of safety and security in
the world. Children who develop a “secure”
attachment style thanks to the bond they
share with their caregiver are more likely
to explore and play freely, better able to
regulate their emotions, develop a clearer
sense of self, exhibit greater openness
and trust in interpersonal relations, and--
even into adulthood--are more resilient in
the face of common risk factors and enjoy
better educational, social, health, and other
outcomes.

Later researchers such as Shaver and
Hazan*®and Fraley and Shaver* have found that
the importance of safe, secure, emotionally
connected bonds with others remains critical to
human development throughout the lifespan.

Educators and other adults who work
with children can be important sources
of "secure attachment” experiences for
children--especially ~children who live in
difficult environments. They can do this by
responding attentively, empathically and

43 Davis, K. Harvard University & Christodoulou, J. Harvard University & Scott Seider, Boston University & Howard Gardner, Harvard
University, The Theory of Multiple Intelligences. https://howardgardner01.files.wordpress.com/2012/06/443-davis-christodoulou-seider-

mi-article.pdf

44 These intelligences are: linguistic intelligence, logical-mathematical intelligence, spatial intelligence, bodily-kinaesthetic intelligence,
musical intelligence, interpersonal intelligence, intrapersonal intelligence, and naturalist intelligence.

45 The Montessori Series. Maria Montessori. From Childhood to Adolescence. Vol. 12. The Montessori-Pierson Publishing Company (2008).
46 Bowlby J. Maternal care and mental health. Bull World Health Organ. 1951;3(3):355-533. Bowlby, J.Attachment and Loss, Vol. 1:

Attachment. New York: Basic Books (1968).

47 Ainsworth, M. D. S., Object relations, dependency, and attachment: A theoretical review of the infant mother relationship. Child

Development (1968), 40, 969-1025.

48 Shaver, P. R., & Hazan, C.. A biased overview of the study of love. Journal of Social and Personality Relationships (1988), 5, 473-501.

49 Fraley, R. C., & Shaver, P. R.. Adult romantic attachment: Theoretical developments, emerging controversies, and unanswered questions.

Review of General Psychology (2000), 4, 132-154.
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genuinely to children’s needs and concerns
in the educational setting, and by validating
children’s emotional experiences. This kind
of responsiveness also provides powerful
modeling that helps shape children’s responses
to one another.

Even this brief review of developmental and
learning theories clearly reveals how the
understanding of learning has evolved over
time to focus more on meeting the individual
needs of children and working with their
intrinsic capacities, fostering teamwork as a
means of learning in interaction with others,
and ensuring the creation of safe, appropriate
environments for discovery and making sense
of the world. The function of the educator
as a catalyst for learning and a role model is
increasingly understood as critical not only
for the acquisition of learning but also for
nurturing values and the development of
critical consciousness.

A number of psychologists have, in fact,
postulated theories explicitly addressing the
stages of moral development and the idea
of ethical reasoning, providing insights into
children’s understanding of themselves in
relation to others and the environment around
them.

An essential contribution to field of moral
development is Carol Gilligan's Ethics of Care,
a theory developed in response to Kohlberg's
theory of moral development, and that speaks
of the “morality of nonviolence,” where there is
a heightened understanding of choice between
one's own needs and care for others. Gilligan
affirms that a moral problem arises from
conflicting responsibilities rather than from
competing rights. This conception of morality
as concerned with the activity of care, centers
moral development around the understanding
of responsibility and relationships, just as the
conception of morality as fairness ties moral
development to the understanding of rights
and rules.*®®

It is important to note that none of these theories
see development as a perfectly linear process of
smooth, guaranteed growth from one stage to
the next. The same is true of the development of
ethical awareness. This is why it is so important
that children are consistently offered spaces for
understanding how their lives are dependent on
each other and how all life is interconnected. We
hold the lives of others in our hands; our actions
affect us all, and what we do and do not do has
an impact around us and beyond. This awareness
that all of our interactions and relationships
present ethical demands can help transform
how education is seen—from a process merely
seeking to inculcate knowledge and develop
the intellect, to a process of fostering a higher
understanding of oneself in relation to others
and to our shared humanity.

This ethical dimension of learning in
the middle childhood vyears creates the
foundation for the formation of a global
citizenship whereby children are empowered
to assume active roles, both locally and
globally, in building more peaceful, tolerant,
respectful, inclusive and secure societies. The
development of global citizenship is based on
three domains of learning—cognitive, socio-
emotional and behavioral.®'

e Cognitive: Knowledge and thinking skills
necessary to better understand the world
and its complexities.

e Socio-emotional: Values, attitudes and
social skills that enable learners to develop
affectively, psychosocially, and physically
and equip them to live together with others
respectfully and peacefully.

* Behavioral: Conduct, performance, practical
application and engagement.

Learning processes and opportunities during
the all-important middle childhood years must
not neglect the exploration of the ethical
dimensions of life that form the foundation for
global citizenship.

50 Gilligan, C. In A Different Voice: Psychological Theory and Women'’s Development (1982).

51 Global citizenship education: topics and learning objectives. UNESCO Global Citizenship Education (2015) https://unesdoc.unesco.org/

ark:/48223/pf0000232993
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The Global Framework on Transferable
Skills,*? developed by UNICEF, also focuses on
cognitive, social and emotional skills adhering
to some key principles that guide how
transferable skills should be, such as: holistic,
understood within the life-long learning
cycle, human-rights based, include child
and youth participation, gender-responsive,
inclusive, relevant, innovative, responsive to
emergencies, and evidence-based.
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The Framework adopts the term transferable
skills to highlight the transferability of these
skills across different disciplines and domains.
The domains of learning refer to life skills that
are important such as the ability of children
to problem-solving, ability to communicate,
collaborate, resolve conflicts, regulating one’s
own emotions, and the ability to empathize
with others.

SPIRITUAL DEVELOPMENT AND ETHICS IN MIDDLE

CHILDHOOD

Whenever we struggle with the issue of how
our lives fit into the vast scheme of things,
we often touch upon that which we refer to
as spirituality. This is true even when our
questions do not give way to specific answers
or give rise to specific practices such as
prayer or meditation. Every time we wonder
about the universe, why we are here, or what
happens when we die, we may call it or link it
to spirituality. We may also refer to spirituality
when we are moved by beauty, love, or
creativity that seem to reveal a meaning or
power beyond our visible world. An idea or
practice may be “spiritua
with a wish to establish a relationship with what

|II

when it resonates

we may feel is the deepest meaning of life.>*

As mentioned in the previous chapter, children
have innate spiritual capacities that need to be
nurtured through our relationships with them,
through a safe, empowering and positive
environment, and the spaces and experiences
we create for them.

In middle childhood, the many new experiences
that children go through, their heightened
awareness of themselves, the discovery of
the world around them, and the relationships
they start building, are special moments
through which they make sense of their lives

and discover that there is something beyond
themselves. The cultivation of spiritual growth
is important for all, especially for children and
young people, because it is related to the non-
material, ethical, and self-awareness aspects of
human development. In fact, it is a necessary
counterbalance to the achievement-focused
demands of many curricula.

Spiritual nurturing has been found to be a
protective factor that aids in coping with
trauma, helping to find a sense of support
and protection, and effectively handling the
stressors and uncertainties associated with
difficulties.® As such, it is particularly important
in contexts where children are affected by
violence or have been victims of violence.

Violence against children not only violates
children’s physical and emotional well-being
but also their spiritual safety and development,
since it breaks their connections with others and
their sense of trust and respect for other human
beings. Nurturing the spiritual development
of children can create the foundations for
strengthening life meaning and hope, even
when life presents difficult challenges.

Spiritual nurturing has also been shown to be
a significant predictor of happiness in children,
both in terms of the intrapersonal dimension,

52 Global Framework on Transferable Skills. UNICEF Education Chapter Programme Division (2019).
53 Ucko, A. Conceptualization paper on Learning to Be: Ethics Education and Early Childhood: An Intercultural and Interfaith Approach to

Ethics Education in Early Childhood Development (2017).

54 Vinueza Andrade, M.A.. The role of spirituality in building up the resilience of migrant children in Central America: Bridging the gap
between needs and responses, International Journal of Children’s Spirituality, 22:1, 84-101 (2017).
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which supports the value they give to their
lives, and the communal aspect which refers to
the quality of their interpersonal relations.> In
middle childhood, children as young as 10 are
already questioning their personal identities
and have an awareness of a life purpose.®

Children’s religious or spiritual insights are
often brushed away as being only “cute,”
precocious, or merely mimicking adults, rather
than understood as intrinsic truths in their
lives. Children’s beliefs may be expressed in
non-verbal forms that may not always be fully
recognized as part of their personal growth.
Their capacities for spiritual awareness may not
be acknowledged.

Many textbooks ignore the spiritual aspects
of growth even though these are emphasized
in many traditions and are part of a holistic
approach to the child. Mahatma Gandhi said:

But unless the development of the mind
and body goes hand in hand with a
corresponding awakening of the soul,
the former alone would prove to be a
poor lopsided affair. By spiritual training
| mean education of the heart. A proper
and all round development of the mind,
therefore, can take place only when it
proceeds pari passu with the education
of the physical and spiritual faculties of
the child. They constitute an indivisible
whole.””

James Fowler developed a theory of spiritual
development  that  conceptualizes  the
development of faith across the life span®®.
Fowler describes the middle school years
(starting at age 6) as a stage of "mythic literal”
faith. This stage initiates the beginning of
reflection on the feelings and ideas of faith.
Children in this stage are able not only to
remember facts and the sequence of events

but also to discover meaning in them. The

meanings, however, are concrete and literal.
In this stage children are able to sort out
make-believe from real. Children also start to
ask existential questions about life and death
and the existence of God or a transcendent
being. They also develop a sense of empathy
with others and start understanding that each
person has his or her own and unique religion,
or none, that may be different than theirs.

Spirituality is closely related to ethics, as it
supports the understanding of and connection
with the self, others, nature, and with that
which people refer to as God, Ultimate Reality,
or Divine Presence. A spirituality that connects
these multidimensional relationships helps
children to be grounded, to build a sense of
belonging, and to strengthen their identity.
It also lifts them up to develop a sense of
purpose and meaning regarding who they are,
what they do, where they live, and what they
are meant to be and want to become.

Children’s  spiritual development is also
affirmed in the United Nations Convention
on the Rights of the Child, which recognizes
in Article 27 the “right of every child to a
standard of living adequate for the child’s
physical, mental, spiritual, moral and social
development.” Article 29 also acknowledges
the role of education in helping children to
develop a “responsible life in a free society, in
the spirit of understanding, peace, tolerance,
equality of sexes, and friendship among all
peoples, ethnic, national and religious groups
and persons of indigenous origin.”

The theory and research of child development
has made it clear that countless opportunities
exist during middle childhood for children to
further their awareness of their relationships
with others, grow spiritually, and increase their
capacity to respond to the ethical demands
around them.

55 Holder, M.; Coleman, B.; and Wallace, J. (2010). Spirituality, Religiousness, and Happiness in Children Aged 8-12 Years. Journal of

Happiness Studies. 11. 131-150. 10.1007/s10902-008-9126-1

56 Lipscomb, A. & Gersch, |. Using a ‘spiritual listening tool” to investigate how children describe spiritual and philosophical meaning in
their lives. International Journal of Children’s Spirituality, 17:1, 5-23, DOI: 10.1080/1364436X.2011.651713 (2012).

57 Gandhi, M.K. Harijan, May 8, 1937.
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CHILDREN'’S CHARACTERISTICS IN THE MIDDLE
CHILDHOOD YEARS: CONNECTIONS TO SPIRITUAL
AND ETHICAL DEVELOPMENT

Described below are some of the key
characteristics of children in the middle
childhood vyears, with information on how
these can help to support their innate spiritual
capacities and ethical development.*

EXPLORATION

During the middle childhood years, children
move from the sense of wonder into a sense
of exploration prompted by their curiosity
and developing imagination. They want to
understand everything about the world; not
just the world, the universe. Children shift from
an inward view of the world to an outward
view. They also develop a strong desire for
belonging and a higher appreciation of other
points of view, recognize norms and demands,
and build closer same-sex friendships with
their peers.

When children are given opportunities to
explore, they develop a sense of awe, of
appreciation for the world around them, and
awareness of the interconnectedness of life.
Exploration without instruction, exploration
without expectations, exploration with a free
spirit, will help children to find joy in what
they learn and discover, and learn to create
meaning by themselves.

Exploration also allows children to translate
abstract ideas into concrete action using their
hands. The coming together of the mind, the
heart and the hands enable them to direct
their energies into thoughtful actions. While
creating opportunities for exploration, children
learn to observe, reflect, make choices, and
come up with new realizations by themselves.

RELATIONSHIPS

During this period, friendships are developed
based on trust and reciprocity, and children
learn to regulate how they play with others,
becoming more aware of rules and the
responses of others. They also become
more aware of their own feelings and start
understanding the feelings of others. Children
start moving away from an absolute sense of
the rules, and start analyzing them and judging
what is right or wrong. For this to happen, they
need time to be able to listen to each other,
discuss, negotiate and arrive at a consensus
in the group. The ability to form this prosocial
behavior of considering another’s point of
view, with controlled emotion and empathic
insight, may be dependent on genetics to a
degree, but is largely dependent on parental
guidance and modelling.®°

Opportunities for children to interact, share,
and be with others in a safe environment,
through free play and care, are critical for them
to form relationships and develop a sense of
belonging. Helping children to learn to express
their feelings and appreciation for one another,
as well as learn to solve their disagreements
in positive ways, will help them build a strong
socio-emotional foundation, as well as develop
a sense of reverence for their lives, the lives of
others, and the relationships they build, based
on respect and care for one another.

During this period, children start seeing
and shaping themselves as members of a
community, and therefore the relationships
they build become one of the first identity
markers in their lives.

59 These characteristics are selected based on some of the most prominent characteristics of children in these years. They are not
exhaustive but provide reflection on how children’s traits are a natural and innate foundation of their spirituality.

60 Roberts W., and Strayer J. Empathy, emotional expressiveness, and prosocial behavior. Child Development (1996) 67: 449-70.
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FAIRNESS

This period can be understood as the birth
of morality in human development. The child
wants to decide for him/herself what is good
and bad and is less willing to merely accept
another’s opinion on it. This is the period when
the child wants to find out as much as possible
about the world and people. If the child has
more exposure and information at this age,
he or she can make better and more informed
decisions in the next period.

“That's not fair!"—this statement is very often
heard from children in middle childhood,
when they believe rules are forced upon them
without being consulted. Children in middle
childhood are capable to go beyond punitive
ways of resolving problems to find restorative
approaches that allow them to reconnect with
one another and reconcile their differences.
They are capable of great empathy and
understanding, which need to be nurtured and
encouraged.

Maria Montessori believed that it is during the
years from 6 to 12 when the concept of true
justice is born. Initially children are oriented
towards a distributive and retributive kind
of justice, but they can be guided toward a
more restorative and need-based justice. True
justice implies that the greater the need, the
greater the response should be. Children,
Montessori said, need to be presented with
the idea of service—service for a reason that is
greater than oneself.

REASONING MIND

The child at this stage no longer has an
absorbent mind that seems to take in
everything effortlessly, as it was during the
early years; from now on, what she or he learns
will require intention and effort. This child now
has a reasoning mind which is no longer willing
to blindly accept all that they see and hear;
the child wishes to understand the reasons for
things and how things function. These children
question everything. The key questions of this
age are “How?" and “Why?"

It is paramount during this period to let
children question freely, without conditioning,
and without necessarily responding to their
questions, but supporting them as they develop
their own answers and continue exploring.
During this period, children do not respond well
to rules that are arbitrarily laid down; they want
to be involved in creating rules that make sense
to them, and in defining how the rules help
them and help others. They have the capacity
to think by themselves about the implications of
their actions, and they want to know that what
they do has an impact. Children become aware
of their individual and collective responsibilities
and the implications they have for others.

The recognition of children as right-holders
and as individuals with agency, entitled to
participate and to express their views, as stated
in Article 14 of the CRC, is a fundamental
component of child development. A critical
aspect of children’s empowerment is their
right to speak and be listened to on issues
that concern them. Article 12 of the CRC
articulates the rights of children to participate
in their societies and be part of the decisions
that concern them—supporting the idea that
they should be allowed to express their views
freely in all matters and be heard. This is
even more important in the middle childhood
years, when children are developing their self-
esteem, are learning to speak up when their
rights are violated, and are developing their
critical thinking and ability to make decisions,
according to their evolving capacity.

IMAGINATION

Children 6 to 11 years old have the ability
to imagine that which they have not seen,
that which does not exist, from the tiniest
nanoparticles and the work of the cells in our
body to that of the cosmos. The child’s mind
can travel through time and space. At this age
they can start grasping how difficult life must
have been for the people who lived before
them, and how each piece of knowledge that
we can now find with a touch of a button
must have been hard won, with hardship and
perseverance by the people who came before



us. They can visualize possibilities where adults
cannot, they can go beyond the boundaries
created by tradition and stereotypes. During
this period children start putting themselves
in the place of the other and feeling for the
needs, suffering and joy of other people.

This ability to imagine is the basis for empathy.
Allowing children during these ages to imagine
freely, and without any type of conditioning,
is perhaps the best pedagogical approach to
learning, and the best preparation for helping
children to develop a mind that is open to
alternatives, able to see beyond black and white
choices, and able to envision new conditions
that affirm the human dignity of people. Spaces
for imagination should go hand in hand with
reflections about the realities in which children
live, and will benefit from “What if...?” questions
that invite children to propose solutions.

FREEDOM

Children in middle childhood are increasingly
independent and want to be even more so:
they want to be free to make decisions, free to
explore, free to ask and to do. That free spirit
needs to be cultivated as it is only through
freedom that children learn to make ethical
decisions and understand the consequences of
their actions. However, freedom in these years
needs to be accompanied by guidance, role
modelling and support, so children can learn
to make decisions gradually, according to their
evolving capacities. Freedom does not mean
that children do whatever they want; it means
they learn to appreciate their choices and the
implications those have for them and others.

It is in the spirit of freedom that children learn
and internalize their individual and collective
responsibilities as well as gain self-confidence
and inner trust in themselves.

PLAYFULNESS

Play is the essence of childhood and is part of
children’s nature. Children have an innate playful
spirit that allows them to go to unimagined
places, give life to ideas and dreams, and
engage without conditions, while connecting
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them with their innermost capacity to enjoy the
simplicity of life. Playfulness is perhaps one of
the highest expressions of the human spirit,
whereby joy, hope, appreciation of the present
moment, freedom to wonder, and giving of
oneself come together, at times unconsciously,
in a delight in life and sense of wholeness.

The development of a playful spirit is also
key to building resilience, the capacity to
bounce back in the face of adversity, which
helps to cope with stress, sense of failure, and
disconnection.

Play is critical for children’s physical, emotional,
cognitive and spiritual development. Through
play—freely invented or guided—in a safe
environment, children can deeply immerse
themselves in a joyful set of experiences:
exploring their senses, making sense of the
world, expressing and coping with emotions,
and engaging with others. However, when play
is guided, it should not take away the nature
of children’s playful spirit and their genuine
capacity to enjoy. On the contrary, spaces
should be created for children to express their
innate playfulness, since that in itself offers the
spark for children to create spaces that foster
their spiritual growth.

All of the traits of children in middle childhood
described above should be understood in
harmony and co-relation. Each of them can
build on the others, and all of them can lead
to a higher awareness and care for the child’s
self, relationships with others, and connection
with nature and with God, Ultimate Reality, or
Divine Presence.

Itisimportant to note that these characteristics,
even though intrinsic to children’s development
during the middle childhood years, also require
spaces, opportunities and means for nurturing
them. Caregivers and educators need to be
encouraged not to ignore, downplay or deny
children’s spiritual capacities.

THE CHILD DEVELOPMENT ECOSYSTEM

The ecosystem for child development is
formed by, among other elements, their
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families, schools and communities. An
ecosystem approach can help create the
necessary conditions for the nurture of ethics
and spirituality in the middle childhood years.
Adults can either inhibit or encourage the
spiritual development of children. Caregivers
and educators can support children’s spiritual
development in many ways—every time it
emerges in daily interactions and conversations
about life’s small and big questions, about
meaning and purpose, or simply by letting
children just be—in silence and still, when
observing something.

The spiritual growth of children is also
supported by the interactions between
adults that children observe. This occurs in
families, communal spaces, places of worship,
settings and public places,
whenever relationships of respect and care are

educational

affirmed, the life of each and every person is
treated with dignity, and adults show love and
care for others, or encourage acts of kindness
and compassion in children.

Interaction with nature also plays an important

role in children’s spiritual and ethical
development, as it provides children with a
pro-formative experience of the care among
biodiverse creatures. The capacity of children
to know their place in the natural environment
helps them develop an intersubjective
“ecological” identity that nurtures virtues of
mutuality and care.®” Nature helps children
connect with God, Ultimate Reality or Divine
Presence, and inspires in them gratitude
towards life and a sense of interconnectedness

with other beings.

The following story may spur reflection upon
the ability of children to imagine possibilities,
to defy the status quo, to assert themselves,
and perhaps to grasp the interconnectedness
of life and how the lives of others depend on
their own. It also illustrates the role of adults
in providing spaces to choose and model
behaviors of compassion and care for others
and nature.

Once there was a wise old woman and a
smart little boy. The boy was driven by
a single desire—to expose the wise old
woman as a fool. The smart boy had a
plan. He had captured a small and very
fragile bird in the forest. With the bird
cupped in his hands, the boy’s scheme
was to approach the old woman and ask
her, “Old woman, what do | have in my
hands?”, to which the wise old woman
would reply, “You have a bird, my son.”

Then the boy would ask, “Old woman, is
the bird alive or is it dead?” If the old
woman replied that the bird was dead,
the smart boy would open his hands
and allow the bird to fly off back into the
forest. But if the old woman replied that
the bird was alive, the smart boy would
crush the bird inside his cupped hands,
and crush it, until at last, the bird died.
Then the boy would open his hands and
say, “See, old woman, the bird is dead!”

And so, as the story goes, the smart boy
went to the old woman and he said, as
planned, “Old woman, what do | have in
my hands?”

The old woman replied, “You have a
bird, my son.”

“Old woman,” the boy then said, his
voice dripping with disdain, “Is the bird
alive oris it dead?”

Whereupon the old woman looked at the
boy with her kind old eyes and replied,
“The answer is in your hands, my son.”

Education today needs to be conceived
as a common ethical responsibility and an
incomparable opportunity to foster in children
an awareness of the ethical dimension of their
interactions and relationships with others.

61 Rimmer, Chad Michael. Greening the Children of God — Thomas Traherne and Nature’s Role in the Ecological Formation of Children.

Princeton Theological Monograph Series. United States (2019).
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CHAPTER 3 - A ROADMAP FOR
PLANNING AND IMPLEMENTING
ETHICS EDUCATION PROGRAMS

This chapter provides step-by-step guidance for planning a Learning to Live Together (LTLT) program
with various learning sessions for children from 6 to 11 years old.

WHO CAN USE THIS MANUAL?

Any teacher, social worker, caregiver, youth
leader, religious leader, psychologist or
anyone working directly with children.

WITH WHOM CAN THIS MANUAL
BE USED?
With children 6 to 11 years old.

IN WHAT SETTINGS?

This manual can be implemented in formal,
non-formal and informal educational
settings, either onsite or online.

Formal education: Incorporated in any
curricular area or in complementary
subjects. Its use in the school setting
has the potential to generate a culture of
learning to live together if implemented
widely as a whole-school approach.

WHY IS IT IMPORTANT TO PREPARE?

We encourage you to follow the roadmap
provided in this chapter as you engage in the
preparation of your ethics education program
and sessions. Doing so will help you:

* Customize the program to the context and
children you will be working with

* Internalize the content and process

* Be prepared and thus more flexible to adapt
and readjust to any unexpected situations
during implementation

* Make sure everyone on your team is fully
aware of the whole process and ready to
take over any role if necessary

Non-formal education: As a stand-alone
program or mainstreamed into already
existing programs of organizations or faith
communities. Learning spaces outside
formal education have the potential to
provide quality learning opportunities and
skills development for children outside of
the school system or in more vulnerable
contexts where children live.

Informal contexts: Families can help
encourage the appreciation of differences
and the positive development of the
child’s identity. The role of the home
and the family in promoting respect and
understanding between different groups
is fundamental. Summer camps, thematic
workshops, or celebratory events can also
serve as informal spaces to foster learning
to live together.

* Document the process

e Understand how you and your organization
can monitor and evaluate your program'’s
progress

* Develop a learning experience that
is transformational and responsive to
children’s needs.

HOW IS THE ROADMAP ORGANIZED?

The roadmap is organized in sequential
steps with information and reflection areas,
according to the program and sessions design.
It will allow you to think about and prepare to
implement your LTLT program and implement
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the sessions, making sure all considerations
are made and key steps followed.

After working through the roadmap, you will
be ready to start your program and sessions.

WHAT DO | NEED BEFORE | START?

We have prepared a Program and Session
Design Template that you can find in Annex 4.
As you go through the roadmap, it is important
to use the template to help you design your
program.

OVERVIEW OF THE 8 STEPS
OF THE ROADMAP

Below you can find a summary of the eight steps
we recommend you follow when designing a
program and sessions. The upcoming pages
will provide you with more comprehensive and
detailed information about each step.

1. Reflect upon your context

This step will help you customize your
program into a specific group of children
and context. You will understand better the
profile of the children you are working with,
their ages, diversity and needs. It is also
the time to consider the location where

ROADMAP

the program will be implemented, the
duration, and resources available.

Familiarize yourself with the conceptual
framework, the chapter on Middle
Childhood and the Ethical and Spiritual
Development of Children and the
Learning Module

You are invited to read and dedicate time
to explore and reflect upon the conceptual
framework that forms the foundation
for ethics education for children and
the approach described in this manual.
These are: human dignity, ethics, values,
spirituality, child rights, and intercultural
and interfaith learning.

We also encourage you to explore,
“Middle Childhood and the Ethical and
Spiritual Development of Children” (see
pages 34-44) to ensure you have a good
understanding of the developmental
milestones during those years and how
spiritual and ethical development occurs
during this period.

Once you are familiar with these core aspects
of LTLT, it is time to explore the proposed
Learning Module, where these various
concepts are translated into practice.

For Program and Session Design

REFLECT ABOUT YOUR CONTEXT

GET AQUAINTED WITH
AND INTEGRATE THE ETHICS
EDUCATION APPROACH

FOLLOW THE
LEARNING PROCESS

FAMILIARIZE YOURSELF WITH

THE CONCEPTUAL FRAMEWORK,
MIDDLE CHILDHOOD DEVELOPMENT
AND THE LEARNING MODULE

IDENTIFY THE OBJECTIVES

SELECT THE THEMATIC KIOSKS

IDENTIFY THE METHODOLOGIES
AND TECHNIQUES



3.

Identify the objectives

The third step will help you reflect upon
and identify what you want to achieve with
children at the end of your program and
through your sessions. This is an important
step to make sure that your program and
sessions are aligned with the change you
want to see.

Select the thematic kiosks

This is the time to narrow down and select
the thematic kiosks that you want to be a
part of your program.

Identify the methodologies and
techniques

Learning to Live Together wuses a
transformative pedagogy that incorporates
a diverse range of methodologies and
techniques that build on participants’
experiences, help them solve problems
in positive ways, and foster collaboration,
introspection and  dialogue, thereby
contributing to transformative actions led
by children. The methodologies address
participants’ different learning styles and
developmental needs.

Once you have the kiosks identified, it is
time to think about which methodologies
and techniques suit better the work of the
specific content.
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6. Select the activities and resources

In this step, you select the activities for the
sessions you will be implementing. The
ones proposed in the manual follow the
content areas of the kiosks proposed in the
Learning Module.

Follow the Learning Process

To support children’s active engagement
and a transformative learning experience
LTLT program,
encouraged to follow the Learning Process
(see page 57). It serves as your guide for
designing and implementing a program
and sessions based on this manual’s Ethics

during your you are

Education Approach.

. Get acquainted with and integrate

the Ethics Education Approach

The Ethics Education Approach explains
the way you can design, plan and deliver
LTLT programs to ensure high-quality,
transformative learning experiences for
children.
pedagogy that helps empower participants
to critically examine their beliefs, values,
and knowledge in relation to their own

[t describes a transformative

experiences, context and reality, thereby
becoming critically conscious and able to
influence the communities around them

DETAILS FOR EVERY STEP OF THE ROADMAP

1 - REFLECT UPON YOUR CONTEXT

Take some time to reflect upon:

Who are the participants of your program?
Think of their age, gender and gender
balance, group dynamics, religious, ethnic
or cultural makeup.

Where is the program going to be used?
Determine if it is going to be used within the
curricula or as an extra-curricular subject,
or whether it is going to be implemented
in a non-formal setting through a program
put on by an organization as part of their
children’s activities.

As you go through
the different steps,
refer to the pages where

the information and components
are presented, and design
your program step by step.

How long will your program last?
Identify the duration, either a few hours,
days, weeks or months.
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Where will it take place?

Inside a classroom, in an open space
like a hall or gym, in nature? Will it be
implemented online or onsite?

Who will be facilitating the sessions?
Think of the facilitators, who they are, how
many there are, and where they come from.

What are the issues affecting
the children you work with?

Think of the issues affecting children at
home, at school and at the community level.

Are there any conflicts, violence or
injustices affecting the communities
where children live?

How can that be considered in the program
design, so the program does not do harm
by exacerbating those issues but on the

contrary contributes to their transformation?

GENERAL RECOMMENDATIONS FOR WORKING WITH CHILDREN 6 TO 11

e When working with children 6 to 8 years
old, we encourage you to privilege the
use of activities that are shorter and
varied, to supportively address their
attention span; and to generate the
exchange of ideas, views and opinions
through play, contact with nature,
drawing, storytelling, etc.

e If you are working with a more mixed
group—6 to 11 years old—consider
organizing the session in a way that
caters to both groups’ learning needs.
You might start the session in one large
group, then organize children into small
groups according to age, and at the
end bring all the small groups together
again.

e The number of children will also influence
the session and program design. In order
to get children actively involved in the
learning, it is ideal to work with groups of
no more than ten children to ensure that
all voices are heard, and that everyone
gets the chance to interact meaningfully.
In formal education with larger numbers,
we recommend working in small groups
within the classroom, using techniques
to ensure children rotate and work with
their peers, while creating moments for

the whole group to share and learn from
one another.

Consider the use of written materials
carefully, particularly when working with
children 6 to 8, who may still be acquiring
writing or reading competencies.

In multicultural contexts, try as much
as possible to be inclusive of children’s
languages in the materials used and
activities.

Make sure the materials used relate to
children’s local reality—school context,
family, community, sacred spaces—and
to situations, challenges or positive
experiences they encounter during this
period of their lives.

Use a sensitive approach to gender, age
and socio-economic dynamics, majority-
minority relations and conflicts between
groups, allowing for interaction,
dialogue and learning together in safe
spaces and employing methodologies
that help them connect and go beyond
any divisions.

Privilege the use of play and games,
while combining those activities with
moments to dialogue and reflect.



2 - FAMILIARIZE YOURSELF WITH THE
CONCEPTUAL FRAMEWORK, THE
CHAPTER ON “MIDDLE CHILDHOOD
AND THE ETHICAL AND SPIRITUAL
DEVELOPMENT OF CHILDREN”, AND
THE LEARNING MODULE

The Learning to Live Together manual is
composed of key conceptual concepts that
form the foundation of ethics education
for children and the approach described
in this manual. These are: human dignity,
ethics, values, spirituality, child rights, and
intercultural and interfaith learning.

Despite being presented individually (See
Chapter 1), these areas are intertwined and
should be considered and woven together when
designing and implementing your program.
The nurturing of values—respect, empathy,
responsibility and  reconciliation—supports
developing children’s abilities to make ethical
decisions and to uphold and affirm the human
dignity of the other. Enhancing children’s ethical
attitudes and behaviors fosters their spiritual
development, as it supports children’s ability
to nurture deep connections with themselves,
others and the wider world, as well as to
pose questions about life, its purpose and its
meaning, and to see their role and appreciate
the interconnectedness of all beings. Creating
moments for children to engage and learn
with and from those who come from diverse
backgrounds—acknowledging and affirming
our common humanity—paves the way for
intercultural and interfaith learning.

Ethics Education facilitators will design
programs that help children develop and build
upon the intrinsic characteristics of the middle
childhood years, with a special emphasis on
children’s imagination, their growing interest in
the world, and their expanding relationships.

3 - IDENTIFY OBJECTIVES

The program goal is the expected outcome
that you are trying to achieve by implementing
the program with children, the change you want
to see happening in the participants. On the
other hand, learning objectives are statements
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that describe specific elements of behavior
and competencies that you, as a facilitator,
expect children to be able to gain as a result
of participating in the program. While your
objectives should be set from the beginning of
the program, your actual outcomes may differ
depending on children’s involvement.

Example of a program goal:
Children develop friendships across ethnic,
religious and socio-economic lines and
develop collective actions to help transform
their immediate communities.

SMART LEARNING OBJECTIVES

Specific: A specific learning objective
has a much greater chance of being
accomplished than a general one.

To set a specific learning objective,
answer the six “w"” questions:

e Who: Who is involved?

* What: What do | want to accomplish?
e Where: |dentify a location.

e When: Establish a time frame.

* Which: Identify requirements and
constraints.

* Why: Specific reasons, purpose or
benefits of accomplishing the goal.

e Measurable: Establish concrete crite-
ria for measuring progress toward the
attainment of each learning objec-
tive you set. When you measure your
progress, you stay on track and reach
your target dates.

e Attainable: When you identify learn-
ing objectives you begin to figure out
ways you can make them come true.
You develop the attitudes, abilities,
skills and capacity to reach them.

e Realistic: To be realistic, a learning
objective must represent something
toward which children reach.

e Timely: It should be grounded within
a time frame.



LEARNING TO LIVE TOGETHER

KEEP IN MIND

Spend some time identifying the goal for your program. Once you have the goal,

identify the learning objectives for the specific sessions you are preparing.

4 - IDENTIFY THE THEMATIC KIOSKS

Learning to Live Together and its key
conceptual areas come alive and are
experienced as participants work through the
Learning Module, which contains different
thematic areas that pave the way for children
to reflect, dialogue, reflect and act together.

The Learning Module is represented by the
image of a village, which is in turn composed
of several content areas called “kiosks.” Each
kiosk is designed to create transformative
learning
can flourish, learn about themselves, their
immediate and expanding world, practice new

experiences where each child

skills, and nurture their spirituality and ethical
values. As they explore the “village” and
journey through the kiosks, children will learn to
develop positive relationships with themselves,
their families, as well as with other children
who come from different social, cultural, and
religious and spiritual backgrounds.

Check Chapter 4 to get fully

acquainted with the Learning
Module

There is no set route to follow through the
kiosks. You, as a facilitator, can decide and
plan the path you want the participants to take,
based on the issues affecting children at present
as well as their learning needs, while taking into
account the particular educational context in
which the program is to be implemented.

The Learning Module will guide you to:

* Design a customized program and sessions

e Identify the activities that best serve the
learning objectives

* Guide and assess the implementation

The Learning Module is accompanied by:

* A Program and Session Design Template
(see Annex 4) to guide you through the actual
process of preparing for your program and
sessions and then implementing them

* Activities (see Chapter 6) and resources (see
Chapter 7) which you can use to prepare
and guide the sessions.

* The "Monitoring Progress” chapter of this
manual will support you in assessing the
progress of the program'’s implementation.

ABOUT THE VILLAGE

The village represents the learning
environment, and is the “venue” for the
experience participants go through during the
program’s implementation. It is composed of

several elements, each with a specific purpose:

* Kiosks: Are incorporated into the village and
are shaded, open and protected places, each
with a unique thematic, where participants
are invited to explore, deepen, discover,
reflect and dialogue about different topics
and issues from different angles and points
of view. Each kiosk is also an opportunity
to deeply connect with oneself, others and
nature, and to identify ways to respond to
ethical demands.

* Paths: The village is composed of several
paths, all connected and with no particular
order to follow. The learning path you
choose for each group of participants is
unique as it will respond to participants’
learning needs and context and lead to a
journey of self- and collective- discovery,
letting participants make connections
between successive kiosks. This approach
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will help children to nurture the values and
concepts promoted in each module

e Time: The paths, kiosks and activities have
no time limit. Instead, your program and
sessions can be adjusted to the particular
needs of the group, giving ample time for
participants to learn and find connections
within and between each kiosk.

* Connecting points: The village map indicates
areas or rest points that invite participants to
take a pause and connect with themselves
and their peers. It provides spaces to reflect
upon their learning and how it connects with
their lives, opportunities to pose questions
and ponder their journey.

The learning path you select should allow
participants to engage in a constant process
of reflection, dialogue, learning and discovery
that supports the development of values,

The LTLT program benefits from the
work of Janusz Korczak, a Polish-Jewish
children’s author and educator who played
an important role providing new insights
into child psychology. From his diary
and other writings one can highlight the
following approach:

* Encourage each child to develop a
healthy sense of self-esteem. S/he
should feel happy with him or herself,
but without needing to denigrate the
other; this is a prerequisite for being an
ethical individual. Each child should be
encouraged to develop a sense of pride
in her or his family, community, culture
and religion, while also valuing other
families, communities, cultures and
religions.

e Discuss and reflect upon concrete
situations using case studies, either true
stories of others, or situations drawn from
the experiences of the other participants,
in which ethical decisions and choices
were necessary. The discussion should

positive attitudes, and skills and behaviors
that are conducive to living together. It should
encourage them to respect their own and
others’ cultures and spiritual and religious
beliefs, and inspire them to together transform
our shared plural world.

5 - IDENTIFY THE METHODOLOGIES
AND TECHNIQUES

Learning to Live Together uses a transformative
pedagogy that incorporates a
range of methodologies and techniques

diverse

that build on participants’ experiences,
help them solve problems in positive ways,
and foster collaboration, introspection and
dialogue, thereby contributing to encourage
transformative actions led by children. It
addresses participants’ different learning
styles and developmental needs.

focus on what choices were made and
on the process of deliberation that
preceded the choice: What had to be
taken into account and why? What would
have been the consequences had other
choices been made?

e Use traditional stories, parables,
aphorisms, and songs to provide a
structure and guide the discussion of

ethical behavior.

e Facilitators must, at all times, display
ethical behavior towards their students
and towards each other. Children very
quickly pick up on tensions and rudeness
between adults and may use this as an
excuse for their own behavior.

* Develop group norms of behavior and,
when needed, hold discussions when
these norms are not followed.

These approaches promote methodologies
that provide space for
interaction, encounter, discovery, critical

exchange,

thinking, reflection and action.



The following proposed participatory and
collaborative methodologies support the
creation of safe and empowering learning
environments and build on the experiences of
children.

They are participatory and collaborative
methodologies which entail a holistic approach
to learning, where the whole child—his or her
physical, emotional, cognitive and spiritual
development—and the environment he/she
grows up in and context, are considered in the
intentional design of activities. Facilitators are
encouraged to privilege the use of techniques
such as games, play or the arts that cater to
children’s different learning styles and the
developmental needs of this particular age
group, as well as to help empower children to
engage in joint and collaborative actions.

If implementing the program online, several
considerations should be made on the
choice of methodologies and techniques to
ensure active online engagement. Online
participatory methodologies privilege the use
of games, and small-group engagement for
sharing and discussion of ideas and opinions.

PROPOSED METHODOLOGIES:

Experience and dialogue-based learning is the
golden thread of the proposed methodologies.
Irrespective of which specific methodology you
choose, it is good to consider and bring the
experiences of children to the learning context
and activity. These can be past or current
events in children’s lives which can create
opportunities to explore, share and reflect
upon them, but also to discuss and learn about
other children’s realities.

Learning through dialogue is the key that
unlocks the openness to new possibilities and
new ideas, perspectives and narratives, and
allows for new actions to emerge. Dialogue
is not about defending opinions or making
counterpoints, or about being wrong or right.
It is about listening in order to understand how
things are from the other’s point of view.

Cooperation-based learning

Cooperative learning enhances the ability of
children to work with one another to achieve a
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shared objective. Learners work in small groups
that work independently to achieve a shared
objective. The participants strive for mutual
support so that all group members gain from
each other’s efforts. In cooperation-based
learning, there is a positive interdependence
among children’s efforts to learn; participants
perceive that they can reach the goal only if all
members contribute to the assigned task. The
method enables learning through interaction.

Cooperation-based learning enhances the
ability of children to work with different people.
During small-group interactions, they can find
many opportunities to reflect upon and interact
with the diverse responses that other members
of the group bring to the table. Small groups
also allow children and youth to add their
perspectives to an issue based on their cultural
differences. This exchange helps participants to
understand other cultures and points of view.

Cooperative learning also enhances participants’
communication skills and strengthens their self-
esteem. Activities that involve cooperation-
based learning promote the success of all
participants in the group, thus contributing to
each participant’s feelings of competence and
self-worth. Examples of cooperative learning
techniques are joint projects, games and role

playing.

Problem-based learning

Problem-based learning helps participants
take an active, task-oriented, and self-driven
approach to their own learning. It supports the
development of children’s creativity, as well as
their capacity to find non-violent alternatives
for solving differences or issues that affect
them in their communities. It strengthens their
critical thinking, their capacity to analyze, and
their ability to reflect upon ethical values and
responses as they work together to create
alternatives. It encourages participants to pose
questions, making use of their natural and
innate curiosity as they are confronted with
problems that do not have absolute answers or
easy solutions and that reflect the complexity
of real-world situations.

This methodology can be used with games,
role-playing, analyzing case studies or learning
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about inspirational people who have sought
to contribute and respond to the problems of
their communities and world. It is important
that it is not exclusively focused on solving a
problem but rather on fostering their reasoning
mind, finding new possibilities, reflecting on
the dilemmas, analyzing the root causes of a
problem, and understanding the consequences
and impact that a problem, situation, issue
or conflict has on themselves, others, their
communities and the world.

Introspection-based learning

This methodology cuts across all
implementation of the LTLT program. It helps
to nurture the self, assess progress, and to
establish deep relationships and connections
with the self, others, nature, and with that
which people refer to as God, Ultimate Reality,

or Divine Presence.

It gives children the chance to identify,
connect and assess their inner thoughts,
feelings, desires and relationships, helping
them to be grounded in who they are and
aware of their sense of purpose and meaning.
It entails the creation of opportunities for their
minds to travel through time and space, see
beyond boundaries, imagine without any type
of influence, be open to alternatives, and go
beyond dualistic thinking.

It is particularly important for intercultural
and interfaith programs for ethics education
to allow children to reflect upon their
relationships, and to listen deeply and actively
to one another—with empathy, respect, care
and curiosity. This helps them to reflect upon
who they are, how we are all interconnected
and interdependent, and on our shared
humanity.

This methodology is also a good avenue for
equipping children to assess their own progress
and develop meta-cognition skills. This can
be achieved by creating spaces for children
to reflect upon their dreams, fears, purpose,
or the reality they live in, or by posing “What
if?” questions that allow them to imagine new
possibilities. It can be done via movement,
music, play, prayer, meditation, silent walks,

experiences in nature, journaling, talking to
one another, or simply being still in silence with
a gentle curiosity that invites the senses to be
mindful of the world within and without.

RECOMMENDED TECHNIQUES:

Some of the following techniques can be
adapted to work online with children, when
appropriate.

Storytelling

Storytelling uses the ancient art of conveying
events in words and sounds, by improvisation
or by repeating from the local cultural heritage
and traditions. Stories allow children to enter
another world, which seems at the same time
so well-known and yet also unknown. Stories
are not just fairy-tales, but expressions on
every level of what it actually means to be a
human being. Through storytelling, children
can develop their listening skills and capacity
to put themselves in the shoes of others. They
can develop their creativity and ability to
reflect upon their behaviors by entering into
the world described in the story.

Arts

Arts such as drama, dance, music, drawing,
painting, and poetry encourage children to
create and express themselves—their ideas,
feelings, and thoughts, their hopes and their
dreams. Participants can either participate by
creating “art” themselves or by engaging with
an artist or the artwork of other artists. Both
of these can be engaging and transformative
experiences for children, and the facilitator
may decide how the participants will be
involved with the art depending on the
learning objective.

Art helps to nurture spirituality, freedom of
thought, creative thinking and problem-solving
skills. Art is viewed as a means through which
imagination, creativity and innovation find
expression as well as a window to new realities
and possibilities. Arts-based learning can
be powerful because it taps into the child’s
affective side, evoking emotions, empathy, and



wonder about who and where they are and who
they want to be. It invites them to think about
their purpose, to explore the big and small
questions of life. Art as a learning technique
has the capacity to engage children personally,
emotionally, and even spiritually. It can also
help them develop confidence and self-esteem.

Play

Play is paramount for learning and children’s
full development, particularly the during
middle childhood years. Children have an
innate playful spirit that allows them to learn,
to give life to ideas and dreams, to test their
ideas and knowledge, to experience wonder
and imagine possibilities, and to develop their
spirituality.

Play techniques create spaces for nurturing
children’s playful spirit—spaces where they can
explore their senses, express and work with
their emotions, work through a sense of failure,
gain competence and engage freely with one
another. In play, children develop their higher
awareness and care of self and grow spiritually,
by accessing their genuine capacity to enjoy
free play in contact with one another and nature.

The use of this technique requires facilitators
to be aware of the importance of nurturing
free play and joyful experiences where children
can express their innate playfulness. By using
this technique, facilitators nurture imagination,
freedom, exploration, and spiritual growth.

Learning in nature

Children are naturally drawn toward nature
and natural surroundings. To use contact
with nature—trees, leaves, soil, sun, water or
wind—is a less structured technique. It is a way
to play that fosters infinite kinds of interaction,
finding nature in the backyard, the school yard,
a local park, or on a hike to a lake—all activities
that let children connect with themselves and
with nature. This technique allows children
to interact freely and meaningfully with their
surroundings. It also helps them understand
the cycle of life and develop responsibility as
they see how living things can die or flourish
depending on the care they receive. Being
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in nature helps children question about the
earth and the meaning of life. It has the power
to activate more senses—what they can hear,
sense, smell, touch—which in itself helps them
find calm and fosters a sense of wonder.

Field trips

This technique expands children’s learning
beyond the walls of the classroom or other
venue, into the community outside. It provides
children with new and unfamiliar experiences
and encounters with other people and other
beliefs, cultures and ways of being that cannot
be reproduced in the school setting. Field
trips provide an opportunity to enhance
socialization and  citizenship, expanding
children’s understanding of the world, human
interdependence, and specific subjects or
projects.

Focus groups

This technique entails facilitating discussions
among groups of five to eight children in order
to generate further information and opinions
about a certain topic or concept. These
groups are run by a moderator who develops
a discussion guideline appropriate for the
group and ensures each participant has the
chance to speak. They can be used to examine
the concepts and values children have about
peace, their ideas about how to deal with
violence, and their suggestions for how best to
promote peace in schools and communities.

With this age group, discussions should
be very specific and quite brief, inserted
within methodologies that promote active
engagement.

Games

Through cooperative and collaborative games,
participants work together to accomplish a
set task or to reach a goal. Games enhance
participants’ ability to work with others, to build
confidence, work with the concept of fairness,
discover new ideas and challenge stereotypes
and prejudices—which is particularly important
in intercultural and interfaith contexts. Avoid

..................................................................................................... 55
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competitive games that end with “winners” or
“losers.” Games can be used as a warm up or
as a full activity.

Mindfulness

This technique can help children to find calm,
connect with the self, improve concentration,
and enhance their physical, emotional and
spiritual well-being. It includes contemplative
practices, focusing on and absorbing the
present moment with greater awareness of
thoughts, desires and sensations. Walking,
listening to music, breathing, meditating,
connecting with the self, opening the senses to
what is heard, seen, touched, felt, tasted—all
these support children’s self-awareness, self-
control, and anger and stress management.

Role-playing

This is a way of entering into others’ experience
and of exploring participants’ problems and
situations without being personally exposed.
Participants assume the roles of characters and
collaboratively create a situation (which can be
based on their own reality). Participants can
determine the action of their characters. It can
support breaking the ice, particularly in a new
group, while also encouraging creativity and
helping to build synergies among participants.
It is particularly useful for deepening the
understanding of a situation, finding non-
violent alternatives, and sparking reflections
upon children’s individual and collective
responsibilities.

Roundtable discussions

This is a technique for dialogue and exchange
of ideas that encourages equality and
respect among participants. It is used to
engage children in ways that help them see
situations from different perspectives and
integrate new with prior knowledge, using
a structured, roundtable discussion format
that allows participants to engage in active
discussions with their peers regarding an
assigned topic. The focus is to engage

children in a deeper analysis, understanding
and discussion of complex topics you wish to
present. No one sitting around the table takes
a privileged position and the facilitator allows
the conversation to develop naturally while
ensuring everyone has a voice.

Service learning

This is an activity oriented to action where
children are invited to do a specific service and
then reflect upon the experience. It aims to
nurture participants’ social responsibility and
altruistic attitudes toward the community. It
can also be used to apply knowledge and skills
to specific issues or to learn how to transform
specific situations. Examples include recycling
campaigns, environmental programs, clean-ups
at places of worship, and mentoring or sharing
their knowledge and talents with other children.

Sports

All activities that involve body movement
are highly interesting for children of these
ages. Sports have the potential to enhance
cooperation, participation, inclusion, as well
as to promote equality, address gender
issues, promote fairness and fair play, and
develop character and teamwork. By engaging
in common physical tasks in cooperative
games, children who come from diverse
ethno-cultural backgrounds develop better
intergroup understanding and are able to
build relationships and friendships across
social, economic, and cultural divides. They
acquire a sense of belonging, of a shared
identity.®? Facilitators are encouraged to avoid
competitive sports that end up with “winners”
and “losers,” and instead to focus on sports
where everyone's talents, competencies and
collaborative effort are valued.

6 - SELECT THE ACTIVITIES
AND RESOURCES

Based on the kiosks, methodologies and
techniques selected, identify the activities and
resources you will use in the sessions.

62 Arigatou International, Good Practices Series N°2 Learning to Play Together (2014).
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The activities proposed in this manual follow
the Learning Process and are based on the
content areas of the kiosks proposed in the
Learning Module. Go to the "Activities” (see
Chapter 6), and select activities based on:

e Learning objectives identified for the
program and specific sessions

e Profile and number of participants

e Setting—indoors, outdoors, nature, online

7 - FOLLOW THE LEARNING PROCESS

To support children’s active engagement and
ensure a transformative learning experience
during the implementation of an LTLT
program, facilitators are encouraged to follow
this Learning Process. It serves as a guide
to designing and implementing a program
and sessions based on the Learning to Live
Together Program.

This Learning Process was specially developed
in order to create spaces that foster individual
and collective ethical reflections that lead
to action, and to ensure a safe environment
for intercultural and interfaith learning by:

e Creating meaningful encounters and
facilitating sharing of diverse experiences,
ideas, opinions among participants, to
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promote critical thinking and ethical
reflections

* Exposing participants to diverse narratives
and life experiences through a genuine and
non-judgmental learning experience that
encourages active and empathic listening

e Recognizing and valuing each child’s
experiences, culture, beliefs and ideas

* Nurturing deep connections among
children through moments for reflecting on
the meaning and interconnectedness of life

* Empowering and encouraging collaborative
actions as a response to ethical demands

* Equipping facilitators with good listening
and questioning skills, so they can
generate and facilitate meaningful learning
opportunities among participants.

The Learning Process presented below is a
fluid sequence composed of several phases
that are intertwined. The transition between
them should be smooth and imperceptible by
participants.

LEARNING PROCESS

ACTION

REFLECTION

MOTIVATION

EXPLORATION

DIALOGUE

DISCOVERY
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Motivation—Begin your session by generating
children’s interest around the thematic you are
introducing. Particularly during the middle
childhood years, children are very curious
and attracted to colorful environments, and
are motivated by games, stories, short video
clips, sounds and body movement. Be mindful
of the setting and how it will influence your
participants’ attention or distraction and
always be sure to connect it with the topic.

Exploration—Once
enthusiastic around the theme, it is time for

participants are

them to explore it together. Create learning
spaces for children to share their ideas,
thoughts, experiences or questions through the
use of their senses: seeing, touching, hearing,
doing or thinking about situations from different
perspectives. This is not a time to share
knowledge or present a lot of facts but to help
children build knowledge together, strengthen
their skills and reflect upon their attitudes.

Dialogue—Dialogue is central to any learning
process, especially in an interfaith and
intercultural learning process. Dialogue gives
an opportunity to come together to exchange
ideas and views, listen to different perspectives,
share experiences, and discover and connect
with oneself and one another. Appropriate
spaces need to be created where participants
feel comfortable to enter in dialogue during the
learning experience, where they can express
themselves without feeling judged, and where
they can listen to others with empathy and
connect with one another.

Discovery—Through the exploration and
dialogue phases, participants will discover
new understandings and ideas. However,
discoveries do not come immediately or all at
once. Space is needed for sharing the main
outcomes of a group discussion or to reflect
upon what happened during an experience
or activity. This allows participants to have an
“aha!” moment, where they come to a new
realization which helps them put the pieces of
their learning experience together.

Reflection—This is a moment for participants
to make sense of their experience. Facilitators
can provide some time for individual reflection
by creating spaces for each person to think
about their experience, for instance by inviting
participants to use the Learning log (see page
79) or other tools (see Chapter 5). In this time,
participants can revise their own learning and
reflect upon why it is important for them and
others.

Action—This does not always come as part
of a specific session, but should always be the
result of the learning. Every session should
conclude with participants relating their
learning to their own reality and context, which
may inspire them to identify an appropriate
action they can later take. Facilitators should
intentionally create spaces for strengthening
participants’ awareness and their capacity to
positively respond to the actual situations that
affect them or others.

RECOMMENDATIONS

e Give ample time to each part of the
learning process in order to ensure that
it contributes to individual and collective
transformations and actions.

e Customize the learning process to the
developmental needs of each age group.
For instance, children 6 to 8 might need
a shorter time for dialogue.

e The Learning Process can run through
one session or across several, and can
also be used to design an entire program.

e |f the session is being designed for
online implementation, consider a
shorter duration and break out groups
and follow the several moments of the
process across multiple online sessions.



e The Learning Process is very fluid and
flexible. There is no need to rush through
the phases in order to complete all in
one session. Give ample time to each
phase and always adjust the experience
to the group's pace and needs.

e Dialogue with younger ages, particularly
children 6 to 8, may come in diverse and

KEEP IN MIND
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creative ways as they express themselves
and listen to each other, sometimes
through  movement, during games,
or while playing, drawing or crafting.
Always use the momentum and adjust to
their evolving capacities.

Design your activities following each phase of the Learning Process

8 - GET ACQUAINTED WITH AND INTEGRATE THE ETHICS EDUCATION APPROACH

SELF-DRIVEN
LEARNING

PARTICIPATORY AND
COLLABORATIVE
LEARNING
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The Ethics Education Approach describes the
required elements in and ways of designing,
planning and delivering Learning to Live
Together programs using a transformative
pedagogy. It ensures that the program and the
various sessions help create safe environments
for children, encourage transformations,
and above all help them to connect with
themselves, with others, with nature and with
what people refer to as God, Ultimate Reality,

or Divine Presence.

It is very helpful for facilitators to be familiar
with the aspects of the Ethics Education
Approach and how it helps during programs
to develop children’s competencies to learn
to live together with others and fosters
their innate spiritual capacities and ethical
reflections.

The Ethics Education Approach is built on
learning opportunities and practices that allow
for the nurturing of spirituality and ethical
reflections while fostering interconnectedness
and also critical thinking, the development
of imagination, and critical consciousness. It
employs a self-driven learning process that
inspires children to become role models.

Ultimately, the approach aims to create
opportunities for children to act collectively
to achieve common goals, build on their
own experiences, and learn to appreciate
the diversity around them, while enhancing
opportunities for their spiritual development.
This transformative pedagogy demands highly
intentional facilitators who are well-prepared
and aware of the influence their actions,
behaviors and attitudes have on children, and
who strive to be role models.

As you plan your programs, sessions, and
specific activities, make sure to integrate these
elements in practical ways. The following
pages provide you with concrete tips to ensure
delivery of a transformative pedagogy.

Around a core of interconnectedness,
the approach includes four elements
related to learning environments and
five elements related to encouraging
transformation. The diverse elements
are meant to be woven together and
are not to be understood as elements
to be developed separately. While each
of the areas are separately described
below for ease of understanding, it is
important to visualize the whole as a
cohesive approach.

Interconnectedness

Interconnectedness is at the heart of the Ethics
Education Approach. Itis the acknowledgement
of a common humanity, the humanity in and of
all others. It is an acknowledgement that one’s
own identity is shaped in relation to others.
Interconnectedness can also be expressed
through the term “Ubuntu,” which can be
loosely translated as “I am because you are.”
This is the central element that also brings the
other elements together.

Interconnectedness  does  not  happen
immediately; it is fostered throughout the
program. Children should be encouraged to
identify where they wish to place themselves
in society and understand the web of
interrelations with others. Understanding the
interconnectedness of humanity and their
shared responsibilities as people can help
children and youth expand their circles of
concern and care for others.

How you can do it:

* Create spacesthathelp children to recognize
the interdependence of life and see that who
we are is shaped by our ancestors, family,
community and people around us.



* Create opportunities for children to get to
know themselves—who they are and want
to be. Invite them to explore their strengths
and talents as well as those of others, to look
at their roots and their shared needs, and to
acknowledge and appreciate the diversity
among them and their responsibility and
need to protect the planet.

* Provide moments for children to deeply
connect with nature, with themselves and
with others, going beyond the immediate,
learning about what keeps them centered
and how to meditate, breathe, find calm,
and work with their emotions when their
dignity is trampled upon, or they feel close
to reacting violently.

e Create opportunities for participants to
explore each other's views, experience
moments together, challenge theirown ideas
about the other, and create connections and
foster relationships.

LEARNING ENVIRONMENTS

This next set of elements should be
integrated throughout the planning, design,
facilitation and monitoring of ethics education
experiences. Interconnected, these elements
help to build a learning environment that
is suitable to conduct an ethics education
program. The facilitators carry a more direct
responsibility in ensuring these elements and
are encouraged to engage children as part
of the process, according to their evolving
capacities.

Create Safe Learning Environments

Safe learning environments are welcoming
and embracing spaces that enable the active,
inclusive, genuine and interactive participation
of children and facilitators in the programs.
Safe learning environments (SLE) create
the necessary conditions to support and
encourage participants to be themselves,
share, express their thoughts, feelings and
beliefs, and connect with one another.
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How you can do it:

* Understand the context, needs and profile
of the participants, being sensitive to their
gender, age, religion, culture, and language,
among other characteristics.

e Create a physically safe space and engage
with children about what a safe learning
space means and entails.

* Address any cliques and power dynamics
that may form in the group such as minority-
majority relationships.

e Calleach child by theirname, acknowledging
the presence of each and every person.

* Use multiple methodologies in order to
cater to the diverse learning needs and
styles of the participants.

e Establish  horizontal relationships, not
top-down relationships, making yourself
appropriately vulnerable and accessible in
order to encourage children’s openness,
genuine and meaningful interactions

* Ensure that participants’ ideas, opinions,
experience and suggestions are taken into
consideration.

* Provide ample time forinteraction, reflection
and discovery about the self in relation to
others, before moving onto other aspects of
the program.

These recommendations can help you build a
common ground of open sharing and mutual
trust, where children feel valued, encouraged
to be authentic, and protected, and need not
fear being judged for what they say or who
they are.

Participatory and Collaborative
Learning

Learning can happen individually, but it
is through collaboration with others that
children can challenge their views, develop
new ideas, learn about and broaden their
own perspective on the diversity of the world,
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and enrich themselves while exploring their
own identity. Participatory methodologies are
inclusive, embrace diversity, and respect each
participant’s pace and style of learning.

Participation is essential for enhancing
children’s agency, particularly during these
ages. Include children in the process. Create
spaces for inclusive participation by making
sure it is possible for all—irrespective of their
cognitive, physical and emotional abilities—to
take part in the process in meaningful ways
and to express themselves and interact with
others.

How you can do it:

* Understand and cater to participants’
diverse learning styles.

e Use a variety of methodologies and
techniques.

e Use innovative and visually attractive
materials.

e Build on the knowledge, skills and resources
participants bring.

* Provide spaces and plan activities for
children to exchange views, collaborate,
discuss, engage in dialogue, and participate
in  experiential and  problem-solving

exercises.

* Provide clear and child-friendly workspaces
and keep materials—crayons, scissors,
paper—readily available on tables, while
helping children take ownership and
responsibility for the space.

Context Sensitivity

Learning to Live Together programs not only
need to incorporate an understanding of
children’s own context and social reality but
should also be customized to the particular
context where the program takes place.

Be aware of the issues affecting children and
the community—any socio-economic and
political realities or conflict issues, as well as

the needs of children in relation to these. Be
mindful that children of this age group learn
by example, from what they observe, and thus
tend to normalize what they see, how people
relate to each other, and even violence and
harmful behaviors, attitudes and practices.

How you can do it:

e Analyze the context, socio-economic and
political realities, conflict issues, as well as
the needs of the children.

* Plan the program to include the voices of
different groups and with consideration
not only to how the context can affect the
program but also how the program can
influence the context.

e Consider carefully the resources and
activities using culturally and locally based
activities that respectfully respond to local
and cultural traditions, and by including
different perspectives and resources.

* Ensure that materials do not portray any
particular bias for or against one group
or the other, or demonstrate any sense of
segregation or discrimination.

e Make sure that the facilitator team also
represents the religious, cultural and
language diversity of the participant group.

Role Modelling

Educators are encouraged to act as role
models, embodying what they are trying to
transmit. In doing so, they also inspire the
children themselves to become role models,
to reflect upon and be motivated to discover
themselves in relation to others, at times even
in the midst of adversity and contradictions.

Role modelling is critical to develop an
empowering learning environment but it is also
a transformation we want to see in children.

Role modelling can help to multiply the
program’s effectiveness in helping participants
learn to live together in today’s global and
pluralistic society.



Role models are not perfect people; rather,
they are individuals who are engaged in an
on-going process of reflecting on the ethical
implications of their own behaviors and taking
action on what they learn to become a better
person in relation to themselves, others,
nature and society. LTLT facilitators are called
on to act in a way that is open, embracing and
inclusive.

How you can do it:

e Constantly reflect upon your own attitudes
and behaviors, the way you apply ethical
values in your interactions with others, and
your practice as a facilitator.

* Share your reflections with peers or with a
mentor.

* Keep a Reflection Log.

e Revisit the Reflection Log throughout
the program implementation to better
understand where you are, where you want
to be, and how you can get there.

* Share appropriate personal experiences
of dilemmas with children to encourage
horizontal dialogue.

* Develop genuine relationships  with
children without being afraid of showing
that sometimes adults do not have answers
to questions.

TRANSFORMATIONS

The next set of elements relate to the broader
transformations that are possible for children
participating in ethics education programs. As
children grow in these areas, it can enhance
their capacity to make well-grounded ethical
decisions, nurture values, spirituality and
resilience, and engage in collective actions.

Critical Thinking

Critical thinking goes beyond the capacity to
argue against or in favor of a belief or idea;
it entails the capacity to be open to multiple
narratives, understand others’ arguments, find

----------------------------------------------- LEARNING TO LIVE TOGETHER

alternatives and challenge one's own views and
perspectives on the world without fear of losing
one’s identity. Critical thinking represents an
on-going avenue for personal transformation
and working to foster it is a critical element of
the Ethics Education Approach.

During the middle childhood years, children
start forming their understanding of the world
and are more curious and excited to expand
their view and explore the reality around
them. It is vital that facilitators allow them to
try to comprehend the world themselves while
helping them to understand the tendency
toward biases, stereotypes and misperceptions
and the consequent need to go beyond the
surface of an issue.

How you can do it:

* Create ample spaces for children to explore
and interact, to see realities from different
angles, to reflect upon their own lives,
dilemmas, and decisions and how they and
others are affected by them.

* Use strong questioning and listening skills
to create powerful dialogues.

* Encourage open-ended questions.

* Allow children to ask and respond freely,
and to ask “Why?” again and again in order
to enter into a process of unlearning.

e Use materials and methodologies that
are relevant to the context and children’s
realities, that encourage exploration, that
allow children to seek and find solutions and
alternatives from different points of view,
and that create opportunities to see issues
from different angles.

Conscientization

The process of developing a critical awareness
of one's social reality through reflection and
action is a very important component of the
ethics education pedagogical approach.
In this process, educators relate concepts,
discussions, methodologies and activities to
children’s own realities and social context.
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How you can do it:

e Foster the inner voice— dialogue with the
self—of children to help raise awareness about
their own place within the specific context and
what can be done to transform it.

* Create spaces to develop meta-cognitive
skills and for children to be constantly
reflective about the learning, sharing and
changes in their own processes.

e Find ways for children to listen to different
narratives and meet people of different
backgrounds and ways of thinking.

* Provide opportunities to reflect upon and
identify the causes of violence and injustice
in their communities, school and society.

* Invite children to envision ways to positively
transform situations within their own sphere
of influence and evolving capacities.

° Encourage children to reflect on
experiences, situations around them and the
world, and the impact of those on society
and individuals, and in so doing, to develop

a sense of solidarity with others.
e Develop meaningful dialogues.
* Promote the use of journals.

* Create experiential activities that challenge
the way children see the world around them.

* Challenge preconceivedideas, the privileges
each person has or lacks, and the power that
lies within each person to change the self
and inspire changes in others.

Imagination
LTLT  programs should always include
opportunities  for children to envision

possibilities, new relationships, connections
or realities. Imagination can support children
as they consider ethical and non-violent
alternatives for addressing problems they
face, seek to transform conflicts into peaceful
realities, and aspire to learn to live together.

Nurturing children’s imagination can also
promote their spirituality, their connections
with themselves, others, nature, and that which
people refer to as God, Ultimate Reality, or
Divine Presence.

Allowing children during these ages to use
their imaginations freely is essential, as
children 6 to 11 have a rich ability to imagine
what they have never seen, or things that do
not exist yet. They can visualize possibilities
that adults cannot and go beyond conventional
boundaries. These years are also a time when
they start putting themselves in the place of
the other and feeling for the needs, suffering
and joy of other people.

How you can do it:

* Promote spaces where children can draw
inspiration and re-envision themselves,
their relationships with others and their
communities, especially in situations where
the reality where they live is challenging in
terms of the absence of safe space or the
presence of violence and conflict.

e Cultivate a sense of inner space and freedom
so children can develop their own vision and
understanding.

e Create spaces for children to have contact
with nature as much as possible.

e let their minds travel freely; let them
wonder, be, connect, and engage without
constraints or boundaries.

* Let them explore solutions and alternatives.

* Let them meet other people who can inspire
them, people who have engaged in actions
to transform the world; this helps them reflect
upon alternatives and find inspiration within.

* Use free or guided play, drawing, painting,
music, storytelling, and contact with nature.

* Nurture and stimulate children’s senses,
eliciting the potential to see new things,
appreciate different smells, or become
aware of different sounds.



Collective Action

The Learning to Live Together Program aims
to empower children to work together and
take actions as a result of their participation in
the program, that can transform the realities
around them.

During the middle childhood years, children
become more independent and willing to be
involved in activities; they want “to do” things,
and to engage in action. During program
implementation, facilitators play a critical role
in fostering collective actions by empowering
children to be agents of change in their
communities.

Collective actions can be simple actions
children take together to respond to their
realities, or bigger projects that engage the
wider community. This entails a facilitated
process involving the creation of opportunities
for exploration, dialogue and meaningful
interactions designed to allow participants to
go through a shared learning journey. Over
time, the children themselves become more
able to engage with each other to identify
and respond to ethical challenges they may
encounter during their journey.

Why is this so important?

Such collective actions allow children to
strengthen their positive relationships and
develop mutual understanding and trust
among one another. Instead of seeing each
other as competitors or strangers, they
start seeing each other as companions on
a shared journey. It also helps to develop a
shared collective identity and gives children
across socio-cultural divides opportunities to
strengthen intercultural and interfaith learning.

How you can do it:

* Create spaces for children to envision new
realities and think up ways to bring them to
fruition in their sphere of influence.

e Practice critical thinking, critical
consciousness, self-driven learning and

imagination.
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* Allow participants to come up with their
own ideas and solutions and take ownership
of the processes and outcomes.

* Encourage and allocate resources for them
to take actions collectively that will enhance
their awareness of their common humanity,
their shared responsibilities and develop
their individual and collective identities with
respect for their differences.

Self-driven learning

Give children the freedom to connect their
learning to their own realities and to other topics
and experiences outside the program, driven
by their own curiosity and intrinsic motivation to
explore and learn. Let the learning be guided by
their free spirit, their strong willingness to do,
to ask, to make choices, learn and understand
consequences, and their individual and
collective responsibilities. All this will help them
develop self-confidence to continue advancing
their ability to take ethical choices and actions.

Children must know what the journey they are
starting together with the facilitators is about,
and must be free to explore, engage, stop,
think, discuss, and ask questions, whatever they
might be. The facilitators’ responsibility is to
provide spaces where children can be actively
involved in the process, make suggestions,
and use resources they are familiar with.

How you can do it:

* Prepare the sessions using the Learning
Process proposed in this manual, which
will ensure that participants are actively
involved in the experience and more aware
of the changes happening inside of them.

* Invite children to give their own inputs to
the design of the program, the topics they
want to discuss and learn about, etc.

e Stimulate curiosity about the topic to be
discussed through the use of practical
exercises and techniques.

* Recognize and appreciate participants’
learning efforts.
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e Promote the use of monitoring tools to discoveries, their own learning process, their
ensure that participants connect with strengths, weaknesses and vulnerabilities,
themselves and constantly reflect upon their and what they want to learn and improve.

Now that you are acquainted with the Ethics Education Approach, take some time to reflect
on how its elements are integrated in your program:

How is the gender, ethnic, religious, or socio-
economic diversity in the group?

Which factors could prevent you from
creating a safe learning environment?
Consider majority-minority relations,
conflicts, or the particular location where the
program is taking place.

How are you including participatory and
collaborative methodologies in order to
provide opportunities for creative expression
(including dance, art, drama, etc.) during the
program?

How does your program take into account
the issues affecting children, their community
and the socio-political dynamics? How are
these issues considered in the objectives
that you defined for your program?

Does your program incorporate cultural and
local traditions such as music, games, and
stories?

What could hinder the creation of spaces
for dialogue among children, their openness
to ask questions, and possibilities to think
critically about issues affecting them?

What do you think are the best ways to
provide spaces and encourage children to
take ownership of their own learning?
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What kind of opportunities can be provided O """"""
for children to work together to address @ ...........
common challenges in their communities?
Are there any opportunities to partner with @ -----------
civil society organizations or involve other
community members? e """"""

What are your reflections about your own
pedagogical practices, the values you @
uphold, and the biases you Carry and what @
they mean for your role as an educator?

KEEP IN MIND

Based on your answers to the questions above, now review your program and ses-
sion plans to ensure that the diverse elements of the Ethics Education Approach are
considered and included. Incorporate the result of your reflections in the Program

and Session Design Template and during the implementation process.
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FAMILY INVOLVEMENT

The involvement of children’s family members
is paramount for a successful implementation
of the program since they are still the primary
influence on children’s lives, playing a major
role in their physical, social, emotional, spiritual
and cognitive development. When families are
involved as a continuation of the program, they
can help to address some of the ideas, concerns
or questions that may emerge in children as
a result of their participation in the program.
Family engagement can also strengthen the
program’s results and benefit the community, in
a mutually enriching learning process.

The approach to family engagement
involves thinking of families as partners
of the program. Throughout the sessions,
children are encouraged to engage with their
families through simple joyful activities that
support continuous dialogue, reflections and
exchanges, creating nurturing and supportive
learning environments for children in the

home.

Consult the “Activities” chapter (see page 86)
for several recommendations on how to involve
families in the sessions, which are tailored to
the diverse themes of the program.

Below are a few guidelines on how you
can ensure proper involvement of families
throughout the program:

* Before you start the implementation, invite
families for an informal meeting, where
you can share about the program and its
purpose and respond to any questions or
concerns that they may have.

* Informthem and get their written permission
for specific activities that may involve people
outside the program, or children going
outside the usual venue such as a field trip
or any other community engagement

* Throughout the program, share updates
about the implementation, such as articles,
photos with materials developed by children,
poems, or quotes from children.

* Involve them in activities as appropriate,
for example, asking them to participate
in sharing inspirational stories, their

experiences, or any inspirational actions

or projects they have started or are
involved in, or invite them to be part of an

intergenerational dialogue.

* Invite them to a celebration at the close of
the program where children can share what
they have done and learned, and where they
can show some of the materials or actions
they have been part of because of their
participation in the program.

WHAT CAN | DO...?

Challenging and unexpected situations are
likely to occur. They require preparation on the
facilitators’ part, so they are read to intervene
in an assertive and appropriate manner.

Here, you will find recommendations about what
to do when faced with specific difficult situations
or challenges during the implementation of an
ethics education program.

The recommendations below were drawn from
our experience during the implementation of
Learning to Live Together over the years and
from the pilot workshops conducted during its
development and adaptation. We invite you to
reflect upon how these situations might affect
your performance as a facilitator.

TO FOSTER CHILDREN'’S AGENCY

Children’s
implementing an ethics education program.

agency is paramount when
It is important that children are encouraged
to be actively involved as much as possible
during the program’s implementation. Article
12 of the Convention on the Rights of the
Child emphasizes that, from early ages,
children are acutely sensitive and aware of
their surroundings and environment and can
very rapidly understand and participate, always



according to their evolving capacities. They are
able and should be encouraged to communicate
their opinions, feelings, and expectations, and
to make their own choices and decisions in all
matters that involve them during the program.

This entails a child-centered approach as well
as awareness of and readiness to support
children’s active involvement and their sense
of agency, recognizing that they are capable of
initiating their own learning.

Below are a few guidelines for how to enhance
children’s agency when preparing a program
or session:

INCLUDE children in the session preparation.
Invite them to choose and collect materials
for the session, as appropriate; decide about
the best setting and decoration for the
room; create spaces for them to identify the
ingredients for a successful time together
along with other children; when working
in smaller groups, give each group the
responsibility to share the materials, organize
them, and keep the room, materials and table
clean and organized; ensure each table has the
materials to keep it clean, which promotes a
sense of competency and responsibility.

LISTEN with an open, empathic and respectful
attitude to what children have to say about
the session. By doing this you model trust and
collaboration, showing them that their ideas
are heard and that they matter and that you
are together in the journey, side by side.

ASK questions that allow children to see
diverse options and perspectives for the
session and allow them to challenge others’
ideas in a respectful manner and agree based
on what is realistic to do. Help them reflect
upon the group’s diversity and needs such as
language, culture and religion. When there
are children with disabilities present, help
children reflect upon how to make sure they
are fully involved. All these factors need to be
considered in sensitive ways.

BE FLEXIBLE. Children see the world through
their own lenses, which may be different from
adults. Be open and willing to adjust the plans
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to what they share, taking risks and trusting
them. Ensure their contributions are reflected
in the program or session.

ENCOURAGE children to take the lead and be
creative in their suggestions for the program
or session, while always keeping them safe.

DO IT TOGETHER. Children can become co-
facilitators, introducing the session, giving
instructions for the activity, sharing materials,
facilitating a dialogue, directing a game,
reading a story, etc.

BE  INCLUSIVE—Include  children  with
disabilities, building on their capacities and
the talents that are present in every child.
Make sure all children are seen, heard and
included. Address any issue emerging such as
dynamics between majority-minority groups,
discrimination, stereotyping, gender, etc.

TO INVOLVE CHILDREN OF DIVERSE
ABILITY LEVELS

The creation of safe and inclusive environments
where all children are actively involved
according to their evolving capacities is vital
to the Learning to Live Together Program.
All children, no matter their level of ability,
have the capacity to learn and the right to be
actively involved and to exercise their voice,
have a choice, share an opinion and develop to
their maximum potential.

Below are some guidelines and tips to follow
when designing and implementing a program
for full participation of children with diverse
ability levels:

* Make sure that the space where the session
takes place is welcoming to the needs of your
children. Ideally, the space should be free
of obstacles for children such as stairs, low
light, or narrow doors. In the case of visually
challenged children, find out whether or not
they need someone to accompany them,
as some, despite their vision challenges,
may have autonomy and/or independence.
Please consider that, even if you do not have
the ideal situation, no child should/needs to
stay out of the activity. Talk to the child about
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the help they need or talk to their caregivers
or accompanying person to learn what you
can offer them in that environment. If your
environment needs some modification or
adaptation, try to do it or help the child to
deal with obstacles—remember that they
may already know how to do this, as the
world where they live is not ideal, either, in
terms of accessibility.

Create a supporting environment where
children understand the interconnectedness
of all, affirming the human dignity and
interdependence of life, with spaces for
them to recognize the strengths, abilities,
challenges, and potential of all children in
the group, and foster the sense of solidarity
and mutual support.

Address any issues—discrimination,
stereotypes, prejudices—that may emerge

about the disability.

they can be part of the group according to
their capacities.

Children with learning disabilities may
not be able to read or interpret texts. It is
important that, in an activity that requires
reading, someone in the group reads aloud
and the children can share what they have
understood.

Use simple and concrete instructions for the
activities and session.

Ensure that, in activities where physical
mobility is required, all children are involved
and have a role to play. As an example, if
you have a child that cannot walk or run,
they can give instructions, read, lead, etc.
If the child has vision challenges, privilege
the use of group activities and games where
they can give and receive support.

WHEN | DON'T HAVE A RELIGIOUSLY
DIVERSE GROUP

° Use textbooks with larger fonts, a less
dense layout, and a varied color scheme to

support those who are sight-challenged. .
PP ) o 9 9 You can still use the program to create awareness
Not all people with vision challenges need -
) ) i about other religions or to work on cultural
this, so check and use braille versions of ) ) )
issues. Consider these recommendations:

available materials when needed.

Use senses as much as possible and
appropriately. All children learn in different
ways, so it is important to make every activity
as multi-sensory as possible. However,
some children may have sensitivity to touch
for different textures, others may become
stressed in environments with loud sound,
with too much or too little ambient light.
You can find out how each child reacts to
sensory stimuli and adapt it according to
their possibilities. Talk to parents or legal
guardians about the characteristics of the
children.

Children with learning disabilities might have
difficulty in one area, while they might excel
in another. Create opportunities for tactile
experiences. The level of attention children
give to an activity can vary greatly. Allow
children who have this type of difficulty to
come and go in the activity, ensuring that

Make sure participants get exposure to
other religious beliefs by using experiential
activities. You can use Interfaith Visits to
introduce them to other beliefs and reflect
upon their understanding and ideas.

Invite guests from other religions to an
interfaith café or to discussions where
children can talk with them and learn.

Use movies that show the right to
express religious beliefs. Discuss with the
participants their ideas and reflections after
the movie.

As part of their self-assessment, ask
participants to meet someone who has
religious beliefs unlike their own and to
learn about those.

Use images of other religious customs and
explore their function and meaning.



* Form a group of facilitators from different
religious backgrounds.

* Exploreanydifferencesandsimilarities within
the religious group that is represented—
is there more than one denomination or
ethnicity? Discuss how these shape the
participants’ religious identity.

WHEN A TOPIC IN A SESSION CAUSES
A PARTICIPANT EMOTIONAL DISTRESS

Learning to Live Together is designed to relate
to very personal issues, including identity,
values, and culture. The program will therefore
invite participants to reflect upon personal
prejudices, biases, and experiences—to
look into their own soul and emotions.
Experience shows that this process leads to
the internalization of positive attitudes.

Here are some useful recommendations:

* Allow time to listen to the participants’
feelings if they want or need to share them
with others.

* Talk privately to the participant experiencing
emotional distress and let them know that it
is all right to feel emotional about the topic.
Ask them what is causing the distress and
why they are being hurt by it.

* Ifa participant expresses a situation that could
include a mandatory report, such as being
abused at home, make sure you talk with them
after the workshop or activity and assist with
finding help or a solution to the problem.

e If a participant expresses emotional
distress during the middle of a session, be
empathic. Ask what is happening, allow the
participant to express their feelings and ask
the other participants to listen and to try to
understand the child’s emotions.

* Help the participant(s) find calm by using
deep breathing, chanting, singing, or by just
letting them lie down.

* Prepare some activities that allow them to do
something creative to express themselves,
such as drawing or painting.
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* If a participant tells you something in
confidence, be sure to respect that
confidentiality. Be sure to follow all local
laws and institutional regulations and
policies regarding mandatory reporting of
situations of child abuse or neglect. Consult
with appropriate trusted professionals in
your context for guidance on how to address
these situations. Prioritize child safety at all
times.

TO TACKLE SOCIAL ISSUES INSTEAD
OF RELIGIOUS ISSUES

You may be interested in using Learning to
Live Together to discuss social problems of
greater relevance to your region, as a model
for addressing other types of conflicts and
differences. Indeed, Learning to Live Together
can be used to tackle any issue rooted in a lack
of respect and understanding among people.

We do, however, still recommend that you use
this resource with groups of participants from
diverse religious backgrounds, even if the
main thrust of your program is not religious
understanding, because this will help create
bonds among participants and to promote
inter-religious cooperation.

Here are some useful recommendations:

* Select the social topic to address (e.g.,
violence among children, displacement
issues, migration, resource conflicts,
discrimination based on gender).

* Use Kiosks from the Learning Module that
emphasize cultural diversity or differences in
ways of thinking, prejudices and stereotypes
of cultural and social groups, and the
importance of valuing others, whoever they
are.

* Use the topic/issue that you have chosen
to emphasize how that issue affects
relationships among people and their
individual and collective responsibilities
to do something about it. Let participants
discover that they can be part of the solution
rather than the problem.
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TO ADDRESS TENSIONS IN THE
GROUP BECAUSE OF RELIGIOUS
DIFFERENCES

Learning to Live Together helps create
awareness of the need for mutual
understanding and for openness to others
who are different. It aims to build bridges of
trust and nurture participants’ reconciliatory
attitudes. The program is full of tools for

tackling tensions over religious differences.
Here are some useful recommendations:

* Spendmoretime creating asafe environment
for interaction among the participants.

* Emphasize the importance of our common
humanity and the richness of diversity.
This will allow you to create a sense of
interconnectedness among the participants.

* Challenge participants’ stereotypes and
prejudices by implementing the kiosks that
allow them to experience how others live
and think.

* Create spaces for dialogue and for sharing.
Emphasize the importance of being open to
other viewpoints.

* Use activities where participants have to put
themselves in others’ shoes and allow them
to reflect upon their own and others’ feelings.

* Use case studies, articles, films, and songs
about conflict transformation in other
regions, and facilitate discussions in which
parallels are drawn to the participants’ own
context.

* Present cases of people who are working
for mutual understanding among different
religious groups and let participants discuss
and reflect upon this work.

* Let participants reflect upon their personal
conflicts with those who belong to a different
religious group.

63 Mental Health and Psychosocial Technical Note. UNICEF (2019).

Technical-Note-2019.pdf.pdf

* Form a group of facilitators that represent
the religious diversity of the participant
group to create a balanced atmosphere
and counteract bias in the discussions and
facilitation.

TO SUPPORT PARTICIPANTS WHO
HAVE BEEN EXPOSED TO VIOLENT
SITUATIONS

Learning to Live Together can be used with
groups from various socio-economic and
cultural backgrounds. Children who have
been, or are being, affected by violence need
opportunities to strengthen their self-esteem,
have access to Mental Health and Psychosocial
Support (MHPSS), and be empowered so that
they can enhance their resilience and their
social, emotional and spiritual well-being.

Here are some wuseful recommendations
based on the experience of ethics education
facilitators and on UNICEF's Approach to
MHPSSe3:

* Emphasize the kiosk Exploring Myself in
Relation to Others.

* Create spaces for participants to strengthen
their self-confidence and self-esteem,
through activities that encourage them to
use their creativity, participate and interact
without being judged. Make sure all children
are heard and that they also feel that they
are being listened to.

* Prepare activities that help the participants
visualize the causes of injustices in their
societies and the need for empowerment to
help find a peaceful solution to the situation.
Make use of activities that enhance their
critical

thinking and  problem-solving

abilities.

* Help the participants discover non-violent
alternatives for dealing with social conflict
and injustices and equip them to respond
peacefully to their own situation.

https://www.unicef.org/media/73726/file/UNICEF-MH-and-PS-


https://www.unicef.org/media/73726/file/UNICEF-MH-and-PS-Technical-Note-2019.pdf.pdf
https://www.unicef.org/media/73726/file/UNICEF-MH-and-PS-Technical-Note-2019.pdf.pdf
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e Liaise with social workers from the local
community who have received some training
in specialized care, psychological first aid
and basic mental health care, or structured
psychosocial groups with children/parents

to provide extra support. e

* Engage with existing support groups for
children and families and group-based
psychosocial activities (e.g., in child-friendly
spaces).

You can use films that show the struggle for
justice led by different religious and social
leaders, or invite organizations or people
who are working with non-violent resistance
movements.®*

64 For more details on resources, games and media on non-violent conflict, see A Force More Powerful at http://www. aforcemorepowerful.
org/
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CHAPTER 4 - LEARNING MODULE

Children grow in constant relation and
interdependence with others and their social
and natural environments. It is during the
middle childhood years that children gain more
autonomy, expand their circles of influence and
start developing relationships beyond the family,
driven by their curiosity and need to make sense
of and engage with the world around them.

Learning to Live Together invites facilitators to
prepare and facilitate a learning journey with
children that aims to create opportunities for
them to explore, connect with themselves and
others, and their immediate and expanded
social and natural environments. The journey is
designed to provide opportunities for children
to nurture ethical values, reflect upon changes
they would like to see, and get inspired to make
a difference in their communities, nations, and
the world.

During this journey, children explore where they
come from, their commonalities and differences;
they learn about their own and others’
emotions; they learn how to dialogue, listen to
one another, and work with others by building

ABOUT THE JOURNEY

This journey is envisioned as a transformative
learning experience, where children are
actively engaged in their own learning process
and supported by safe environments, caring
adults, and a pedagogy that fosters children’s
agency and their well-being and provides
opportunities for each child to develop their
innate capacity for spirituality and engaged in

social and emotional learning.

As they move through the different kiosks of
the learning journey, children identify and
explore their emotions, and learn to manage
them in positive ways. They strengthen their
self-awareness and self-esteem while positively

developing their identities in relation to others.

empathic, caring and respectful relationships.
Children also explore issues affecting them
and their natural and social environments: the
home, the places they grow up in, the school,
places of worship and meditation, playgrounds,
the neighborhood, the community around
them, and beyond. They reflect upon their
shared responsibilities to care for and protect
each other, nature and the world.

Along the way, children are encouraged
and equipped to personally and collectively
respond to the needs of the immediate realities
where they live and become aware of issues
that affect their communities, and how they
can contribute to transform those situations,
according to their evolving capacities.

Ultimately, the learning journey contributes
to the creation of transformative learning
experiences where each child can blossom,
nurture their spirituality and develop ethical
values that can help them to build positive
relationships with themselves, as well as with
others who come from different social, cultural,
and religious and spiritual backgrounds.

Through the journey, children can learn to
challenge ideas that reject or diminish the
dignity of others based on their social, cultural,
religious or spiritual backgrounds. They learn
to understand the interconnectedness of
life and to empathize with others through
encounter, dialogue and reflection, and this
helps them to build caring, respectful, and
responsible relationships with one another as
well as their natural and social environments.

The journey aims to stay close to children’s
realities, including their schools and learning
environments, religious and spiritual
communities, sports teams, vocational camps,
community shared spaces, homes and family,

and playgrounds.



The journey allows children to develop
knowledge and strengthen skills and attitudes,
while helping them nurture values that foster
their ability to learn to live together with others
in plural societies.

THE THEMATIC KIOSKS

----------------------------------------------- LEARNING TO LIVE TOGETHER

Ultimately, it is designed to contribute to
intercultural and interfaith learning, thereby
enhancing education for peace, global
citizenship and the promotion of sustainable
development.

EXPLORING MYSELF IN RELATION WITH OTHERS

Children explore and acknowledge themselves—who they are and want
to be in relation with others, while building self-awareness and self-
esteem. In this kiosk, children explore their identity, their perception of
themselves and others, and how it reflects on their relationships with
one another.

DEVELOPING MY SENSE OF BELONGING

Children explore their family, cultural, religious and spiritual traditions
and roots. They reflect upon who and what contributes to who they are
and acknowledge and appreciate their interconnectedness with others.
They discover the diversity in their own backgrounds, strengthen their
sense of belonging to their communities, and create the foundations for
the development of identities.

APPRECIATING DIVERSITY

Children explore the world in which we live while learning and
appreciating their cultural, ethnic, social and religious differences and
similarities with others. In this kiosk, they challenge their stereotypes
and prejudices about others and learn to respect those who are unlike
them and live in different ways, embracing more complex narratives
about the world around them.

DISCOVERING OUR COMMON HUMANITY

Children acknowledge that our lives depend on each other and that
we are who we are only in relation to the other. They learn to affirm the
dignity of everyone and the sacredness of life. Children reflect upon
our interconnectedness and the interdependence of life, developing a
sense of respect and gratitude for all living beings, including nature,
and for those who come from similar or diverse social, cultural, ethnic,

religious and spiritual backgrounds. In this kiosk, they strengthen their empathy and solidarity with

others by recognizing the humanity and dignity in the other.
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BECOMING AWARE OF MYSELF

Children become more aware of themselves, acknowledging how their
thoughts have an impact on their well-being. They learn to identify
their emotions, where those emotions come from, how to work with
them, and how to respond to others’ emotions in a positive, respectful
and empathic way, which helps them to build caring relationships with
themselves and others.

Children also reflect upon how emotions and thoughts can lead to behaviors and actions that can
either protect or harm them and others physically and emotionally, thereby strengthening their
ability to care for self and others. They think about forgiveness and reconciliation by participating in
relational processes that help them develop positive interpersonal skills.

PUTTING MYSELF IN ANOTHER’S SHOES

In this kiosk, children strengthen their ability to empathize with others
by learning to identify their needs and understand with their minds
and hearts the choices, struggles, joys and suffering of other people.
Through the activities in this kiosk, children connect with their inner

selves, which helps them affirm the humanity and dignity in each and
every person. Children realize the importance of going beyond physical
appearances and take a step forward to deeply connect with and understand the other, their
situations and struggles, and what moves and touches people’s lives.

CARING FOR OUR PLANET

In this kiosk, children reflect upon the ethical demand to care for the
environment and protect it. They become aware of the impact of
people’s actions on ecosystems and natural resources, and the short-
and long-term consequences of human behaviors. Children realize the
interdependence of human beings with nature and their stewardship of
mother earth, as they learn to contemplate, respect, be with and care
for nature.

PROTECTING THE DIGNITY OF ALL

Children identify and understand the fundamental rights all children
and adults have, regardless of race, ethnicity, religion, social origin,
gender, sexual orientation, disability, age or any other status. They
explore and reflect how rights need to be promoted, protected and
affirmed and learn how to break the silence about violence against
them and others. Children identify how their rights and the rights of
others are violated in their communities, reflect upon the injustices and
violence around them, their societies and the world, and their impact on the well-being of children
and others. Children self-examine their own behaviors, their privileges or lack thereof, and enhance
their abilities to stand up for the protection of children’s rights.
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IDENTIFYING NON-VIOLENT SOLUTIONS

In this kiosk, participants identify solutions to concrete situations
of injustices and violence against children by reflecting on specific
situations. Children learn to identify the causes of violence, and how
they can respond to protect themselves and others, as well as to support
others affected by violence. They identify non-violent alternatives for
responding to situations of violence around them and learn to de-
normalize violence in their lives, schools and societies by challenging
social norms that justify and condone violence against children.

BECOMING INSPIRED

Children find inspiration within themselves and by getting to know
or witnessing the actions of other people. They become inspired to
become role models and aware of their responsibility for helping to
transform situations around them, particularly when theirs and others’
rights and dignity are not being protected. They reflect upon the ethical
consequences of actions and choices and how their decisions can help
build bridges of trust among people and in their communities. In this
kiosk, children develop hope and faith in humanity, while strengthening their own and their capacity
to see and act beyond the challenges and difficulties that life presents.

ENGAGING IN DIALOGUE

Children learn to listen actively, with empathy, and engage in dialogue
with one another to build positive relationships and reconcile
differences. They become aware of the critical need and importance of
dialogue with others. Children explore and reflect how words, attitudes
and behaviors can hurt or heal, and they learn to listen carefully to
understand rather than to react. Children are equipped with tools to

communicate with empathy their emotions and ideas in ways that are
positive, respectful and non-violent, while learning to acknowledge and respect others’ points of
view and find common ground with those who are different.

MAKING A DIFFERENCE

In this kiosk, children see themselves as part of a global community
and are empowered to create, plan and engage in collective actions,
according to their evolving capacities, that help bring about a positive
transformation in the immediate environments where they live, and
help protect and care for the planet. Children are equipped to work
with others, in ways that are fair, ethical and caring, becoming active
and committed local and global agents and citizens that respond to
their own needs, those of others and of the world. Through the activities of this kiosk, children
develop their sense of purpose as they are inspired and empowered to make a difference in the

environments where they live, and contribute to build a better world.
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CHAPTER 5 - MONITORING

PROGRESS

THE MONITORING APPROACH

Learning to Live Together has clear aims
and learning objectives. As children and
facilitators go through the program, spaces
and opportunities are created for participants
to pause and assess how they are progressing
in their own learning journey.

Each persons’ learning and progress happens
in unique ways and at different paces,
particularly when working on the strengthening
of attitudes, knowledge, skills and behaviors at
an individual and collective level. Accordingly,
the Learning to Live Together approach to
monitoring focuses on creating opportunities
for children to assess their own progress as
they go through the program, helping them to
reflect upon how they relate to themselves, to

others, to nature, to their communities, and to
the world, through a continuous individual and
collective process.

It is also important to understand the
group progress that emerges during the
implementation of Learning to Live Together
programs through joint projects and actions
developed by children, and local engagement
as a result of their participation. Facilitators’
progress is also an important element to
consider during program implementation. It is
critical to create opportunities for the adults
involved to assess where they are, review the
changes they are going through, and strengthen
their self-reflection and ability to embody what
they want to transmit.

MONITORING & EVALUATION

Monitoring includes the collection of
information on the processes and results
of sessions implemented in relation to
what was planned in terms of content,
activities and resources allocated. This
information allows facilitators to identify
the areas that went well and the areas
that need further adjustment.

Evaluation takes place at the end of the
program. It should be conducted to
identify the competencies participants
developed and the actual learning
outcomes, for comparison with the
intended objectives of the program.
It takes place through the analysis
of the information collected during
the monitoring phase. This provides
useful information to the facilitators for
measuring the results and impact of the
program.

Monitoring and evaluation should happen
throughout the implementation of the
program and its sessions, starting from
the planning phase. During the sessions,
it is important to observe how they are
progressing, gather participants’ quotes,
get feedback on the sessions, and assess
the extent that activities address their
learning needs.

At the end of each session, and then
again at the end of the whole program,
facilitators should assess participants’
satisfaction and get their feedback
on the facilitation, logistics, content,
and how the experience met their
expectations, as well as their takeaways
and other learning acquired.

Monitoring and evaluation of the learning
and competencies can be done by using
the tools recommended in this chapter.



WHY MONITOR?

The monitoring of progress serves several
purposes:

e Strengthens children’s self-reflection and
ability to identify the changes they go
throughasthe program progresses, fostering
their self-awareness and understanding of
how they relate to themselves, others and
the world.

* Supports facilitators’ own efforts to identify
and reflect upon their experience and
learning, and the ways they can improve as
facilitators.

e Allows for assessment of how the learning
objectives identified for the program and
each session are being met and helps to
identify possible adjustments.

* Helps to identify the changes the program
brings to the implementing organizations.

HOW TO UNDERSTAND CHILDREN'S
LEARNING AND PROGRAM
PROGRESS USING THE COMPETENCY
FRAMEWORK

The Competency Framework (see Annex 3)
consists of clusters of Knowledge, Attitudes
and Skills (KAS) that children are expected
to develop and strengthen throughout their
experience in a Learning to Live Together
program. It is an effective way to monitor and
understand how well the learning objectives
identified for the program and sessions
are being met and to identify possible
adjustments.

The Competency Framework presents the
KAS for each specific kiosk, and is therefore
aligned with the manual’s learning objectives
and purpose.

Competencies are assessed using the Baseline
and  Endline  Questionnaire  developed
specifically for this manual (see Annex 5),
which allow participants’ final learning and the
changes they go through to be evaluated.
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Several other tools can also be used to assess
progress during the program based on the
KAS. The following pages introduce you to
some of them.

MONITORING AND
EVALUATION TOOLS TO
USE WITH CHILDREN

Progress assessment with children from 6
to 11 years old must be done in simple and
playful ways, avoiding much reading or writing.
Moments of assessment should be short and
take into account their attention span. The
tools suggested below can be customized to
the local context and used at various times
during the program.

THE LEARNING LOG
What it is

As the program starts, each participant is
given an empty plain notebook for their use
throughout the sessions and activities. The
notebook is introduced to the children as a
“friend” they will take with them throughout
the learning journey.

Facilitators can plan to give the notebook in a
special way, introducing it as a special place
where children can share their experiences,
trust their most important thoughts, ideas
and feelings, and go back to when they want
to. Children are invited to give it a name, if
they want, and decorate it—with drawings,
paintings, or any other creative way they find.

It is a private learning log, in which children
can share ideas, thoughts, feelings, challenges
and learnings as they go through the activities.
They can express themselves through
drawings, writing or collage. Participants
should be reassured that their notebook will
stay private and that no one will ever ask them
to share what they have written, if they do not
wish to do so.
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Why to use it

The use of a learning log is central into the
program’s implementation. It helps to nurture
spirituality, as opportunities are created
for participants to connect deeply with
themselves—who they are, their experiences,
emotions, reflections—through free expression.

Giving children the opportunity to interact with
themselves, to wonder why and how things
happen, and acknowledge what they know,
perceive and experience through reflective
questions is key to developing self-awareness.
It helps them to develop their self-knowledge
and strengthen their critical thinking.

How to use it

It can be used any time by children during the
program, but opportunities should be created
for its intentional use:

* At the beginning of the session for children
to share how they feel on that day, their
thoughts, or any other thing related to the
topic to be discussed.

* As part of the activity—as an invitation to
draw, write, freely express something related
to the activity proposed to the session.

e Freely during the session whenever they
want to record something they learned, a
new idea, challenge, feeling, etc.

* End of the session as a way to reflect upon
what they have learned.

* End of exploring a kiosk.

BASELINE AND ENDLINE
QUESTIONNAIRE ¢°

What it is

This is a self-reflective questionnaire that
allows facilitators to understand the entry
point of the participants compared with the
learning objectives identified for the program
designed, as well as to assess participants’
learnings and changes after some time of
implementation.

65 See Annex 3
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Why to use it

The Baseline and Endline Questionnaire has
been developed based on the Competency
Framework, allowing facilitators to assess
changes in participants in terms of Knowledge,
Attitudes and Skills (KAS) as a result of their
participation in the program.

Attitudes and skills can be challenging to
measure due to the qualitative data that needs
to be assessed and the subjective component
involved in any progress assessment. This
concrete questionnaire is not a tool to grade
performance, but an instrument that will
support the assessment of changes and
learning for each participant in the different
areas of the program.

How to use it

The self-reflection questionnaire can be used
as both a baseline and endline survey. It should
be prepared in two sets: one to be responded
to by the participants at the beginning, and
the other at the end of the program. The
changes in their responses reflect the changes
in their competencies which can be assessed
and measured using this self-assessment tool.

The baseline should be administered right
before the program starts, and the endline
at the end of the full program. Depending
on participants’ age, you can collect the
information orally or in writing. With children
6 to 8, it is recommended that you either do
it collectively, or with an adult that helps each
participant work through the questionnaire, or
through a game. Use the same process at the
endline.

PUPPETS
What it is

This is a puppet show and a simple way to
collect children’s experiences and assess their
progress during or after any of the activities
and kiosks.



Why to use it

Itis a fun, interactive way to collect information
about children’s experiences, and it allows
them to genuinely express what they have
learned.

How to use it

At the end of an activity, participants gather in
a circle and the puppets show starts.

The puppet gives a self-introduction: “Hello
children, my name is.... | am happy to meet you
today and to learn more from you and about
what you have done and learned. What is your

"

name?...
1. Encourage the children to say their names.

2. The puppet can ask children more about
the activity or session... “| am here today to
learn more from you and your friends about
what you did today/during the last few
days.”

* What was it about?

* What did you enjoy the most? Why?

e What was one thing that you learned?
* What surprised you the most?

* Was there anything difficult for you?
Why?

You can also invite children to use the puppets
to show you the story of the activity or session,
and the whole group can pose some questions
about it.

DRAWING
What it is

Drawing is an activity that many children enjoy
and from which there is much to learn. Drawing
not only helps children to focus and relax, but is
also a safe way to express emotions, ideas and
learning. Encourage children to make drawings
about their experience during the session. We
encourage facilitators to ask questions about
the drawings based on the learning objectives
identified for the session. In whole group, small
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group, or in dyads, create spaces for them to
share their drawings and what they mean to
them.

Why to use it

By using drawing, you can understand how
children are feeling. You can perceive whether
they are internalizing the learning, and how
they are connecting it to their lives.

How to use it

It can be used at the beginning of a session,
asking the child to make a drawing on the
specific topic of the session (for example, What
kind of feelings do we have inside our hearts?
What am | good at/what are my talents?).
Then, at the end of the session, you can pose
the same question and check the differences
between the two drawings.

Make sure to take note of the meaning
attributed by each child to their drawing.
This works best in small groups that cater to
younger children’s attention span.

SMILE AT ME!
What it

This is a game that children play by positioning
themselves on a series of simple drawn faces
that will help them express how they feel or
think during a session. Children choose the
face they most connect with in response to a
particular activity or session.

Why to use it

It is a fast, fun and simple way to understand
how children felt during the session. It allows
you to gather quick feedback about children’s
engagement at any given moment.

How to use it

On paper or on the floor, draw or show
five simple faces that convey the following
emotions: Happy, Excited, Sad, Surprised,
Uncomfortable, Confident, Confused, Bored.

Invite children to choose the face that shows the
emotion they felt most during the experience
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they just went through, and ask them to share
why they choose that particular face:

Happy face—You had a lot of fun and liked
what you learned

Sad face—You felt sad during some of the
discussions or sessions

Excited face—Something made you feel
excited, full of energy and joyful

Confused face—You felt you didn't quite
understand what was going on

Bored face—You felt that the session could
have been more fun, or you felt it was
boring

Surprised face—You did not expect to learn
so much during the session

Confident face—You feel good, knowing
that you can use what you learned in your life

Uncomfortable face—You felt

uncomfortable  with  something that

happened during the session.

Reassure children in advance that no one will
force them to speak about their opinion, but
that they can do so if they want to.

Customize the faces used for your context. You
can also leave a blank space for children to share
a feeling or emotion now shown by any face.

Be aware that a safe environment should
already have been created before this exercise,
so children feel at ease and confident to go to
the emotion they felt the most.

Be sure to tell them that this is not an
evaluation; it is just to learn about how they
feel so things can be improved if needed.

SILHOUETTE
What it is

This is an exercise that serves to explore and
understand changes in children’s views or
experiences as they go through the program
by using the silhouette of a body to identify
thoughts, feelings, actions, takeaways, or

commitments. It can be applied before a
session or kiosk and again at the end. As an
alternative you can also apply it only at the end,
inviting participants to reflect upon the changes
that emerged during a session or kiosk

Why to use it

It provides an opportunity to relate learning
to the mind and heart, but also to actions,
by linking those to the shape of a body, with
which children can connect more easily.

How to use it

Invite participants to draw a shape or silhouette
of their body or, as an alternative, give children
a sheet with a silhouette already drawn. Just
ensure it is a gender-neutral shape/silhouette.

Create opportunities for children to share
about their silhouette with another person and
listen to each other’s reflections.

Example of prompts you can use:

Head: An idea | gained during the session/
program

Heart: A feeling | have now
Stomach: Something | would like to improve

Hand: Something | would like to do after
this session/program

Feet: One or two takeaways or learnings

MAGIC CARPET
What it is

This is an invitation for children to join an
imaginary trip about the experience they had
during the session/kiosk. It can be a group,
dyadic, or individual trip.

Why to use it

It is a fast, fun and simple way to collect
and understand children’s takeaways from a
session.

How to do it

Children are given a rug/fabric/big leaf or
anything else that they can think of as a magic



carpet. All children are invited to imagine that
they have superpowers to make the carpet fly
and that this trip will be about what we have
discovered/seen or learned during the session/
learning journey.

You can use it to start or end a session or both,
adjusting the questions accordingly.

The facilitator invites all children to sit on
their carpet and to start flying. All children
are invited to make the sound of the carpet
flying. Once all the magic carpets are flying,
invite participants to imagine the wind on
their faces, the sun warming their bodies, the
clouds caressing their skin and how the planet
looks from high in the sky. Let them enjoy the
magic moment of flying. Once all participants
are fully into the experience, ask them to share
with their peers/group:

What was the most special thing that you
learned today/this session?

What did you learn from your friends?
Was there anything difficult for you?

Is there anything you will do differently now
that you have learned about (...)?

Slowly bring children and the magic carpets
back to the ground, to the here and now.
Remember the experience and thank all for
the magic trip and the great things shared and
learned.

PEER TO PEER MODEL
What it is

This is a moment of dialogue that allows
peers to share and learn from each other’s
experience during the session.

Why to use it

It strengthens children’s self-reflection and
ability to assess their own progress during the
session. It provides the opportunity to learn
from others’ experience and learning, which
may be different from their own, and to be
appreciative of the chance to listen to and be
listened to by their peers.
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How to do it

Give each child some time to express in
their Learning Log something about their
experience through drawing or writing. Then,
place participants in dyads or use a game
that helps organize them into small groups.
Invite children to find a place to sit down and
share about what they have expressed in the
Learning Log, showing it only if they want to.

Once they share, encourage them to ask each
other questions or share any idea or thought
they may have about it. End the moment
by encouraging participants to show their
gratitude for being listened to by the peer and
for having the chance to listen to the other’s
deepest thoughts and feelings.

MENTORING
What it is

In Greek mythology, the character Mentor
became known as a trusted friend, peer and
advisor. With younger children, a mentor can
be a trusting adult that acts as a safe harbor
that children can go to when days are difficult,
when emotions or life experiences are hard or
difficult to understand. Mentors can also be
older children or young people with whom
children can connect easily.

Why to do it

This model aims to create spaces for children
to share their thoughts, feelings, ideas and
experiences with a mentor, who can serve as
an inspiration for them to continue growing or
improve in how they make decisions, relate to
themselves, others and nature, and engage in
transformative actions.

How to do it

* Invite someone from your community,
someone you know—an elder, young leader
or child—who has inspired the community
and ask them to share their life experience
with the group—talking about topics such as
their relationships with others, spiritual life/
beliefs, or the positive transformative actions
they have engaged in. The children can, in
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turn, share their own experiences, challenges,
dreams, achievements or ethical dilemmas.

* Ensure that you connect the person with
the thematic are you have been working
on, so children can express what they have
learned, their feelings, and any questions
they may still have.

CHANGE IN ACTION

What it is and why to use it

One of the main objectives of the Learning
to Live Together program is to inspire and
equip children to engage in joint actions that
bring about positive transformation in their
communities, nations, and the world. This
tool will support understand the joint actions

NAME OF THE PROJECT

e Take note of the changes you observe in the
group as a result of the theme discussed during
the kiosk and the interaction with the mentor.

e Or, encourage children to select or find
a person they trust, respect and feel
supported by—someone who can offer
insight, wisdom, and encouragement—with
whom the child can talk on a regular basis.

children engage with. The language and chart
should be adjusted to the group and activity.

How to use it:

Before children engage in a joint activity or
project, invite them to come together to reflect
and fill in the following chart:

What are the issues you want to respond to?
What motivates you to take action?

What will you do? Identify the actions.

Who will you work with to develop your idea?
What will they do?

When will you do it?

What do you want to happen as a result
of our action?

THE “"MOST SIGNIFICANT CHANGE
STORY TECHNIQUE,” AS ADAPTED
FOR THE LEARNING TO LIVE
TOGETHER PROGRAM

What it is

This is a technique®® designed to collect most

significant change (MSC) stories from the field.

The changes it seeks to capture are those which

have occurred during and due to a specific
program, in this case, the Learning to Live
Together (LTLT) program’s implementation.

Why to use it

MSC stories collect the most significant
changes in terms of attitudes, behavior, skills,
or knowledge that children have experienced
due to their time with the LTLT program.
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How to use it

It should be used only after at least three
months of regular implementation. Before
starting the collection of MSC stories, it
might be necessary to ask the children if they
remember the activities related to Learning to
Live Together and let them know that they will
be talking about those.

For the validity of the use of this technique,
it is important to explain to the children that
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the aim of the questions is to learn about their
experience with the activities that were carried
out, as well as to find the most significant
change that these activities have brought into
their life.

For this particular age group, we encourage
using an interview as a way to collect the
stories. A template has been provided to help
you collect stories (see Annex 6).

MONITORING TOOLS FOR FACILITATORS

In the Learning to Live Together Program,
facilitators are encouraged to assess their
own progress all along the way during the
program’s implementation. Here are some
tools for doing so.

REFLECTION LOG

This  self-reflection tool supports LTLT
facilitators with reflecting on how the different
elements of the Ethics Education Framework
are integrated into the planning and
implementation of their LTLT programs.

We encourage you to get a notebook that
becomes a personal tool to accompany you in
your journey of growth as an LTLT facilitator.
It will support you in reflecting upon your
ethics education programs, learning about
the impact facilitating has on you and on the
children and youth with whom you work, and
strengthening the quality and sustainability of
your programs.

In the Reflection Log, you can register the
general reflections that come to your mind

as you go through the program, take note of
children’s quotes, difficulties or inspirational
moments that you treasure. You can also
express yourself freely, through drawings,
poems, painting, etc.

MENTORING

As also proposed for children, you are
invited to identify someone with whom you
can talk about your progress, someone who
inspires you, in whom you trust. This will
allow you to further develop your reflection
and metacognition skills, see situations from
different angles, and will support your ongoing
growth as a facilitator.

THE “MOST SIGNIFICANT CHANGE
STORY” TECHNIQUE

Collecting your story as a facilitator will
complement the program’s assessment from
the organization’s point of view and also inspire
others to pursue their path as facilitators.
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CHAPTER 6 - ACTIVITIES

This chapter contains all the recommended
activities to use as part of the kiosks.

The activities shown here are designed for
children from 6 to 11 years old. Some are
organized into two parts—with instructions
for ages 6 to 8, and instructions for ages 9 to
11—while some are suitable only for one of
those two age groups, and others are suitable
for children from 6 to 11. In the description of
each activity, you will find information on its
objective, appropriate age, resources, and
materials needed, along with instructions on
how to facilitate it.

Some considerations as you explore this
chapter:

* Some activities can be implemented in
more than one kiosk and in more than one
session. See the Table of Activities below for
which activities go best with which kiosks.

* Even though we propose these specific
activities, you are welcome to use others

TABLE OF ACTIVITIES

that, based on your experience, will work just
as well to address the topic at hand. Make
sure to apply the pedagogical approach
proposed by this manual when using self-
selected activities.

For each activity there are several resources—
stories, songs, case studies—that you can use.
Go to the “Resources” (see page 168) and
select the one that best fits your activity,
taking into consideration the age and
context of your participants.

The description of each activity follows the
Learning Process proposed in this manual.

As part of some activity instructions, there
is an “Engaging the Family” area where you
can find the activities suggested to work
within the family context.

Some activities are customized for digital
environments. There is an area in each
of these activities, illustrating how to
implement it.

KIOSK ACTIVITIES PROPOSED METHODOLOGY PAGE
Exploring Myself This Is Me! Introspection-based learning 92
in Relation with
Others Mingling Experience-based learning 127

My Life Tree Introspection-based learning 129
Reach for the Stars Discussion-based learning 134
Puppet Theater Experience-based learning 132
Drawing and Free Painting Introspection-based learning 108
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KIOSK ACTIVITIES PROPOSED METHODOLOGY PAGE
Developing Interfaith Visit Experience-based learning 124
My Sense of
Belonging Inspirational Stories Discussion-based learning 122

Movie Time Discussion-based learning 128
Story Telling Experience-based learning 138
This is Me! Experience-based learning 92
Puppet Theater Experience-based learning 132
Drawing and Free Painting Introspection-based learning 108
Appreciating Your Silhouette Is Mine Introspection-based learning 150
Diversity
Drawing and Free Painting Introspection-based learning 108
Puppet Theater Experience-based learning 132
gg:ézr: of the Same Experience-based learning 119
Interfaith Visit Experience-based learning 124
Mingling Experience-based learning 127
Movie Time Discussion-based learning 128
Joyful Appreciation Introspection-based learning 152
Music Festival Discussion-based learning 153
Discovering Movie Time Discussion-based learning 128
Our Common
Humanity Do We All Need the Same?  Discussion-based learning 106
Cooking Together Cooperation-based learning 96
Picture Sharing Experience-based learning 131
Care and Protect Calendar Experience-based learning 91
Puppet Theater Experience-based learning 132
Writing Letters Experience-based learning 149
Connecting Introspection-based learning 166
Drawing and Free Painting Introspection-based learning 108
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KIOSK ACTIVITIES PROPOSED METHODOLOGY PAGE
Becoming Aware The Rainbow of Emotions Experience-based learning 1M
of Myself

i?tili;:iraen:rgj:ge,\;:ng Experience-based learning 109
Exploring Your Heart Introspection-based learning 113
Understanding Your Heart Introspection-based learning 115
I\i|vuhrit | Can Do when | Feel Experience-based learning 117
Puppet Theater Discussion-based learning 132
Drawing and Free Painting Introspection-based learning 108
Putting Myself in You Silhouette Is Mine Introspection-based learning 150
Another’s Shoes
Puppet Theater Experience-based learning 132
Coloring the World Introspection-based learning 95
Bobby’s Story Discussion-based learning 94
Story Telling Discussion-based learning 138
Unjust Situations Discussion-based learning 141
In Your Shoes Experience-based learning 162
Using Case Studies Experience-based learning 145
Caring for Taking Care of Nature Experience-based learning 140
Our Planet
Picture Sharing Experience-based learning 131
What | Stand For Discussion-based learning 147
Movie Time Discussion-based learning 128
Taking Care of Nature Experience-based learning 140
Puppet Theater Experience-based learning 132
Drawing and Free Painting Introspection-based learning 108
Exploring and Connecting Introspection-based learning 109

with Nature Around Me
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KIOSK ACTIVITIES PROPOSED METHODOLOGY PAGE
Protecting What | Stand For Discussion-based learning 147
the Dignity of All

Puppet Theater Experience-based learning 132
Drawing and Free Painting Introspection-based learning 108
Detectives in Action Discussion-based learning 100
Inspirational Stories Discussion-based learning 122
Picture Sharing Experience-based learning 131
What | Stand for Discussion-based learning 147
Problem Tree Discussion-based learning 165
E/Ieeaﬂ?n;i‘ffrf\lcey\;vfritical Experience-based learning 168
Unjust Situations Discussion-based learning 141
Identifying Non- What | Stand For Discussion-based learning 147
violent Solutions
Picture Sharing 131
Social Lab Experience-based learning 137
Breaking the Silence Discussion-based learning 102
Diminishing Islands Experience-based learning 104
Puppet Theater Experience-based learning 132
Role Playing Discussion-based learning 143
é)rr;i-;:ousand Paper Introspection-based learning 157
Becoming Inspired Unjust Situations Experience-based learning 141
Movie Time Discussion-based learning 128
Community in Action Cooperation-based learning 135
Desert Island Discussion-based learning 98
Inspirational Stories Discussion-based learning 122
Drawing and Free Painting Introspection-based learning 108
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KIOSK ACTIVITIES PROPOSED METHODOLOGY PAGE
Dilemmas Discussion-based learning 146
Unjust Situations Discussion-based learning 141
What | Stand For Discussion-based learning 147
Social Lab Experience-based learning 137
Puppet Theater Experience Based learning 132
;/I;ocljiian;itc;efr:lcg\;vfritical Discussion-based learning 168
Conversation Jar Introspection-based learning 159
Making a Care and Protect Calendar Experience-based learning 91
Difference
Breaking the Silence Experience-based learning 102
Inspirational Stories Discussion-based learning 122
Hands On Cooperation-based learning 161
Social Lab Experience-based learning 137
Time Capsule Cooperative-based learning 155
Taking Responsibility Cooperative-based learning 164
Engaging Drawing and Free Painting Introspection-based learning 108
in Dialogue
Meditation Introspection-based learning 126
Reach for the Stars Experience-based learning 133
Haiku Introspection-based learning 120
Writing Letters Introspection-based learning 149
Mandalas Introspection-based learning 154
Conversation Jar Introspection-based learning 159
In your Shoes Experience-based learning 162
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CARE AND PROTECT CALENDAR

OBJECTIVE

Children strengthen their care
for each other, and ethical values
are nurtured in the school/group
environment.

MATERIALS

Big piece of cardboard, crayons,
scissor, ruler.

AGES
6-11

HOW YOU CAN DO IT:

1.

Introduce children to the idea of creating a
group or class Care and Protect Calendar

Prepare in advance the drawing of a one-
month calendar or day calendar—in formal
education from Monday to Friday, or a 30-
day calendar that you fill in each time you
meet—with one blank box for each of the
days in the calendar.

Organize children in small groups for each
group to explore and identify the number
of actions. Actions identified should have
three objectives: (1) to look after themselves
and each other; (2) to protect and care for
the place/nature around; and (3) acts of
solidarity and gratitude. It can be simple
individual or collective actions that children
find important. Write one action on each
day of the calendar.

4. Here are some examples you can give to

illustrate the idea:

* Reach out to a peer | don't usually talk
with much

* Make a friendship tree to leave positive
notes to each other every day

e Do an exercise to learn how to breathe
to find calm amidst difficult emotions or
thoughts

* Find positive news in the media and
share it with your peers

e Connect with nature. Go to the yard/
park, breathe and appreciate the sounds,
what you see, hear and touch

* Thank three people—peers, family,
friends, adults you know—who you are
grateful for and tell them why

* Do two acts of kindness today to help
others

* Learn something new

* Hug each other and share your feelings
with each other

Participants are encouraged to check the
calendar every day/every day they meet
and to put a checkmark on the day after the
action is done.

6. At the end of the calendar, finish the exercise

by reflecting on how small actions can
change the world!

Engaging the Family

Children invite family members to create a month calendar with small actions they
can do together to protect and care for each other and to do small acts of kindness
and solidarity with people and the community around them.
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THIS IS ME!

OBJECTIVE

Children discover who they are
and who and what contributes
to who they are and want to be.

MATERIALS
Blank sheets of paper for drawing

on, colored pens or markers,
or paint.

AGES

6-11

HOW YOU CAN DO IT:

1.

Introduce participants to the activity
through a game that shows how diverse

and similar we all are.

In small groups, ask children to draw their
silhouette and their family.

Ask them to make their drawing show
answers to the following questions:

a. Silhouette

e What do you like the most about

yourself?

e What talents do you have? Or what are
you really good at? It can be something
simple such as playing a game, drawing
or painting, being a good listener, math,
reading, etc.

e What is your biggest dream?

* What do you aspire to do when you
grow up?

b. Family

e Who is your family (those who are
important to you)?

e What do you like about your family?

* Why are they important to you?

. After the drawing

* What do you do together?

* What do you enjoy doing the most with
your family?

and questions are
complete, invite children to share more
about their silhouette and about their
family. As they share, use what they share to
expand their learning about each other. For
example, if families often go to their sacred
places together, use this opportunity to
explore the religious identity and diversity
of the children and families represented in
the drawings. As this is the period of their
lives when they start joining their families
in religious celebrations, this can become
one of the most important things they
do together as a family and part of their
identity.

As you move towards the end of the activity,
help children reflect upon how unique and
beautiful we all are; how in this world we
always grow up with the help and support
of many people, especially our family and
friends; that all these people help shape
who we are and who we become.

Select one of the Monitoring tools to help
children express and register their takeaway
from the activity.

Recommendations:

In contexts where children are affected by
violence in the home environment, drawing
the family can be a difficult exercise. Select
the questions carefully so it doesn't trigger
difficult or traumatic situations.

In contexts where the traditional family is
perceived as mother, father and children,
but children are growing up with extended
family members or other caregivers, they
may feel shy when it comes to sharing about
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their family. Make sure to convey at the
beginning that family means “the people
we grow up with, who care for us, who are
important to us,” and give some diverse
examples of different family structures so
that all children can identify with the activity.

Children with low self-esteem may not
want to share their drawings with you or
with others. Let them know that this is
okay—they can choose if they share or not.

They may have difficulties identifying their
talents, what they like about themselves, or
even draw themselves very small. If you have
known them for some time, feel confident
to share with them some things you know
they are good at, a wonderful thing they
did, etc. A small but specific and genuine
encouragement can help a lot. Give them
the time they need to trust and open up,
and this is sometimes all that is needed.

Engaging the Family

Children invite family members to make a collective drawing of their family and to
share what they enjoy about each other and about doing together.
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BOBBY'S STORY

OBJECTIVE

Children discover the value of
every person by looking at others
and at the inner self.

MATERIALS

Blank sheets of paper for writing
on, colored pens or markers,
balloon.

AGES
6-11

THE STORY OF BOBBY

You all know Bobby. He is not
considered the nicest guy in the school
and his physical appearance makes him
stand out. Bobby weights at least 12
kilos more than the other students, and
he always looks a mess. His clothes are
unfashionable and sometimes smell.
His teeth look bad, and he has many
pimples on his face.

Have you ever seen Bobby? He is
the one people avoid in the school
corridors. He is the one who is always
alone in the cafeteria or during breaks.
Sometimes, kind people consider
sitting close to him, but they are afraid
others will make fun of them. However,
| sat with him once and talked to him,
and | discovered that Bobby is a lot like

you and me.

HOW YOU CAN DO IT:

1.

Organize participants in smaller groups and
tell them the story of Bobby

. After reading the story, the facilitators in

each group pose the following questions:
* What is the story about?

e Why do children make fun of Bobby?
* How do you think Bobby feels?

* How did you feel hearing his story?

e How will all the bad things children
say about Bobby help him?

* Does avoiding Bobby help him get
out of his own world? Why not?

* What good sides may Bobby have?
* What brings people closer to you?

* What makes some people keep away
from you?

* What other feelings were present
in the story?

e What might you have in common
with Bobby?

* Have you ever seen someone like
Bobby?

e What can we do to bring joy to
and support Bobby so he doesn't feel
so alone?

. When vyou finish the discussion with

children, introduce Bobby to them. Bobby
is represented by a balloon. Tell children
to pass the balloon around carefully with
their hands. Bobby is very sensitive and we
can hurt him. When the balloon has gone
around the room, let the participants meet
in small groups to discuss the way they treat
others or contribute to prejudice.

Finish the activity with the children reflecting
about the need to value themselves
and others, regardless of their physical
appearance. Reflect upon the importance
of looking at others’ inner self and not to
focus on their outward appearance.
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COLORING THE WORLD

OBJECTIVE

Children explore ethical values,
what they mean and how their
absence can affect our lives,
those of others and society.

MATERIALS

Colored pens or markers, or paint,
crayons, coloring sheets, and video
display device.

AGES

6-11

HOW YOU CAN DO IT:

1.

Create a conducive environment and
introduce participants to the activity.

Organize children in smaller groups of a
maximum of six to sit in a circle with one
adult in each group.

Share with them some coloring pages
from coloring books that are connected to
ethical values, and invite children to color
them in. Make sure you color your own, too.

As children color, you can engage with
them about the drawing:

Example: Drawing about friendship

* What is the drawing about?

e What are the children doing?

* What do you enjoy the most about it?

* Why are friends so important?

* Whatdo you usually do with your friends?

e Do we need to care for our friends?
Why? How do we do it?

e Do we sometimes hurt our friends
or do our friends sometimes hurt us
unintentionally? How does it happen?
How do you feel?

e How can you reconcile with someone
who hurt you? How does it feel when
you reconcile with others?

Reflect with children about their drawing,
what they can do about the situation to put
values like respect, empathy, responsibility
and reconciliation in practice.

Use one of the Monitoring tools for
participants to express how they felt about
the activity, what they have learned. If using
the Learning Log, they can paste in the
image they colored.
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COOKING TOGETHER

OBJECTIVE

Children to develop self-
competency and collaborative
skills. They increase their

ability for self-reflection

and their awareness of the
interdependence and impact of
their decisions and habits and of
the food diversity in the world.

MATERIALS

Blank sheets of paper for writing
on, pens and food ingredients
adjusted to what you decide

to cook, always respecting the
dietary needs and religious
traditions of the participants.
Access to a community/school
kitchen.

AGES
6-11

HOW YOU CAN DO IT:

1.

Agree with the children on what you will
cook, and together choose a recipe. If
your group comes from diverse cultural
backgrounds, you can either make more
than one recipe—each small group focuses
on one recipe from a different region—or
do this activity more than once.

Encourage children to take the lead in the
cooking process and tell the story about the
recipe, always according to their evolving
capacities.

. Organize children in small groups so all can

contribute.

. Ask children to wash their hands and get

ready to cook together.

. Take out all the ingredients and distribute

them. As you and the children wash them,
talk about where the diverse ingredients
come from and who made them, where it
was produced and who contributed to its
production. You can also ask how nature
contributed to its growth, how the food
comes to their table and how far it travelled
to getthere. You can ask different questions
for the different ingredients.

. Serve the food together and reflect upon

the impact that what we eat has on the
planet, our community, and our health, and
how we can foster habits that are conscious,
healthy and planet friendly.

Use one of the Monitoring tools to invite
children to register what they have learned

from this exercise.
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If your group has children 6 to 8 years old,
we recommend to organize the activity in
smaller groups with an adult supporting
each group.

When cooking, make sure to use child-
friendly utensils and ensure that they do not
pose any danger to children.

Engaging the Family

Children invite family members to cook something together from their cultural
tradition and to reflect upon the story behind the recipe and enjoy spending
time together.

Children can also explore in the family about the origin of the food. Facilitators can
prepare some simple guiding questions for the exercise:

— Where did the ingredients come from?

- Who produced them?

- How did they reach us?

- How did nature contribute to their growth?

RECOMMENDATIONS:

e SAFETY NOTE: Make sure that children
will not be involved in any tasks that may
put them at risk, such as using sharp tools,
or being near an oven or stove. Children’s
safety needs to come first, and all necessary
considerations need to be made to keep
them safe.

MY NOTES
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DESERT ISLAND

OBJECTIVE

Children strengthen their capacity
to make ethical decisions and
relate to others in fair and
peaceful ways.

MATERIALS

Blank sheets of paper for writing,
pens, crayons and (newspapers).

AGES
6-11

HOW YOU CAN DO IT:

1. Prepare the scene so participants imagine
they are on a boat in the middle of an
ocean. Before participants enter into the
room, make sure all facilitators are dressed
like pirates. Spread a few old newspapers
on the floor to represent different islands.
Before children enter, organize them in
diverse groups. Invite each group to come
inside and go to their island ( newspapers)
and imagine they are all inside a boat that
is sinking.

2. Give children the following instructions:
your boat is sinking, and you do not have
much time until it sinks. There is a desert
island you can swim to save your lives but
before you leave the ship, choose ten things
that you will need to survive on the desert
island.

3. Children write the ten objects they want to
take. One object on each piece of paper.

4. Suddenly some pirates enter the boats
several times and each time they:

* Grab one thing without permission

e Try to bribe children with money in
return for something they have

e A wave comes and takes at least 2-3
objects from the group

e Threatens them if they do not give one
of the objects

* Gives water to them in exchange for
something they have

Once the game is over, the group comes
together to reflect and explore the
following questions:

* What happened during the game? How
did you feel?

e Can you survive with what remains? If
not, why? If yes, how?

e Which things were not fair during the
game? Why?

* Did you help each other? How?
* How did you decide what to give away?

e If you would do it again, what would
you change?

* Do people sometimes fight because of
the things they want and need? Why
does it happen?

® In your school, home and in the
community, what things are not fair?

e Have you ever seen something similar
to this happening?

* And in the world? What are the unfair
things/conflict/disputes and violence
that you know about?

Share a reflection on how sometimes our
decisions and behaviors can hurt or cause
damage to others, ourselves and the world,
and that sometimes it is hard to know how
we might hurt others or ourselves. When
we make decisions, it is important to
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think about whether what | say or do may RECOMMENDATIONS:
hurt the other person’s feelings, or may

cause damage to the planet or our world. e Try to create a scenario that is as visual as
Encourage children to think about whether possible so children can imagine they are
there are other ways to say or do things that on the sea and desert island. Avoid giving
are positive. much rationale before the activity, present

it as a game so they can fully go through the
6. Use one of the tools from the “Monitoring

experience.
Progress” chapter (see Chapter 5) to
conclude the session. e If your group includes children 6 to 8 years
old, we recommend dividing the group into
smaller groups based on age. ° """"""

How to customize for online settings

Invite children to an online game where facilitators are dressed as pirates and create
a scene where they can imagine a boat on the sea and see a desert island

Use a platform that allows breakout rooms and organize children by age groups with
one facilitator in each. Give the instructions in plenary and move to small groups
until the game has finished

Bring all participants together for the reflection about the game
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DETECTIVES IN ACTION

Some children in the same group may use

OBJECTIVE

Children identify and seek to
understand the realities in their
communities better and the
conflicts, violence and injustices
around them.

green and others red for the same places.
Make sure that they know that this is okay,
that there is no right or wrong, as each has a
unique experience that is important to share.
This diversity should be acknowledged and
explored during the following discussion.

MATERIALS UNDERSTANDING THE COMMUNITY
Paper, pens, cardboard, crayons, BETTER:

scissors, glue, reusable material. 4. In groups, children explore the following:
AGES Green: What/who makes you feel safe in
6-11 these places? Why?

Red: What are the types of violence, things
that are not fair, the conflicts present in

HOW YOU CAN DO IT:
your community? Why do you think these

1. Organize children in small groups according happen? What happens to your community

to the communities/areas they come and to people living there as a result of the

from. Prepare a set of materials for each violence, conflict and injustices?

group: cardboard, crayons, scissors, glue,

newspapers, etc. If children come from Why do you feel safe with them/in

the same community, it is still important those spaces?

to organize them in smaller groups so all 5. Thegroupssharetheirrepresentation, trying

can actively participate. Each child may to identify the similarities and differences

perceive the same community in diverse among the different communities, why

ways. there are some spaces that, for them, are

2. Ask children to represent their community safe, and for some others, are dangerous,

as they see it on the cardboard, and to particularly in the school, and why that

include the spaces they go to and are happens. Guide the reflection by talking

familiar with such as the school, home, about the invisible divides that sometimes
religious or spiritual spaces, people they

see, roads, etc.

are present in communities, that set
people apart, and that we do not see, the

stereotypes about others, etc.
3. Once the community is drawn, it is time

for children to identify the following using

colored stickers or markers:

Green: Places that make you feel safe

Red: Places that make you feel unsafe/that

are dangerous

In  your community—people/
organizations that inspire you and with

whom/where you feel safe

Have the large group reflect on what kind
of community they would like to live in and
what kind of transformation they would
like to see in their communities. If you
are organizing this activity over several
sessions, they can draw the community
they dream of/imagine.



End the session using one of the tools from
the “Monitoring Progress” (see Chapter 5)
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themselves and have a shorter attention
span.

so they can reflect on how they can
contribute to making their communities * Younger children have different ways of
better. expressing themselves and how they see
reality. It is recommended to place children

RECOMMENDATIONS: 6 to 8 years old in separate groups of their
peers. In these smaller groups, make sure to
have an accompanying adult who poses the

questions as they draw

e This activity can be divided across two or
more sessions, particularly with younger
children who need more time to express

Engaging the Family
Children invite family members to share:
— What makes you feel safe in this community where we live? Why?
— What makes you feel in danger? Why?
— What can we do about it?

— What do we enjoy doing together in our community?
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BREAKING THE SILENCE!

OBJECTIVE

Children explore and reflect upon
issues, injustices or conflicts in
their community that are often
not discussed or addressed, and
they identify what they can do
together to break the silence and
transform it.

MATERIALS

Several newspapers and
magazines, scissors and glue,
about two meters or more of
paper or cloth (the reverse of a
roll of wallpaper or a couple of
large sheets joined together),
colored pens or markers, non-
toxic colored sprays.

AGES: 9-11

This activity is designed to create
a chance to discuss current
realities, conflicts and injustices,
and to spur reflection and joint
action to transform them. You
can use materials that you find
online, or in local newspapers, to
illustrate the issues.

HOW YOU CAN DO IT:

1.

Share pictures, newspapers, magazines or
other printed materials that present the
issues you want to tackle spread out on
several tables. Organize children in smaller
groups and invite them to use the materials
to make a collage about the conflicts or
injustices in their communities today that
are not often talked about or addressed,
as they see it. Children can cut out words

or images, draw their own pictures, do
graffiti—whatever they find appropriate to
express what they see. Give ample time for
this.

. When they have finished their collages, go

around and look at each group’s collage
for a few minutes. Then, in plenary, ask the
participants reflective questions about their
collage such as:

* What do you see?
*  What captures your attention the most?

* What are the main issues people are
not talking about or are silent about?
Why?

* How does this impact the lives of
people in the community?

* What thoughts and feelings come to
your mind as you see this collage?

* What consequences does silence have?

. Ask participants to identify one concrete

example of silent conflict or injustice in their
communities from the previous discussion
that they would like to do something about:

*  Why does this happen (root causes)?

* How does it affect my life and/or my
community?

* Why should we act?

e What can we do about it in our own
circle of influence? What are others
doing? Can we join some good actions
that others have already been doing? If
so, how?

. Together with participants, identify one

concrete, simple action (e.g., write an
article to a newspaper, do an interview on
the local radio about it, etc.) that children
can engage in as a response.
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RECOMMENDATIONS:

Organize the activity in more than one
session to give ample time for participants
to deeply explore the activity and identify
the actions.

Keep the activity shorter for younger
children, include games and moments to
play during the activity so they can maintain
energy and focus.

Be sensitive to the materials you choose
to give children. Make sure that they show

the situation from diverse angles and
perspectives, and that they do not portray
images that may cause harm to children

such as of war or explicit violence.

Encourage children to imagine and be
creative using their hands and mind to think
of other ways to express how they see, think
and feel about the situation.

Implement this activity afteryou have already
built a safe environment and children feel at

ease to share.
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D

IMINISHING ISLANDS

OBJECTIVE

Children identify and explore the
injustices, violence and conflicts
around them. They understand
how they make decisions, how
sometimes we can contribute to
injustices and violence, and how
small actions can make a big
difference.

MATERIALS
Old newspapers and a device to

play music.
AGES
6-11

HOW YOU CAN DO IT:

1.

Spread pages of old newspapers on the
floor with gaps between them, as if it is a
set of several islands. Each page represents
an island. Make sure there is ample space
for everyone to stand inside the islands,
with at least a bit of extra room.

Give instructions to participants, that they
are on islands, that you rule the islands and
whatever you say, they will need to obey.
Inform children that there are sharks in the
water. When the sharks hear music, they are
relaxed and dancing, so all participants are
invited to get in the water and go to different
islands. Instruct them that they have to step
onto an island whenever the music stops,
since the sharks will go and hunt for whoever
remains in the water. Periodically stop the
music.

Remove one island every time you start
playing the music again, so that the number
of islands gradually diminishes, and each
becomes more crowded. Explain that,
eventually, there will not be enough space
on the islands for all participants; those who

cannot fit onto an island will be out of the
game.

As the music stops and participants are
on the islands, give some instructions to
children:

* Protect one island. Tell the participants
of one island that this is their island and
that they will never be removed from it.
Tell everyone else they cannot go onto
this island.

¢ Remove someone from an island, for no
reason

* Remove all girls or all boys from one
group

* Remove a younger participant

* Remove the tallest participant on an
island

* Ask participants to select someone to
leave the island immediately.

4. Play the game until there are only two
islands, the protected one and the other
with those participants who managed to fit
on it at the end.

Once the game is over, the group comes
together to reflect and explore the
following questions:

* Ask those on the protected island
about how they felt being protected
and why they did or didn’t welcome
other friends onto their island.

* Ask the participants who were removed
about how they felt being removed.
Was it fair? Why?

e How did the girls/boys/younger/tallest
participants feel being removed? Was it
right? How did they feel? Why?

* Ask in general how participants felt
seeing other peers going out of the
game? Was it fair?



* Are things in the world happening
around us always fair? Why or why not?

* Does this kind of thing happen in real
life? When and where? Have you ever
seen or experienced something like
this?

* If you played this game again, what
would you do differently? What advice
would you give to a friend who you see
in the same situation?

5. Relate the game to real situations and have
a discussion about resources and causes
of conflicts and injustices. Tell participants
that conflicts are normal, but that they can
become violent when people fail to share,
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cooperate and be in solidarity with others.
What about working together to transform
situations so that there are no losers?

6. Use one of the tools from the “Monitoring
Progress” chapter (see Chapter 5) to
conclude the session.

RECOMMENDATION:

Younger children often follow the older ones in
this kind of exercise, and not necessarily their
own instinct. If you have a range of children
from 6 to 11, consider doing the activity in
two groups simultaneously and then coming
together at the end to explore and dialogue
about the experience.
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DO WE ALL NEED THE SAME?

OBJECTIVE

Children explore and expand
their awakening to the shared
needs of all beings.

MATERIALS

Paper, crayons, drawing paper,
photos and representation

of people, food, shelter, and
clothing, as well as religious
symbols, art, decoration from
diverse locations around the
world.

RESOURCES
Welcome to our World (book)

AGES
6-11

HOW YOU CAN DO IT:

1. Collect a variety of pictures that show
people from different parts of the world,
diverse food, clothing, homes and schools,
transportation, how religion is lived through
sacred places and objects, etc.

Organize participants in small groups,
and in each group prepare the following
materials:

* Small papers with the following titles:
Clothing, Shelter, Food, Transportation,
Education, Religion, Music, Art.

* Have at least five diverse images for
each area (e.g., five images of different
foods from around the world)

2. Display the papers with the titles in a line in
front of the children and engage them in a
conversation:

e How did you come here today? You
all needed to travel, but some of

you may have used different modes
of transportation. How do you think
children around the world travel around?

* What did you eat yesterday? Do you like
eating the same thing every day?

* s everyone wearing the same clothes?

* Do you think people living in the
desert/in the arctic could wear the
same clothes as us?

After a short discussion, bring out the pictures
and share them with the children. Ask for
pictures that belong to a particular category.

Example: Do any of you have pictures of food,
or people eating? Let’s place them here. What
do you see? What kind of things are they
eating? What do you think children living in X
place will need to eat? Will they eat the same
kind of food as us?

POSSIBLE QUESTIONS
FOR DISCUSSION:

* What do you see here?
* What did you discover?

e Do we all eat the same kind of food?
Why?

* Do we all live in the same kind of home/
wear the same kind of clothes/play the
same kind of games/pray in the same
way?

* Do people all over the world have
homes/wear clothes/play games/believe
in some kind of God?

Particularly at this age, when children’s world
has just started to expand from the family and
close community to new people around them,
and when they feel more curious about the
world, it is important to help them reflect upon
how no one lives in isolation—that people
around the world share the same fundamental
needs irrespective of the country they were


https://nosycrow.com/blog/take-a-look-inside-welcome-to-our-world/

born, their religion, their culture or their socio-
economic background. Help them explore how,
ultimately, we are all human beings sharing a
common humanity and world, a world we must
respect and protect.

1. The reflection can be expanded to how
most of our needs are related to our planet,
to the sun, water, soil, etc., and that those
the same for all of us. How do people cause
damage to our shared world and how can
we protect it?

2. End the activity inviting them to continue
exploring the diversity in this world, finding
ways to learn and meet children from other
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places and to protect nature, so nature
can keep protecting us. Use a tool from
the “Monitoring Progress” chapter (see
Chapter 5) to conclude the activity.

RECOMMENDATIONS:

* Organize children in groups of a maximum

of eight so all can have the chance to be
actively engaged.

Younger children need concrete, short
instructions as you go through the activity.
Give one instruction and once you conclude
that step, then move to the next.

Engaging the Family

Children invite family members to watch a movie
(see Chapter 7 and page 188) from a different context or region
and identify diverse ways of living.

How to customize for online settings

Make sure to make it very visual and to use a platform that is interactive and where
children can write or draw to express their ideas while images are displayed.

Make the activity shorter for children 6 to 8 when online. We recommend no more
than 45 minutes.
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DRAWING AND FREE PAINTING

OBJECTIVE

Children are fully immersed in the
present moment, focused and
with calm mind.

MATERIALS
Blank sheets of paper for drawing

on, colored pens or markers, or
paint.

AGES

6-11

HOW YOU CAN DO IT:

1.

2.

Create a conducive environment with a
quiet space to draw, where there will be no
interruptions and minimal noise.

You can do it indoors or in an outside space
such as a garden, park, or by a big tree so
children are in contact with nature as much
as possible.

3. Give the children ample time for drawing or
painting.

4. It can be a free drawing/painting or guided
by the themes of the kiosks: Family/
Friendship/Dream/Hopes/World They
Dream About/Nature Around Them/
Common Humanity, etc.

5. Once finalized, spend some time together
having the children show the drawings
to each other and talking about them.
In groups no bigger than five persons,
organize into smaller groups. What did you
draw/paint? Why did you draw that? How
does it make you feel?

RECOMMENDATION:

Make sure that the place selected offers no
risks to children’s safety; avoid any place near
water or near animals that may react to their
presence; avoid a park or place where you
cannot ensure you can keep all children in your

sight.
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EXPLORING AND CONNECTING WITH NATURE

AROUND ME

OBJECTIVE

Children are given opportunities
to reflect upon themselves and
acknowledge and appreciate their
connection and interdependence
with nature.

SETTING

A place in nature where
participants can be in direct
contact with either animals, or
plants, water, sun, wind, gardens,
etc.

AGES
6-11

Contact with nature can help calm children and
help them to connect with themselves and with
others. It is encouraged to use nature as much
as possible during the sessions to support
children as they develop their spirituality and
strengthen their ability for self-reflection.

Some of the benefits of putting children
in contact with nature include stress relief,
improved  short-term  memory, increased
mental energy, concentration, creativity, and
positive effects on mental health. Nature can
be a source of wonder and inspiration for
children, and it is essential to their healthy
development and sense of spirituality.

HOW YOU CAN DO IT:

1. Find a conducive and safe natural
environment with a quiet space where there
will not be interruptions or disruptive noise.

2. Invite children to move freely around the
place with their hearts and senses fully
open. Invite them into a big circle and ask:

* What did you smell?

e What did you touch?

* What did you see?

e What sounds did you hear?
* What did you taste?

e What did you feel?

Participants are told in advance to pay
attention to the trees, soil, flowers, animals,
colors, people, sun, wind, smells, touch, etc.

As an alternative you can also create several
stations and move in groups through them:

e Waterfall/lake/ocean—Children sit near the
water (keeping a safe distance from any
danger) and are invited to find a place and
sit comfortably, then to let their mind and
senses travel free and listen to the sound of
the water, etc., and attend to how it makes
them feel.

* Tree—Children lay down under a big tree
and observe its shape and color, the sound
of the wind, and how it feels to touch the soil.

e Under the sun—Invite children to focus on
their breathing, asking them to take deep
breaths as they become aware of their body
on the floor, the wind blowing, the sun on
their face, and their heartbeats.

If there are animals present that are safe to
be around, invite children to play with them
and see how animals react to their cuddle
and touch, and how the children feel when
interacting with them.
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3. Invite participants to reflect upon the power How do you see the nature around you? How
of nature and how we are all interconnected. would you like to see it? What can we do to
You can lead a reflection about taking care take care of our planet?

of our planet:

RECOMMENDATIONS:

e Did you enjoy being in contact with

nature and animals? How did it feel? e If your group includes children 6 to 8, we

e How does nature contribute to our recommend placing them in smaller groups

survival? Are we connected with nature based on age, with an adult supporting

and animals? How? each group.

* Do we at times cause harm to nature * For children 6 to 8, ensure they have plenty
and animals? of time to play and explore, and then invite
them to draw what they have enjoyed the

* Do we always take care of nature and most, while you pose some questions that

animals? Why? help them further explore the topic.

At the end of the session, you can ask the
children to draw or write in their learning logs:

Engaging the Family

Children invite family members to choose a place in nature—garden, natural park,
river, big tree—and just be together while exploring nature or having a picnic.
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THE RAINBOW OF EMOTIONS

OBJECTIVE

Children identify and explore
emotions and learn how to work
with them, and understand the
importance of caring for their
own and others’ emotions.

MATERIALS

Blank sheets of paper for drawing
on, colored pens or markers,
paint, or crayons, and video
display device if opting to show a
video.

AGES
6-11

HOW YOU CAN DO IT:

It is important that children feel safe to
genuinely share about their emotions. Adult
facilitators are encouraged to join the activity
and share their emotions too, which helps
build this openness for genuine sharing.

1. As preparation for the session, draw a big
rainbow on a paper with seven colors: red,
orange, yellow, green, blue, indigo, violet

Share with the children that the session is
about emotions. “Emotions flow through us
every day and all the time! Life events, people
we relate to, animals we care for, nature, things
we see, or hear, or need to do—they all make
us feel in very different ways as the days go
by. Emotions are a good part of life, and no
emotion is right or wrong, but some are more
difficult to feel, understand and deal with.
During this session we will explore several
emotions, give them a name and learn what
to do when they flow through the heart and
mind.”

2. Give each child a marker or crayon and give
the following instructions.

I'll read some statements and questions for
each color and you think about it and put
your answer on that color. Feel free to share
what comes to your mind and heart through
writing or drawing. Remember, there is no
right or wrong answer, and you can share
your answers only if you want to. The most
important thing is that you think and put it
on the paper.

* Red: An emotion you are feeling
strongly these days.

e QOrange: Something that can make you
feel sad.

* Yellow: What makes you really happy?

e Green: What can at times make you feel
ashamed?

e Blue: Have you felt angry these days?

e White: Did you feel any fear, something
that scared you these days? If yes, what.

* Violet: Something that makes you feel
calm.

. When children complete the rainbow, sit

in a circle and go color by color and invite
children to share what they wrote in each
color.

* Ask if they have felt the specific
emotion these days. When and why?
What did you do with the emotion?

e Underline the common feelings but also
the unique feelings in each color and
how emotions and events can make us
feel in so many different ways.

e Ask children what we can do when
feeling in a certain way. Give examples
of positive and assertive ways to deal
with emotions.

e Ask children to think about how they
can support those who feel sad or
upset.
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4,

6.

As an alternative, children can also role-
play the emotions as they go through each
color.

Offertimesduringthe exercise to thinkabout
how to regulate the emotions; how children
can respond to others’ emotions in positive,
respectful and empathic ways, particularly
difficult emotions. Pick examples that lead
the children to reflect upon how certain
emotions and thoughts can lead to actions
that can either be protective, or harm them
physically or emotionally, and upon how
they can protect themselves from harming
themselves or anyone else, even if they feel
a strong emotion.

You can conclude by creating an emotions
tree to keep in the room where the children
usually meet, with feelings on each leaf so
that, every day, in the school/organization,
children can pick a leaf, and identify
how they feel that day. You can take this
opportunity for children to share how they
felt during the day and what they did with
it.

Select one of the tools from the “Monitoring
Progress” chapter (see Chapter 5) and
invite children to reflect upon what they
have learned about their emotions and

something they can do when a difficult

emotion or thought crosses their minds and
hearts.

RECOMMENDATIONS:

If your group includes children 6 to 8, we
recommend dividing it into two smaller
groups with an adult supporting each one,
and then in plenary, sharing the results of
the discussion, including what they have
learned/what they take away from each
color.

Children 9 to 11 may further elaborate on
their thinking during the discussion, and
younger children may start getting agitated
and less focused. Use an energizer—song,
body motion—during the activity, for
example when completing the seven colors,
so they can release energy and get their

attention back.

Younger children may be less ready to speak
about their own emotions, so always give the
option for them to share “did you ever see
that emotion in someone you know, another
child like you, or any situation?”

Speaking in the third person on perceived
sensitive subjects can help them to open up
and still feel safe while doing it.

How to customize for online settings

You can use a virtual rainbow drawn on the screen and use breakout rooms
organized by age groups to complete the rainbow. Make participation more
expressive and ask children to use their faces and bodies to represent the various
emotions or situations.

Children can share with you their answers and an adult can support by typing the
answer in the chat.




EXPLORING YOUR HEARTS

OBJECTIVE

Children identify their emotions in
positive and empathic ways.

MATERIALS
Paper, pens, drawing paper,
song/video

RESOURCES
Songs and videos available

on Chapter 7
AGES
6-11

HOW YOU CAN DO IT:

1.

Start the session with a short song or video
about emotions. Share with participants
that this is an activity where they can
explore their heart and the various feelings
that we all experience as people.

Organize participants in small groups
according to the different emotions to
explore. At each table, there should be
one facilitator to support the activity. As
an alternative, in case there aren’t enough
facilitators, you may work one emotion at
a time with the children organized in small
groups, and with you guiding the group
discussions and going through each group.

These are some examples of emotions that
you can work with: happiness, fear, sadness,
shame and anger. For each emotion ask
participants to discuss:

e When you hear the word ... What do
you imagine/think of?

* How does the body react when people
feel ... ?

* In which situations do people feel ... ?

LEARNING TO LIVE TOGETHER

Participants draw or write the answers on
paper, and share it with the other groups.

Once the group explores all the emotions,
it is time for them to think about how they
react to their own and others’ emotions—
body, mind, heart—when the feeling
emerges. Invite participants to role-play
a situation where a particular emotion is
represented. At the end of each role-play
of an emotion, ask: Is there any other (more
positive or assertive) way we could react?
If you see someone feeling this way, what
could you do to support? Who can you
reach out to, to talk about this feeling? Who
or what can help you?

Examples: Breathing deeply a few times,
focusing on nature or sky, talking to a friend
or a family member, drawing/writing about
it, playing or listening to some music, etc.

Invite participants to reflect upon how
emotions are part of us, that we all
experience the most diverse emotions,
some difficult, and some joyful. Help them
understand how important it is for each of
us to take care of our heart, to listen to it,
and find peaceful and kind ways to deal
with emotions that are more difficult.

RECOMMENDATIONS:

When choosing a song or any other resource,
check all the lyrics or content to ensure that
it uses positive, age-appropriate language,
without many abstract concepts or difficult
words.

Particularly in contexts where children are
affected by violence or are going through
difficult life experiences, it can be hard for
them to speak about their own experiences.
You can ask them if they have ever seen that
emotion in someone, or if they can imagine
how it might be to feel that way.
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Engaging the Family

Children invite family members to share a moment they have felt happiness,
sad, fear, shame, or anger. Children invite them to share what they do when feeling
that way.

How to customize for online settings

For the activity, use breakout rooms divided by age group, while ensuring group
diversity, so children can dialogue about the song or video.

Make dialogue shorter for children 6-8, or ask them to draw, and when they share
their drawings, you can pose questions.

To keep younger children engaged, organize in two sessions, the first exploring and
the second with the role-playing.
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UNDERSTANDING YOUR HEART

OBJECTIVE

Children explore and learn to
manage their emotions in positive
and empathic ways.

MATERIALS

Blank sheets of paper for drawing
on, colored pens or markers,
paint, or crayons, and video
display device if opting to show a
video.

AGES
6-11

HOW YOU CAN DO IT:

1.

Once the group has the opportunity to
identify and explore the various emotions, as
in the activity titled “Exploring our Heart,”
they are ready to think in more detail about
how we react—body, mind, heart—when
feelings emerge and to identify positive
ways to manage and express them.

Organizedinsmallgroups, invite participants
to role-play a situation highlighting the
expression of a particular emotion. At the
end of the role-play, reflect upon ways and
ideas to manage that emotion in a positive
way.

Share the following technique for managing
difficult emotions:

Step 1— Stop and Breathe

When you feel the urge to reactimmediately,
stop instead and focus on your breathing
and on what is going on inside you.

Step 2—Give it a name

Give a name to what you are going through.
Are you sad? Are you mad? How is your
body reacting?

Step 3 - What can you do?

Now that you have taken some time to
figure out what exactly it is that you are
feeling, think of what you can do to make
yourself feel better, to find calm again.

Step 4—Act

Never let a negative emotion grow without
doing something to help yourself feel better.

4. In peers, participants are invited to think
of one emotion, go through the steps
proposed above and see how it helps them.
Introduce it step by step so all children can
follow it.

5. Facilitators share some positive examples
of how to manage emotions: going for
a walk or sitting down in a place you feel
safe, talking to a friend or someone you
trust, writing it down in your learning log,
listening to music, drawing your feeling,
focusing on your breathing until you feel
you are calm again, etc.

6. Selectatoolfromthe “Monitoring Progress”
chapter (see page 5) that children can use
to reflect upon why it is so important to
manage emotions in a positive way and
think about what they can do when they
feel impacted by an emotion.

RECOMMENDATION:

It is recommended to implement this activity
after participants have identified the emotions
as suggested in the activity, “Exploring Your
Heart.”
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Engaging the Family

Children invite family members to share what they do when good and difficult
emotions cross their mind, body and heart, and how they can be there for one
another when difficult emotions come.

How to customize for online settings

For the role-play, use breakout rooms organized by age group, while ensuring group
diversity, so children can have ample time to do it.

Make role-play and steps shorter for children 6 to 8. If you have several breakout
rooms divided by age group, the older children may take longer. Plan for some
online games related to emotions that younger children can play as they wait to join
the plenary room.
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WHAT CAN | DO WHEN | FEEL HURT?

OBJECTIVE

Children learn about managing
their emotions in positive

and empathic ways in difficult
situations.

MATERIALS

Paper, crayons, paper, song/
video, jar.

RESOURCES

Short animated video or story

AGES
6-11

Children spend a great deal of their time in
school, and this is where many emotions often
emerge, particularly when children are affected
by bullying. Once the group has identified and
explored emotions in the previous activities,
now choose a concrete situation, for example
bullying, and explore and discover how to
manage the related emotions.

HOW YOU CAN DO IT:

1. You can use a short, animated movie, story
or role-play about the theme, followed by a
discussion in small groups. You can have a
dialogue using the following questions:

* What happened?
e What emotions did you see?

* What can you do when you feel these
emotions?

e What can you do when you see a friend
feeling like that?

* Did you ever see bullying happen in
your school?

e If this was your friend, what would you
do?

Explain to children that everyone goes through
these emotions as well, and that it is important
to listen and be present for them when
emotions are difficult.

The well of emotions: "My heart needs to
say something”

The objective of the well is to help children
acknowledge and give a name to the emotions
they are going through, think of its origin and
to manage it in positive ways.

After exploring emotions and ways to manage
them, participants are introduced to the well of
emotions, which can be a decorated jar, shoe
box, etc., and that serves as a place where
children can go to write or draw their emotions
and put them inside. Children do not need to
write their name. They can use it anytime. At
the end of the session/day, children can open
the well, read the emotions and find collective
ways to manage them, or share their support
to any person that needs it.

RECOMMENDATIONS:

* For the small group discussion, organize
children according to age groups, 6 to 8,
and 9 to 11, as the language and depth of
discussions vary.

e Focus more on sharing verbally than on
writing.

* Intertwine the activity with short energizers
that bring their attention back.
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How to customize for online settings

For the discussion, use breakout rooms organized by age group, while ensuring
group diversity, so children can have ample time to do it.

Make the movie or role-play and steps shorter for children 6 to 8. If you have several
breakout rooms divided by age group, the older children may take longer. Plan for
some online games related to emotions that younger children can play as they wait

to join the plenary room.
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FLOWERS OF THE SAME GARDEN

OBJECTIVE

Children explore the diversity
in the group

MATERIALS

Flowers, crayons, paper.

Use Poems from the “Resources”
chapter (see page 7).

AGES

6-11

HOW YOU CAN DO IT:

1.

Represent a big garden or a vase on a
cardboard or colored paper and give each
participant one flower with as many petals
as the questions you have and distribute
them among the participants.

Invite each child to write their name at the
center of the flower and in each petal the
following:

* My favorite food
* Aplace | feel safe
* People | like to be with

* What makes me happy

e Adream

* What | want to be when | grow up
e Something | like to do

° A gamel like

e Something | am really good at

3. Organize participants in groups of three.
Give each group three minutes to share
about their flower petals and then have
everyone move around to find two other
friends to share with.

4. Invite children to paste their flowers into
the garden, and ask them what they see,
differences they found on the other flowers
and things they had in common.

5. Ask participants to reflect upon how
beautiful and diverse the garden is and
how each flower/person brings something
unique and beautiful.

RECOMMENDATION:

With participants 6 to 8 years old, it is
recommended to use no more than five
questions and to give them the option to
draw their answers. Guide them through the
questions step by step, moving forward as
they finish each step.

Engaging the Family

The facilitator creates a flower with the questions on the petals and distributes
it to each child inviting the family to use it at home by choosing one random petal
to talk about.
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HAIKU

OBJECTIVE

Children connect with themselves
and nature and learn to express
their ideas and experiences.

MATERIALS

Paper and crayons

AGES
9-11

This activity is inspired by the idea of “Haiku,”
a traditional form of Japanese poetry, which
often focuses on images from nature such as
animals and seasons. It is said that to write a
Haiku you need to have the eyes and the heart
of a child. All children have "“Haiku eyes,”
as they see the world with simplicity and
openness.

You can have children make Haiku with what
they see, or about stories or drawings, and add
this activity to any theme you want to explore.

If you want to learn more about Haiku, there
are many websites and books you can explore.

https://www.creative-writing-now.com/how-to-

write-a-haiku.html

Write Your Own Haiku for Kids: Write Poetry
in the Japanese Tradition, Patricia Donegan,
Tuttle Publishing, 2018.

HOW YOU CAN DO IT:

1. Introduce participants to the meaning of
Haiku:

Haiku is one the world’s shortest forms of
poetry. It originated in Japan and is very
popular around the world. You can see
Haiku written by children and adults in
newspapers, schools and even on tea bags.

Do you know why is Haiku so appreciated?
Because it is so simple. All you need to

do is to pay a lot of attention to (notice)
the everyday moments and experiences
around you and express what you see in a
short, three-line poem. It can be something
beautiful you see, the sun caressing your
skin, the wind on the trees, the sound of
birds, friends playing... Or sometimes it can
also be something sad, like an argument
with a friend, or something else you hear,
see or experience. It can be anything that
touches you, anything you see, because
Haiku is all about noticing what happens all
the time around us.

When you manage to capture these
moments in your own words, you have a
Haiku! You don’t need to use complicated
words; you can make it very simple, just
as you see and feel it. Here is an example
written many years ago by Kaga no Chiyo, a
Japanese Poet.

Butterfly,

What's it dreaming,
Fanning its wings?
How can you do it?

The facilitator selects a location that is safe
and out in nature. If you are in a city, you
can also find a safe place for children to
observe what is around.

Give ample time for children to observe,
touch, and experience nature, the place
and the people nearby.

Ensure each child has a paper and crayons,
and invite them to express in three lines
something they have observed with their
eyes and heart, and to put it down on paper
following these simple instructions:

* Make it about something you have seen
or experienced. It needs to be a real
experience.

* |t doesn’t need to rhyme.


https://www.creative-writing-now.com/how-to-write-a-haiku.html
https://www.creative-writing-now.com/how-to-write-a-haiku.html

* Make it about something that touched
or surprised you in nature.

e Makes sure it comes from the heart,
with compassion.

3. Once they finish writing their Haiku, invite
them to read and listen to each other’s
Haiku with open hearts and minds. Share
about how sometimes it is difficult to
express what we see, experience, think
or feel with kindness and compassion,
particularly when going through difficult
moments. Haiku allows us to take a break,
to connect with the here-and-now and
appreciate the moment, finding calm even
when our dignity may have been negatively
affected. Invite children to continue writing
Haikus, you can even create a space in the

----------------------------------------------------------------------------------------------------------------------------------------------------------------- LEARNING TO LIVE TOGETHER

room for children’s Haikus, so that they can
write them any time they feel inspired or
need to share something.

RECOMMENDATIONS:

Some children may feel hesitant writing
Haiku because of being afraid of misspelling.
Reassure that they can ask for your support
with any word. Children can also express
themselves through drawing and then write
a poem below their drawing.

If children cannot quite write a Haiku at first,
let them know that this is okay, that noticing
is the most important step. Tell them that,
as they continue looking for Haiku moments,
they will make progress and learn how to
translate what they notice into words.
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INSPIRATIONAL STORIES

OBJECTIVE

Children become inspired by
other children and adults who
have brought about a positive
change to their own lives and to
the lives of other children and
people around the world.

MATERIALS

Blank sheets of paper for drawing
on, colored pens or markers,
paint, crayons, balloon, story, and
a video display device if opting to
show a video.

AGES
6-11

HOW YOU CAN DO IT:

1.

4.

Create a conducive environment with a quiet
space where there will not be interruptions
or noise.

Invite children to sit around and find a
comfortable position to listen to/watch one
of the inspiring stories/videos. Let them
know it is a very brief story and a real-life
experience of a child and share the thematic
chosen: This story is all about....

Once the story/video is finished and if
the group is small, in plenary go through
the questions proposed below. In groups
with more than 8 children, we recommend
dividing the participants into smaller groups
so all can share.

When the participants have finished the
discussion, symbolically bring a child into
the room—you can use a balloon, or dress
yourself up representing a child—and ask
them to imagine that he or she is in the room
and invite children to share something with
her/him—a wish, a feeling or a question.

5. Reflect with participants about the
importance of bringing positive change,
big or small, and act in Use one of the tools
from the “Monitoring Progress” chapter
(see page 5).

RECOMMENDATION:

e If your group includes children 6 to 8, we
recommend dividing it into smaller groups
with an adult supporting each.

e For children 6 to 8, invite them to draw how
they imagine the child in the story/video,
and while they are drawing, you can pose
some of the questions.

RECOMMENDED INSPIRATIONAL
STORIES

Right to Education — Malala Yousafzai winner
of the International Children’s Peace Prize 2013

e What is this story about?
* What happened to Malala?

* How do you think it feels to leave all
behind? How do you think she felt?

e What was unfair?

e What challenges did she face? What did
she do?

* What needs/rights were not respected?

* Have you ever seen something similar?

Taking Care of the Planet - Kehkashan Basu
winner of the International Children’s Peace

Prize 2016
* What is this story about?

* Why is it so important to take care of
the planet?

* What challenges did she face? What did
she do?

* What needs/rights were not respected?


https://www.ducksters.com/biography/women_leaders/malalayousafzai.php
https://www.youtube.com/watch?v=UhBx4YZqsqI
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e What is hurting nature in your * How do you think it feels to leave all O ___________
community? behind?
e What can you do together to make your * What was unfair? @ """"""""
community a better place? e What challenges did he face? What did @ -----------
he do? @
Being a Refugee - by Mohammed Al Jounde * What needs/rights were not respected?
winner of the International Children’'s Peace @ ___________
Prize 2017 * What do you have in common with
o Mohammed? @ ...........
e What is this story about?
* What happened to Mohammed and his ° """"""

family? @ ...........

Engaging the Family

Children invite family members to:
— Share a story about someone that has inspired them when they were young.

— Share their own story about something they did and that brought a positive
change to their community.

How to customize for online settings

For the dialogue, use breakout rooms according to age and group diversity
so children can dialogue about the story.

Make dialogue shorter for children 6 to 8 or ask them to draw. While they are
drawing, you can pose questions.



https://www.youtube.com/watch?v=mIYa3LQEKYk
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INTERFAITH VISIT

OBJECTIVE

Children learn about different
beliefs and religions and one
another’s spiritual connection to
places of worship and meditation.

MATERIALS

Materials and objects from
diverse religions and spiritual
traditions, learning logs

RESOURCES

Gather sacred objects and
symbols from the diverse faiths
and spiritual traditions that you
will introduce.

AGES
6-11

HOW YOU CAN DO IT:

Ge

1.

tting ready for the visit(s):

As a preparation for the visit(s), prepare a
special place with a table comprising several
sacred objects from different religions
and spiritual traditions, for children to get
a first-hand exposure to and learn more
about various faiths. Prepare information
about considerations to take into account
when visiting the sacred place of the other.

Organized in small groups, invite children
into the space, ask them to walk through
the room and touch and observe the many
objects placed. Ask children to find a place
to sit where they feel comfortable. Engage
the group in sharing which objects they
are familiar with and which ones are new to
them, so they can explore similarities and
differences they see.

After this sharing, introduce the interfaith
visit(s) that will take place and the different
places they will visit. Ensure you use simple
language and break down some concepts
so all children, particularly the younger
ones, can understand. Ask children what
they think it is important for us to do in each
place, to ensure that we are respectful and
caring during the visit. Explain the different
considerations in terms of clothing and
logistics.

Arrange the visit(s) in advance with local
religious and spiritual leaders. Give them
brief information about the program, the
group, the learning objectives, the purpose
of the visit(s) and request them to make
themselves available to guide the children
around the place of worship and dialogue
with the children.

Inform parents or legal guardians about
the visit(s) and its purpose and get their
consent for children’s participation.

During the visit:

6.

During the visit(s), religious and spiritual
leaders guide children around the place
of worship followed by a dialogue where
children can pose questions.

Reflection after the visit:

7.

Afterthe visit(s), make sure to dedicate some
time for reflection. To do this, on a flipchart
make three circles: (1) What did | see, hear,
taste, touch?; (2) How did | feel?; and (3)
What commonalities and differences with
my own faith/religion or spiritual tradition
were there? Also include a larger area on
the flipchart where participants can write
general ideas: What was difficult? What
surprised me? What touched me? What did
| learn?
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8. Use a tool from the “Monitoring Progress” RECOMMENDATION:
chapter (see page 5) for participants to
reflect upon the activity. Children can be
encouraged to take their Learning Log to
the visit and to use it during the visits to
record their observations and insights.

* Try as much as possible to have all children’s
faith represented

* |tis recommended to dedicate one full day
that includes about four places of worship.

Engaging the Family
Send a note to each family to inform them about the visit, the objectives and the
care and preparation that is put into it.

If possible, organize a talk with the parents and caregivers before the visit to share
about the importance of the visit and answer any questions, they may have.
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MEDITATION

OBJECTIVE

Children have an opportunity to
connect deeply with themselves,
reflect upon who they are and
want to be, and learn to find

calm and connect with that which
people refer to as God, Ultimate
Reality or Divine Presence in their
lives.

MATERIALS

Calm and relaxing music,
instruments, speakers,
and a quiet place to sit.

AGES
6-11

HOW YOU CAN DO IT:

1.

Find or create a special and quiet space
indoors or outdoors. It can be a room, a
garden or a space that is quiet and transmits
calmness to the children.

Set the scene: light some candles,
prepare a comfortable place to sit and

choose together some music that conveys
calmness. If someone plays an instrument,
this can also be an alternative.

For around 5 to 30 minutes—depending on
the age and attention span of the children—
sit quietly and just listen to the music.

If you find a guided meditation more
suitable, guide the children by saying
words like the following during the time of

meditation:

1. Focus on your breath. Take long, deep
breaths and notice the air filling your
lungs. Be aware of how it makes you
feel.

2. Focus on what you hear, the many
sounds around you.

3. Focus on your heart, how it is beating
and the things you are feeling:
happiness, sadness, tiredness, or any
other feeling.

End the meditation in a circle, just being
together and sharing about the experience.

. This is always a great way to start or end

the day, you can start with a brief time and
make it longer as children’s focus expands.




MINGLING

OBJECTIVE

Children discover the diversity in
the group.

AGES
6-11

HOW YOU CAN DO IT:

1. Introduce participants to the Mingling
game and how it works. You will read some
statements and the children that respond
Yes to the statement move to a certain
place in the room to form a group. As you
read the statements, several groups will
emerge and children will jump from group
to group.

2. You can play some music as the game
goes on. Customize the statements for the
children of your group.

Some examples:

® Those who are born in (country)
® Those born in (city)
® Those born in another country

* Those who can play a musical
instrument

e Those who like to draw
e Those who like to cook

* Those who like to play football

----------------------------------------------- LEARNING TO LIVE TOGETHER

e Those who like to sing
* Those who have a pet
* Those that like to pray

* Those who like (something they all
like, it can be a cookie, chocolate,
something small that you can share with
them)

As the game progresses, make some quick
stops to give children the opportunity to pose
questions to each other to learn more, or to
share about the statement.

3. Organize children into small groups with a
facilitator in each and open the dialogue
with the following questions:

a. What did you discover about yourself?

b. What did you discover about someone
else?

c. What are some of the similarities you
discovered amongst yourselves?

d. How are we connected?

Conclude the activity by allowing children to see
the web of connections, how we are all unique,
and how many things we have in common, and
acknowledge how diverse the world is.

RECOMMENDATIONS:

Check with families if children have food
restrictions or allergies to anything before you
share with them any kind of food.
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MOVIE TIME

OBJECTIVE

Children gain greater awareness
of the diversity in the world, or
about conflicts and injustices
facing children, and consider how
their actions, even if small, can
make an enormous difference.

MATERIALS

A good video or online streaming
service. You can go online with
other kids and watch the video
together. Prepare some popcorn
or some fruits or vegetables to
eat while watching.

RESOURCES
Movies (see Chapter 7)

AGES
6-11

Select the film according to the age and of your
children and the theme you want to address.

Films are a medium that can help participants
enter into another world or life and see how
things have been, or still are, for others.
Depending on the skill of the filmmaker,
the participants may also come to consider
different points
actions, and the complexity of the situations

of view, motivations for

people face.

HOW YOU CAN DO IT:

1.

Let children know in advance that they will
watch a movie so they come prepared with
comfortable clothing.

. Share with the children briefly what the film

is about.

. Watch the film together in a comfortable

place.

After the film, ask children broad questions
that challenge their understanding of
the film and of the depicted events and
characters. Ask them about the characters’
motivations: for instance, how some are just
following orders whereas others use their
conscience and initiative to take individual
action on behalf of others. You could ask if
the film bears any relationship to their own
social reality or what they know of current
world affairs.

. You can facilitate a brief reflection on whose

rights are being abused in the film. Whose
rights are being fulfilled? Are people
respecting each other? Are people taking
responsibility for themselves and others?
Are they protecting other people’s rights?

You could also finish the dialogue by asking
children what position they think they would
take if faced with a similar situation as in the
film.

Select one of the tools from the “Monitoring
Progress” chapter (see pages ##-##) for
participants to reflect upon what they have
learned, what touched or challenged them.
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MY LIFE TREE

OBJECTIVE

Encourage children to reflect
upon their lives, who they

are, their roots, who and what
contributes to who they are and
want to be.

MATERIALS

Blank sheets of paper for drawing
on, colored pens or markers.
AGES

6-11

HOW YOU CAN DO IT:

*  What things do you do that are fun and
that you really enjoy?

* When you grow up, what do you want
to do as a job/profession?

* Do you have a dream that you wish it
would come true?

e One thing you are really grateful for.
It can be anything: a friend you have,
a book you are reading, the flowers in
your garden, the presence in your life
of someone important to you, food you
ate, etc.

. After finishing, ask them to share with each

other what they wrote/drew, and discuss
similarities and differences.

Finish the activity with a reflection, using

1. Give children a blank sheet of paper and one of the tools from the “Monitoring
some colored pens. Progress” chapter (see pages ##-##),
focusing on each person’s uniqueness and
2. Ask them to draw a big, beautiful tree. using . . P 3 |q.u
commonalities with others, their roots and
3. When they have finished drawing, you can how much the places they live and people
ask some of the following questions and around help them grow and feel happy and
ask children to place the information on the safe.
tree, wherever they want.
e Where do you live? One thing you Where | am
. growing up
like the most about the place and
community you live in.
e With whom do you live? This is my

family
This is what
| believe in

* What do you enjoy doing the most with
our family/the people you live?
Y y peopiey This is whatl|

e Who are your closest friends? What do am good at

you enjoy doing the most with them? .
This makes

This makes me sad

e What are you really good at? It can be
y Y9 me happy

drawing, singing, playing an instrument,
being a great listener, ready to help

This is what
| think is fun

Place where
| have lived
previously

when someone needs something, or
anything else.
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RECOMMENDATION: e With younger children, select no more than

five questions.
e Children can either write or draw something

that represents their answers on the tree. e For visually challenged children, you may
With younger children 6 to 8, you can ask the child to imagine a beautiful tree that
propose that they draw the tree and then represents him/her and to describe the tree
you can ask the questions, inviting children for you. They can then share their answers
to draw their answers or something symbolic. when talking with you.

Engaging the Family

Children invite family members to draw one big tree, with roots, branches, trunk and
flowers or fruit (or the tree and questions can also be provided by the facilitator).

Each family member writes/draws:

- Roots: one person that helped/helps them grow
— Trunk: How was the home they grew up in, and what did they appreciate the most
about it when they were children / What do they appreciate the most about their
home (for the children)
— Flowers/Fruit: A wish for the family and its members
- Branches: What they appreciate the most about their family

How to customize for online settings

For the dialogue, use breakout rooms divided by age group, while ensuring group

diversity, so children can show their drawings to each other, dialogue about their

trees and find the uniqueness and commonalities, as well as one thing they have
discovered about each other that they didn’t know before.

Make the exercise and dialogue shorter for children 6 to 8, or organize them right
from the beginning in smaller groups and ask them to draw the answers and share as
they reply to each question. In plenary, ask all children to show their drawings and
share one thing they have discovered about someone else.




PICTURE SHARING

OBJECTIVE

Children map and explore the
reality of the world, the issues,
and the challenges children face,
and reflect upon what happens
when we fail to understand and
be in solidarity with one another.

MATERIALS

Several old newspapers and
magazines, scissors and glue,
about two meters or more of
paper or cloth (the reverse of a
roll of wallpaper or a couple of
large sheets joined together),
colored pens or markers, non-
toxic colored sprays.

RESOURCES
Prayers for Peace
(see Chapter 7)
AGES

6-11

This activity is designed to create a chance

to discuss current world realities and reflect

together about them. You can use materials

that you find online from all around the world

that you can print, as well as local newspapers

related to the theme you want to discuss.

HOW YOU CAN DO IT:

1.

Put the long piece of paper or cloth on the
floor.

Share newspapers, magazines and printed
material and together make a collage about
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the world today, or about the community,
as everyone sees it. Children can put up
words, images, draw their own pictures, do
graffiti—whatever they think expresses the
reality of the world or their societies. You
can let children do this alone, together, in
pairs, etc. You can also do it with them.

. When they have finished the collage, gather

around it and look at it for a few minutes.
Then ask the
questions such as:

participants  reflective

* What is happening in/with the world/
your community?

*  What thoughts and feelings come to
your mind as you see this collage?

e Why do you think things are this way?

* Are we somehow responsible/did we
contribute to this?

e Would you like it to be different? How?

* What can we do about it? What are
others doing? Can we join some good
actions that others have already been
doing. If so, how?

You can finish the activity by lighting a
candle and leading a prayer for peace in
the world, if appropriate, or by singing a
song for peace.

RECOMMENDATIONS:

If your group includes children 6 to 11,
we recommend organizing it into smaller
groups by age, so all can contribute. Then
paste all the group collages on a wall so it
becomes one big collage.

Make the dialogue shorter for groups
including children 6 to 8.
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PUPPET THEATER

OBJECTIVE

Children are encouraged to
express emotions and ideas in

a safe and joyful environment.
Children’s critical thinking and
awareness of their own reality,
and the issues affecting them and
the world, are strengthened.

MATERIALS

A cardboard box like a breakfast
cereal or shoe box. You can use
kids’ toys as puppets or build
new ones from kitchen spoons or
socks. There are several online
websites where you can find
examples. Prepare the stand and
puppets together.

AGES
6-11

HOW YOU CAN DO IT:

Choose a story related to the theme of the kiosk.

1.

Present the characters and introduce the
story. Ask children to introduce themselves.

To make the activity interactive, pose
questions to the children that encourage
them to share questions they have and
what they know about the topic. Clarify any
question, doubt, or misunderstanding they

may have.

3. Finish the activity, asking children one thing

they retained from the story: something
that surprised them, something they didn't
know, emotions, ideas. Make sure the
questions connect with the theme of the
kiosk selected.

Invite children to use one of the tools from
the “Monitoring Progress” chapter (see
page 5) to reflect upon the experience.

RECOMMENDATIONS:

If your group includes children 6 to 11,
we recommend organizing it into smaller
groups with an adult supporting each, each
group with a different story.

We encourage you to invite children to
run the show, giving them time to prepare
on the topic and tell the story. It helps
nurture imagination and their sense of self-
competency, and it allows them to freely
express their ideas, concerns and emotions.

You can organize the Puppet Theater into
two sessions: One to prepare the scene and
the story and a second to present the show.




REACH FOR THE STARS

OBJECTIVE

Children discover who other
participants are and how similar
to or different from themselves
they can be.

MATERIALS

Blank sheets of paper for drawing
on, colored pens or markers, or
paint, lots of rolls or lengths of
colored thread, adhesive tape,
several pairs of scissors.

AGES
6-11

HOW YOU CAN DO IT:

1.

Introduce the activity to children, its
objectives, and what you will be doing. You
can ask children “What makes you, you?
— Is it the color of your eyes, or of your
hair, of your skin? Is it a talent you have?
A superpower? The place you come from?
Your hobbies? Your family? There are so
many things that makes us unique, but also
similar to others. The world is very diverse!
Let's find out!”

Organize children in small groups, distribute
the materials and invite children to draw a
star with five points—provide a template or
diagram to copy so that all stars have five
points but let children know that they can
draw it as they want, as long as it has five
points and it is big enough to write/draw on
it. Provide support to the younger children
as this may take more time for them.

Ask children to feel free to share what comes
to their mind and heart through writing or
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drawing the following within each point of the
star in clockwise order:

Centre of the Star—Name

In clockwise order: some examples can
be, their religion, a superpower they have,
their favorite game, the person who is most
important to them, their best friend, favorite
food, a special place, a happy memory, etc.
You could choose other options in response
to the group’s diversity.

3. When children complete their star, sit in a

circle and invite them to share about what
they wrote. Ask everyone to paste their star
to a big piece of paper on the floor, or just
tape them to the floor temporarily.

Give each person a roll of colored thread or
a marker and ask them to use it to link the
points of their star to the points of others’
stars that had a similar response or with
whom they connected for some reason.

Look at how many points of the stars remain
unlinked—are these interests or passions
unique to specific people? Reflect upon
how wonderful it is that there is so much
diversity and richness in the world and how
connected we all are with one another. Just
as stars can look all the same, we know that
they are all different and connected. How
exciting this is!

Invite participants to use one of the tools
from the “Monitoring Progress” chapter (see
page 5) to write about the activity.

RECOMMENDATIONS:

If your group includes children 6 to 11 years
old, we recommend organizing itinto smaller
groups with an adult supporting each.
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Engaging the Family

Children invite family members to identify one thing that makes them unique
and one thing they have in common with someone else in the family.
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COMMUNITY IN ACTION

OBJECTIVE

Children have opportunities to
visit places where they can learn
about positive transformations
in a community and become
inspired by the people who are
part of it.

MATERIALS

Organize the visit in advance and
liaise with local organizations that
can spend time with the children,
show them their community,

and talk about the issues and
challenges they face. Ask them
to share how the community

has addressed those challenges
together and the positive
changes that resulted. Try as
much as possible to find projects
where children have also been
actively involved and where they
can show what they did, as well.

AGES
6-11

HOW YOU CAN DO IT:

Before

1.

Liaise with the project or community that
you will visit and share your hopes for
the visit and talk about ways to make it
as interactive as possible. Discuss with
the local organizer what you will see and
do, how many participants there will be,
ways to make the experience dynamic and
meaningful, and how to adapt it for the
younger children to maintain their curiosity
and engagement.

2. Select projects that children can connect
with and feel that they too could do
something similar. Create opportunities
during the visit for participants to connect
with their own reality and think about what
they would like to do—something very
simple and concrete that they could do
together.

Try to make the most of the nature around the
project and community to visit. Use nature—
trees, grass, lake, etc.—as a space to tell
the stories of the community, dance or sing
traditional songs, and create a dialogue.

3. Inform children about the activity. Take
ample time to prepare for the Vvisit,
explaining to children what it will be like,
what they will do, who will be there, how
long it will last, etc.

4. Children can think in advance about
questions they might want to pose, or
things they would like to see, know or do.

5. Explore with them what they think is
important to do and how they want to be
when visiting someone else’s “home.”

6. Inform parents or legal guardians about the
visit and its purpose and get their consent
for children’s participation.

During

7. Make sure children are welcomed by the
organization and have a chance to get to
know the person(s) who will accompany
them during the visitand pose any questions
or concerns they may have.

8. Children at this age are very curious and
eager to learn more, so make sure there is
time and space to talk, ask questions, and
learn more with the local adults, elders and
other children, as this may be an opportunity
to challenge stereotypical attitudes about
the community or project being visited.
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After

9. Once you return from the visit, invite
children to share: What did you see?
What did you hear? What did you touch?
What was difficult? Something you didn't
understand? What inspired you?

10. Conclude by inviting children to express
what they liked the most about the visit,
and something they saw or someone they
talked with that impressed them, and ask
them to write or draw one thing they could
do to make their own communities better.
Use one of the tools from the “Monitoring
Progress” chapter (see page 5).

RECOMMENDATIONS:

* The mobilization of young children always

takes a long time. Always prepare for a full
morning or full afternoon.

Children 6 to 8 may benefit from a tailored
program, shorter, simpler language, and
more focus on concrete activities.

Ensure children can be actively involved
by experiencing something like talking to
someone inspirational, painting, dancing,
singing, or having a meal with the community.

Take with you a light snack and water for the
trip, as particularly younger children may
need it.

Engaging the Family

Children share about the visit with their family. Family members share about a
project they know or a visit they have made when they were children that they will
never forget.

How to customize for online settings

If you are learning about the project online, make sure to:

— Make it shorter, ideally up to an hour

- Use interactive tools such as short videos that show the place and project

- Meet in small groups with guests from the project to engage in conversation

- Use online energizers and games to keep children’s attention




SOCIAL LAB

OBJECTIVE

Children understand several
aspects of society, particularly
conflicts and injustices, from
different angles, and identify
creative and non-violent ways to
resolve conflicts.

MATERIALS

Paper, crayons, costumes

AGES
9 -1

When you think  about  traditional
laboratories, you might think about scientists
conducting tests. Social labs, however, are
places for understanding society through
experimentation in the outside world. The
idea is that children bring a “problem” and
embark on a joint experiment to identify ways
to transform it.

HOW YOU CAN DO IT:

1. Together with children, identify one
problem—a conflict, something that is not
fair—in the community, school, playground,
or homes that they would like to focus on.
Explore this before the session so you can
elaborate on the preparation of the role-
play with children.

2. Create a conducive environment. You can
create a laboratory scenario and invite
children beforehand, to come dressed as
they imagine a social scientist looks like.

3. Have volunteers role-play the situation,
such as an argument over a book; being
bullied over money or food; who plays with
what in the playground; or being coerced
into an unwanted act on the street; girls not
being allowed to do/play something usually
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attributed to boys; their opinions and ideas
not being considered by adults.

Introduce participants to the Scientific
Experiment Process:

1. Question or Curiosity
“How do you think that happened?”, ”
How do the people role-playing see the

situation?” "Who was involved?”

2. Look for hypotheses/guesses and
consequences:

“This may have happened because .......
And as a result...”

3. Test solutions:
“Test alternatives to the situation that can
change it for the better.”

4. Decide on the best solutions:
“Which could be the best solution for all?”

Guidelines for the solutions:

- Cannot cause harm to any of the people
involved—The solution needs to be free
from any form of violence or disrespect

- What others feel and need is
important—It is necessary to take into
consideration the needs and feelings of
all involved

- The situation gets better and problem
is solved—It needs to bring a positive
change to the situation

- All scientists need to agree

- People role-playing agree—Present the
solution to the people that have role-
played it so they can confirm if this is a
solution they feel comfortable with and
agree.

5. Test the solution:

The people in the role-play talk with each
other and discuss any possible challenges
related to putting the solution into practice.
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STORY TELLING

OBJECTIVE

Children connect with their
ancestors, community, culture,
and roots, and explore attitudes
and values needed to transform
and respond to difficult situations
and ethical dilemmas.

MATERIALS

You may choose folk stories from
your culture or from religious
traditions. Or choose one from
the manual.

RESOURCES
Stories (see Chapter 7)

SETTING

Create a warm, relaxing
atmosphere.

AGES

6-11

Children of this age group enjoy listening to
stories, as it takes them to a world of wonder
and fosters their imagination.

A storytelling apron can be fun with younger
children. A carpenter’s apron with pockets
will do. In each pocket, place an object
which represents a story. Have a child select
a pocket, and tell a story based on what they
choose. Make sure the stories are related to
the theme you want to explore. A few simple
props may also be used. Do not allow props to
detract from the story, however.

HOW YOU CAN DO IT:

1. Create a proper environment for telling
stories. It can be a library, a garden, or a
decorated corner in a room. You can make
use of incense, instruments like guitars

or drums, or calm music to initiate the
storytelling. Sometimes a brief introduction
or background information is necessary to
understand the story.

2. You may have a set phrase to introduce
or close the story. For example, in a West
Indian custom, to introduce a story, the
scene is set like this:

Narrator: Cric

Audience response: Crac (We want to hear
your story).

Endings might be: “Snic, snac, snout; my story
is told out.” This ends the story.

The story can also begin with magic words like:
“Once upon a time”. In Arabic, storytelling
often begins by saying: Ken ye me ken, which
could be translated as “it was and it was not,”
and everybody knows that it's time for a story.
Or when some people in Iran tell a story, they
begin by saying, Yeki bud, yeki nabud, or
“there was one, there was no one.”

3. Maintain eye contact with your children. Be
aware if the children are restless. If children
get disconnected, consider trying to wrap
the story up and finish quickly. You may also
find a good stopping place and suggest
that the children might like to find out how
it ended by reading the book.

4. If children are unfamiliar with certain words
or ask what a word means, try to incorporate
a brief definition within the story. If children
get restless, avoid letting the storytelling
time disintegrate into an unpleasant
experience for all. Think of continuing
another time or changing the story to make
it shorter.

5. Ask children questions so they can better
understand:

* What is the story about?

* What happened during the story?
Why do you think that happened?
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e Which characters did you enjoy the 6. Invite children to think of a story they know

most/least? Why? and would like to tell. Let them write their
* How do you think/feel about... ? Why? name and title of the .stc.)ry they want to

share on a paper and invite them to read

e What did you enjoy the most about this during the following meetings.

story?
e What do you think this story is telling/

teaching us?

Engaging the Family

Families—parents, and grandparents—are all invited to tell stories from their
communities, faith or their own stories of how they grew up, or something they will
never forget. This can also strengthen the sense of togetherness and family bonds.
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TAKING CARE OF NATURE

OBJECTIVE

Children appreciate the diversity
in nature and expand and explore
their sense of responsibility to
care for our planet.

MATERIALS
Gardening tools, proper cloth and
shoes

SETTING

Forest, garden, park in direct
contact with nature

AGES
6-11

HOW YOU CAN DO IT:

1.

Introduce the activity to children a few days
in advance so they come prepared with
clothes, shoes and sun/rain protection and
tools needed.

Once in the chosen place, introduce the
activity and invite all to freely move around
and identify different trees/leaves/flowers
and observe the diversity of sizes, shapes,
colors, smells and texture. If there is litter
around, invite children to collect it, always
in safe ways and using tools to protect
themselves.

3. Asyoucleanthe place and remove litter, you
can discuss together: How many different
types of plants are here? Do they all look
the same? Do they need the same things
to grow? Do they depend on each other?
What contributes to healthy growth of the
plants? What can stop them from growing?
What is our responsibility? What must we
do?

4. Compare the space you are in with our
world today. Reflect with children on how,
together, they could take care of the world
today as much as they take care of this
place, and how they can take care of others
as much as they take care of the plants in
nature.

5. Use one of the tools from the “Monitoring
Progress” chapter (see Chapter 5) to help
children think of something specific they
can do together to make the world around
them a better place.

RECOMMENDATION:

Make sure to select a space that is safe for
all children to go around and explore. Avoid
spaces near the water or that are too broad, or
open to other persons who might interact with
children and put them at risk.

) e
|\
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Engaging the Family

Children invite family members to garden/take care of the backyard/indoor plants
together, caring for and appreciating the nature in their surroundings and reflecting
about similar questions as the exercise.
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UNJUST SITUATIONS

OBJECTIVE

Children learn more about and
reflect upon challenges and
injustices in the world, and on
how to help those who are most
vulnerable.

MATERIALS

Images of a wide variety of
situations around the world like
disrespectful practices, pain, fear
or conflict, taken from magazines,
newspapers, posters, etc.

AGES
9-11

HOW YOU CAN DO IT:

1.

In advance, create an exhibition with the
material collected. Be sensitive to the
age and experiences of the children when
choosing the images.

Introduce the session to children before
they enter the room. Explain that they will
enter an exhibition that portrays diverse
situations—unfair, difficult, conflictual—
around the world. Ask them to move about
in pairs and talk about what is surprising
and captures their attention the most as
they move.

If you have visually challenged participants,
make sure to describe what is portrayed.

As they finish moving about, come back and
sit in a circle in a position that allows the
pictures to still be seen and all participants
to feel comfortable.

. Ask children to discuss what they felt and

thought while looking at the diverse images:

e Ask which image caught their attention
the most, describe how they see the
image, and why it caught the attention

* What might have happened?
* Why did it happen?

* Why does the person have this
expression on their face?

*  What might they be thinking and
feeling?

* What might happen to them now?

Children may have a lot of questions about
some of the situations shown in the pictures,
and it is important to balance the selection
with positive images as well so it doesn't
become overwhelming.

Make sure to share that, even though some
situations are challenging for many people
around the world, many people are working
together to help each other, and to find
ways to improve the situation.

Organize the participants in smaller groups.
Each selects one situation in particular
to further reflect and generate dialogue
around it, which can help them to further
understand the situation. Make sure that
there is an adult or youth leader supporting
each group:

* How does this situation make us think
differently about the world and our
relationships with others?

* How does it affect children and youth?
How does it affect you and your
friends?

e How could the most vulnerable be
protected during these difficult times?
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e What can we do, here in our own town/ RECOMMENDATIONS:

village/place, to help others?
* Do not portray a difficult situation that

ou know one of your participants has
5. There may be a wide range of suggestions you W your: particip

experienced. It may trigger traumatic
to this last question, from helping homeless P Y 99

) o memories that you cannot manage or
people or elders in the buildings where y d

children live, to praying for the world, to
raising awareness, or writing a letter to ,

properly address during the activity.

To go deeply into the subject, allow ample
their parliament/prime minister, etc. It is

important to encourage them to think in
terms of actions they can actually take.

time for dialogue. This may entail more than
one session.

) o Note: Websites of non-profit organizations
6. Reflect with participants about the .
often have many relevant pictures that can

importance of bringin ositive change, .
.p g g P 9 be downloaded. Be sure also to include
big or small, and acting in peaceful ways to . .
_ images of hope, solidarity and bravery

transform the places where we live. Use one : . o .
B o N amidst those unjust situations, as diverse as

of the tools from the “Monitoring Progress

(see Chapter 5). possible, to help children expand their view

of the issue and understand how we are all
interconnected.

Engaging the Family

Children invite family members to reflect upon the unjust situations and conflicts
that may exist in the community and around the world; together they reflect upon
what may have caused them, their consequences, and how they affect how we relate
to and see each other. It can end with a prayer, song or a moment of silence to
remember all the people in the world that are suffering.




ROLE PLAYING

OBJECTIVE

Children learn about the causes
of conflicts and possible ways of
resolving violent situations. The
activity helps participants put
themselves in others’ shoes and
reflect upon the others’ situation.

MATERIALS

Let the participants come up with
their own situations, or use the
role playing cards provided in
the Chapter 7 on Resources.

You could also prepare your

own based on a current-affairs
issue. Either use one role playing
card for all participants, or a
number of scenarios based

on the same theme.

AGES
9-11

HOW YOU CAN DO IT:

Divide the participants into groups and ask
each group to think of a conflict or violent
situation that could have happened in their
school or neighborhood or among their
families and friends.

1. Encourage the participants’ creativity
by giving examples of possible conflicts
such as: discrimination in schools, violent
situations in their neighborhood, problems
between family members or problems of
community cohesion.

2. Ask the participants to enact the conflict,
representing the moment where it escalates
to a violent response. Give them time to
read through their lines and practice their
dramas before presenting them in front of
the other groups.
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3. Tell the participants that they also must find
a solution or a way to reduce the level of
violence in the situations presented by the
other groups.

4. When each situation is enacted and the
escalation of the conflict takes place, stop
the drama by saying “Freeze”! At this
moment, ask the participants from the
other groups to quickly think of a way to
transform the situation or decrease the
level of violence.

If someone has an idea, tell them to take
the place of one the actors they think could
help decrease the level of violence in the
drama or to introduce a new actor. Repeat
the role play with the possible solution
and encourage more ideas from the other
participants. Repeat it two or three times.

Have a brief discussion after each possible
solution by asking the participants:

* What did you think about this solution?

* Are all those involved satisfied that
justice has been and will be served?

* Is this possible in a real situation?

* Is a unilateral solution possible oris a
compromise necessary (the nub of the
drama)?

* What could happen if... ? (play the
devil’'s advocate to encourage them to
think critically).

When all role plays have been presented,
reflect upon how unethical practices harm
societies and damage relationships among
people. Discuss the meaning of empathy and
its importance: how does empathy relate to
respect, and how does understanding others
help form better relationships?

Ask participants to write in their Learning Log
about the practices and behavior they can
do to bring more justice and respect to their
society.
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RECOMMENDATIONS:

* Do not portray a difficult situation that
you know one of your participants has
experienced. It may trigger traumatic
memories that you cannot manage or
properly address during the activity.

* To go deeply into the subject, allow ample
time for dialogue. This may entail more than
one session.



USING CASE STUDIES

OBJECTIVE

Children put themselves in
others’ shoes and reflect upon
the others’ situation.

MATERIALS

Use a case study from the
Chapter 7 on Resources or
prepare your own based on a
current-affairs issue. Use either
one case study for all participants
or a number of cases all based on
the same theme.

Note: The case studies provided are
focused on situations that affect under
represented groups or present unethical
practices. Self-selected case studies should
also reflect these themes.

AGES
9-11

HOW YOU CAN DO IT:

1.

Organize the participants in groups of four
to six people and give each group a case
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study and a few questions to spark their
discussion:

* What is happening in the case study?
* Who are the victims?

* What can be done to help them?

Give groups time to read the case study and to

discuss its implications.

2.

Hold a plenary discussion. Talk about
the case study. How could the negative
consequences of the case study have been
avoided?

e |f | were in this situation how would |
feel?

* How would | respond?

* What did people lack?

When the discussion is complete, reflect upon

how unethical practices harm societies and
damage relationships among people.

Introduce the meaning of empathy and discuss

its importance: How does empathy relate to
respect, and how does understanding others
help form better relations?
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D

ILEMMAS

OBJECTIVE

Children learn the importance
of making decisions based on
ethical principles.

MATERIALS

Copies of one or several moral
dilemmas. Find some in the
Chapter 7 on Resources or
write your own (see below).

AGES
9-1

HOW YOU CAN DO IT:

An

ethical dilemma is a situation that will

often involve an apparent conflict between

moral imperatives, in which the pursuit of one

appears to transgress the other.

If you write your own moral dilemma:

1.

Present a situation where participants have
to decide what is right and what is wrong.

the best
solution seems to be one that benefits

Propose a dilemma where
the participants themselves but that has

adverse effects on others.

Describe a situation that involves

opportunities to get around the rules.

Make sure the dilemma involves a situation
where the participants have to make their
own decisions.

Activity

1.

Group participants into groups of three to
five people and give each group a moral
dilemma.

Give them 30 minutes to discuss the
dilemma and arrive at a consensus solution.
Then, ask them to share their decisions with
the other groups.

3.

Introduce the participants to the Ethical
Decision-Making Guidelines (see next page).
Participants first discuss these guidelines
and then use them to review their decisions.

Then, in discuss whether the

introduction ofthe guidelineshas changed the

plenary,

groups’ decisions or not. Has the knowledge
of human rights affected their decisions? Or,
perhaps they would like to revise the Ethical
Decision-Making Guidelines?

Lead a moment of reflection on the fact
that an issue can raise many different,
conflicting points of view. Discuss the need
to look at matters from different points of
view and to consider each on its merits.

ETHICAL DECISION-MAKING
GUIDELINES—AN INTERFAITH
APPROACH

When you are exposed to a situation where
you have to make a decision, try to use the
following questions to help you make a
good choice:

e Does this decision affect other people?
Who?

* Does your decision affect your beliefs or
the beliefs of others?

e Will your decision force others to act
against their will or beliefs?

* Does your decision respect the views of
people from different beliefs or cultures?

* Might your decision convey a bad image
of people that are different from you (in
terms of gender, religious affiliation or
different status)?

e Does your decision degrade anyone's
human dignity?

*  Wouldyou be proudto share your decision
with your family, friends or teachers?

* Is your decision addressing the problem
or simply hiding it?

e Are there any future

consequences of your decision?

negative



WHAT | STAND FOR

OBJECTIVE

Children practice standing up

for what they believe in. They
reflect upon their own beliefs and
discover those of others.

MATERIALS

Appropriate materials are needed
to make a line down the center
of the room or playground, e.g.,
chalk, adhesive tape, a roll of
cloth. Two large signs marked

"l agree” and “I disagree.”

SETTING

Participants are standing, and
there is a line down the center of
the room. Ample space is needed
for participants to move around.

AGES
6-11

HOW YOU CAN DO IT:

1. Introduce the activity and explain that this
game is about some of the things they see
or experience in their own or others’ lives
and even around the world; that there is no
right or wrong answer; that you just want to
hear the opinion of each of the children and
exchange ideas and points of view.

2. Draw a line down the center of the room

and put the two signs on either end—"I
agree” and "l disagree.” Ask children to line
up along the centerline facing you. Instruct
them to respond to a series of statements
by moving closer to the sign that matches

their opinion, agree or disagree.

Read out a few statements. Make sure the
first statement is a simple one just to make
participants at ease with the activity such as
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“all children like ice-cream/chocolate.” With
each new statement, the children will move up
and down the line to reflect how strongly they
agree or disagree with it.

Here are some examples across several themes
that you can choose from or further elaborate
upon:

e All children should be able to go to school

e Girls and boys can go to school everywhere
in the world

e Children can only learn in school

e All children should have access to learning
while not attending school

e All children feel safe in school

* We should always speak up when we see
violence in school

* ltis safe to report any violence | see
e Name calling is not violence

* Sometimes corporal punishment is needed
when nothing else works

e Sometimes violence is the only way to
respond

e | live in a fair community

e All children should live with their families
e All children live in peaceful families

e All children are safe at home

* Girls and boys have different roles and
responsibilities in the home

* Everyone should protect and respect the
environment

* | do not cause harm to the planet

These statements are phrased so that children
may find themselves in contradictory positions,
which should encourage reflection. As you
read the statements and the children move
back and forth along the line, make sure to
collect the opinions of participants on that
statement, and ask further questions that allow
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them to see the situation from diverse angles,
using open-ended questions such as “why,
how, when, what.”

3. When you have finished reading out the
selected statements, have the children sit
in a circle and ask some of them to talk
about their answers. Discuss some of the
issues that they did not understand or felt
confused about, and why.

A major point to emerge in the discussion is
that the world is not simple and that it is not
always easy to take a stand on issues or decide
what to believe.

Conclude the exercise by emphasizing how
people have different beliefs and ideas and
how those beliefs and opinions should be
respected, even though we may not all have
the same ones.

4. Invite children to use one of the tools from
the “Monitoring Progress” chapter (see
page 5) to reflect upon something that they
have learned with the activity.

RECOMMENDATION:

If your group includes children 6 to 8, use
around six statements, or more if you sense
they are all still fully engaged.

How to customize for online settings

For the statements, participants can type something in the chat box that allows
them to express if they agree or disagree, like “A” for agree, and “D" for Disagree,
or use emoji's. We encourage you to use online tools that allow children to position

closer or more distant to the line, such as Jamboard or Mural

Make the dialogue shorter for children 6 to 8



https://jamboard.google.com/
https://www.mural.co/?utm_medium=paid-search&utm_source=adwords&utm_campaign=201101-Facilitator_Superpowers&utm_adgroup=Templates_-_Business_Model_Canvas&utm_campaign_id=11208697402&utm_content=&utm_adgroupid=110300560016&gclid=Cj0KCQjw18WKBhCUARIsAFiW7Jzo8rUXBQg5yWqMYozkG3zh-rAGUr2_s7nLK6GoRBUKXYUZM6ncVRoaAgabEALw_wcB
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WRITING LETTERS

OBJECTIVE

Children develop solidarity, a
sense of interconnectedness, and
responsibility for one another.

MATERIALS

Blank sheets of paper for drawing
or writing on, colored pens or
markers.

RESOURCES

Short video

AGES
6-11

HOW YOU CAN DO IT:

1.

Introduce the idea to the children by
exploring the concepts of solidarity,
interconnectedness, and their importance.
You can use one of the short movies from
the “Resources” chapter (see page #).

Explore with children how they understandthe
concepts of solidarity and interconnectedness
and ideas they associate them with: What
is solidarity to you? Are we all connected
somehow? How? Why are solidarity and
interconnectedness so important?

Invite them to write a letter to someone
to express their solidarity and gratitude
for the presence or contribution of that
person. It can be a neighbor, a friend, a
teacher, or someone they do not know but
who supports them on a daily basis—mail
carrier, baker, etc.

4. Help them to identify and decide on the
message they would like to share and with
whom.

5. Younger children can draw. Facilitators can
help write a simple message they would like
to share.

6. Inplenary, children share with each other to
whom they are writing and why.

7. Reflect upon the importance of solidarity
and gratitude and encourage children to
use their Learning Log to share about three
things they are grateful for.

RECOMMENDATIONS:

e It is recommended to do this activity after
a session where children have explored
the concepts of common humanity and
interconnectedness.

e For children 6 to 8, break down the word
“interconnectedness” into simpler language
until it is easy for everyone to understand:
We are all connected, we all need help from
many people to survive, to learn, to grow,
etc.

Engaging the Family

Children invite family members to write letters of solidarity to their neighbors
or extended family.
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YOUR SILHOUETTE IS MINE

OBJECTIVE

Children expand their
understanding and appreciate
other people’s perspectives by
putting themselves in the shoes
of others.

MATERIALS

Large body-sized sheets of paper
(use several sheets of paper from
a flip chart, the back of a roll of
wallpaper or equivalent), colored
pens or markers, soft music.

SETTING

Ample space for children to lay
down on the floor

AGES

6-11

HOW YOU CAN DO IT:

1. Each participant gets a sheet of body-sized
paper.

2. Put the children in pairs. Have one person
lay down on the paper on the floor, and the
other draw his or her silhouette with a pen.
When ready, have them switch to make the
other person’s silhouette.

3. When you have completed the silhouettes,
each participant is asked to write on their
own silhouette the following information:

Make sure to connect the areas—head,
heart, stomach, hands, legs—with something
concrete they can relate to; it can be about
themselves or connected to specific topics.
Below are some options for each area:

* Head: Something you think about yourself
/ something special about who you are / a
difficult choice you had to make

Heart: something that gives you a strong
feeling / brings happiness to your heart /
something that hurts your feelings

Stomach: Something you really need to say,
do or have

Hands: One thing you enjoy doing the
most or that you are good at / something
you would like to do / something that you
cannot do

Legs: An activity that you have discovered/
learned or something you still want to learn/
something that is difficult for you to do

. After step 3 is completed, ask each person

to share the information with their partner
and describe each area, but without
explaining why.

Once all have shared what is written on the
silhouettes, have them lie down in each
other’s silhouettes, close their eyes, and
imagine that they are the other person. If
you are using a hand, have children touch
the hand and follow along as proposed.

. Thefacilitator can play softmusicand initiate

some reflection by asking the participants to
“leave yourself behind for a few minutes and
see if you can imagine being your partner,”
to try to think the other’s thoughts, to feel
the other’s needs, to want what the other
wants, and to imagine doing the activities
that their partner enjoys.

At the end, reflect together in the whole
group on the importance of trying to
understand what the other person feels,
thinks, wants and needs. At times, people
do not communicate how they feel or what
they think and need verbally, but we can
still try to understand it by paying attention
to their actions and behaviors. It is good to
try to understand how others feel and what
is causing it.
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RECOMMENDATION:

e If your group includes children 6 to 8, we
recommend organizing it into smaller groups
with a facilitator for each 6 children, as they
need more support drawing the silhouettes;
an energizer with body movement once
they finish drawing the silhouette may be
useful so they can release some energy and
refocus for the questions.

e For children 6 to 8, give them the option
to draw their answers. You may also select
fewer than the five areas to ensure they stay

engaged.

MY NOTES
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JOYFUL APPRECIATION

OBJECTIVE

Children build self-esteem and
learn to appreciate others and the
simple things in life.

MATERIALS

Two plastic cups and some dried
beans for each participant

AGES

6-11

HOW YOU CAN DO IT:

1.

Ask children to sit in a circle, close their
eyes if they feel comfortable doing so,
and breathe deeply, leaving behind the
experiences of the day and whatever has
been on their minds.

Give children two small plastic cups. One
cup contains beans and the other is empty.

Tell participants to think about the good
deeds they have done during the day or

in the past week; this can include good
behavior, speaking well to or of someone,
helping someone, etc.

. For each good deed, the participant can

move one bean from the full cup to the
other—the empty cup. Make sure you
participate, as well.

. After allowing everyone to deposit the

beans, ask each child to share stories of the
goodness they have done or experienced,
while others practice “deep” listening—

listening with empathy and without
prejudice.
RECOMMENDATIONS:

* You can share a story from when you

were younger to get the activity started,
or something you experienced in the

supermarket, at work, etc.

Reinforce that any small gesture is
important—help with a chore athome, a smile
to someone, writing a letter to a neighbor,

supporting a friend with homework, etc.

Engaging the Family

Children invite their families to create a moment of joyful appreciation together
by sharing the good things about the family that each of them are grateful for.



MUSIC FESTIVAL

OBJECTIVE

Children explore their cultural
and religious traditions and those
of others in their communities.

MATERIALS

Music from diverse regions

or countries, representing

the diversity in the group,
instruments, videos, costumes

AGES
6-11

HOW YOU CAN DO IT:

1.

3.

Organize the activity beforehand with
children, inviting them, together with their
families or friends, to select traditional
music from their countries or regions they
and their families come from. Children can
decide to play, sing, and bring traditional
costumes.

Once they have selected their materials, put
an organizing team together, composed
of children and adults, to set the festival
in motion: define the place, the technical
requirements, whether children will play
some of the music, whether dance will also
be part of it, etc.

Ask children what they think it is important
to do to ensure they are respectful and
caring. Explain the different considerations
in terms of clothing and logistics.

Carry out the festival, letting the children
share the music they chose.

Reflection after the festival:

1.

After the festival, it is important to dedicate
some time for reflection. To do this, on a
flipchart make three circles: (1) What did |
see, hear, taste, touch?; (2) How did | feel?;
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and (3) What commonalities and differences
with  my own faith/religion or spiritual
tradition were there? Also include a larger
area on the flipchart where participants
can write general ideas: What was difficult?
What surprised me? What touched me?
What did | learn?

Use a tool from the “Monitoring Progress”
chapter (see pages ##-##) for participants
to reflect upon the activity. Children can
be encouraged to take their Learning Log
to the festival and to use it during or after
the music to record their observations and
insights.

RECOMMENDATIONS:

Make sure to give ample and equal time for
all children to participate.

Make it dynamic so children feel engaged,
dancing or singing.

Agree with children that this is open to
their family members. The festival may be
an opportunity for families and children to
come together and celebrate their roots and
traditions and to get to know the diverse
traditions of others in the group.

Agree with children about the important
considerations for the music festival: What
can we do to make sure we are respectful of
each other’s presentations? In case there is
food sharing during the festival, make sure
to label the food so people with diverse
dietary needs are considered and are clear
about what is offered.
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MANDALAS

OBJECTIVE

Children have an opportunity to
connect deeply with themselves,
relax, explore their inner selves
and find peace within.

MATERIALS

Colored pencils, felt pens,
colored wax, drawing paper,
relaxing music, incense

AGES
6-11

The word "mandala” is from the classical
Indian language of Sanskrit. Loosely translated
to mean “circle,” a mandala is far more than
a simple shape. It represents wholeness, and
can be seen as a model for the organizational
structure of life itself—a cosmic diagram that
reminds us of our relation to the infinite, the
world that extends both beyond and within our
bodies and minds.’

HOW YOU CAN DO IT:

Find a quiet place where children will not be
disturbed and where they can be reflective.
You can ask children before starting how
they feel at this moment, to stimulate their
introspective mood.

1. Introduce relaxing music to set the
environment. Ask children to draw a
circle using a plate or compass, and mark
the center of their circle with a small dot.
Starting from the center they can now fill
the circle with “drawings”—representative
or abstract, marks, words, geometric
shapes, etc., in any way they want.

2. When children finish drawing and painting,
ask them how they feel now, what each color
and shape represents for them and what
they experienced while doing it. Explain to
them that mandalas are a representation of
how we feel inside. Encourage children to
put the mandala on the wall in their room.

3. You can do this activity again several weeks
later to allow children to compare their
mandalas over a period of time and observe
the changes within themselves.

RECOMMENDATIONS:

e With younger children 6 to 8, you can
provide them already with a printed or
sketched mandala outline that they can
color in or paint.

e If children do not share or do not feel like
reflecting, do not force them, you can
continue doing the exercise on another
day, and they might become more open to
sharing later.


http://www.mandalaproject.org/Index.html
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TIME CAPSULE

OBJECTIVE

Children become inspired

and critically aware of their
responsibility to transform

situations around them.

MATERIALS
Box/jar, newspapers, stories

SETTING
Participants in the whole group

AGES
9-1

A time capsule is a container that holds items,

such as photos, newspapers, objects, letters

and more—typically saved for the future self

or someone else in the future to open. The

purpose of this activity is to share inspirational

stories from the past, from people who

have inspired positive change and acted to

transform their communities into better, fairer

and more peaceful places for children.

HOW YOU CAN DO IT:

1.

Before the session with children, put
together a time capsule with an inspirational
story from someone that has or is acting to
transform theircommunity. Think of someone
from your community or someone that has
inspired the world, such as Nelson Mandela,
Mahatma Gandhi, or Malala Yousafzai. Find
newspapers related to the person, stories,
pictures or other objects related to what
they have done and put them inside the time
capsule—it can be a box, a jar, or any other
kind of openable container. Hide the time
capsule somewhere in the space.

Plan a conducive setting and scenario for
opening the capsule and exploring its
contents—it can be in nature under a tree,
in a library, or in a classroom with a corner
especially prepared for this.

3. Start the activity by introducing children

to the idea of a time capsule—what it is,
why it is done, and how today they will be
invited to find and then open a time capsule
hidden in the space, and that it is from
the past, about a special person. In case
you are showcasing an example from the
community, that person him or herself can
be invited to come share about their lives,
like coming out of their own time capsule
with children.

Give clues to children so they can, together,
find the time capsule. Explain that the
purpose is to open it together, so that,
once they find it, they should bring it to the
center of the place you are meeting.

Once children open the time capsule, read
about the person and explore the objects
with them. Keep it short and concise to
keep their attention.

Ask children some of the questions below,
customized as needed to the person in the
time capsule, to better understand:

a. Who was in the time capsule?
b. What was this person’s life about?
c. What impressed you the most?

d. Why do you think he or she did what he
or she did? What was he she trying to
achieve? What inspired this person to
do it?

e. What did you enjoy the most about his
or her story?

f. What about you? Is there anything

you would also like to do to transform

a  situation—something  unfair—in
your community? It can be something
simple and that is attainable. What
would that be? Let all children write/
draw their responses to this question
on a piece paper and put it in the time
capsule to be opened on a future date,
when they can then see the actions/
projects they have done.
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RECOMMENDATION:

With children 6 to 8, you may organize them in
smaller groups after exploring the contents of
the capsule and invite them to draw about the
person and story they learned about. Create
space for them to share their drawings, explain
what they did and build a dialogue around
their understanding.
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ONE-THOUSAND PAPER CRANES

OBJECTIVE Instructions on how to make
the cranes can be found in the
“Resources” chapter under
“How to Fold a Paper Crane”
(see page 215). You may want
to read about the World Peace

Children reflect upon the global
impact of a lack of mutual

understanding and respect, and
learn to make concrete symbols

of peace. Project for Children at 0O
MATERIALS https://sadakosasaki.com

Origami paper or paper cut in AGES

squares of about 20 x 20 cm. 9-11

THE STORY OF SADAKO

The paper crane has become an international symbol of peace as a result of the story of a
young Japanese girl named Sadako Sasaki, who was born in 1943.

Sadako was 2 years old when the atomic bomb was dropped on Hiroshima, Japan on August
6, 1945. As she grew up, Sadako was a courageous, strong, athletic girl. However, in 1955,
when she was 11 years old, while practicing for a big race, she became dizzy and fell to
the ground. Sadako was diagnosed with leukemia, a cancer often called “the atom bomb”
disease in Japan.

Sadako’s best friend told her of an old Japanese legend which said that anyone who folds
one-thousand paper cranes would be granted a wish. Sadako hoped that the gods would
grant her wish to get well so that she could run again. She started to work on the paper
cranes and completed over one-thousand before dying on October 25, 1955 at the age
of 12.

Inspired by her courage and strength, Sadako’s friends and classmates put together a book
of her letters and published it. They began to dream of building a monument to Sadako
and all of the children killed by the atom bomb. Young people all over Japan helped collect
money for the project.

In 1958, a statue of Sadako holding a golden crane was unveiled in Hiroshima Peace Park.
The children also made a wish which is inscribed at the bottom of the statue and reads: “This
is our cry; this is our prayer, Peace in the world.”

Today, people all over the world fold paper cranes and send them—about 10 million every
year—to the Children’s Peace Monument inspired by Sadako in Hiroshima.


https://sadakosasaki.com/
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HOW YOU CAN DO IT:

1.

Tell children the story of Hiroshima, Japan
and the atomic bomb so children can frame
Sadako’s story.

Read Sadako's story.

Ask children what stood out to them in the
story? What surprised and impressed them
the most?

and dignity. You can reflect with children
how they relate the story of Sadako to their
own context or other stories similar to this
one, they may know.

Give children paper and teach them to
make their own cranes.

. Allow time to write their own prayer/poem/

message for peace on the paper before
making the cranes. Encourage them to think
about the story of Sadako and the effects

4. Have a discussion about how violence and . . .
conflicts between people and countries of the nuclear bombing of Hiroshima.
'affect innocent peop'le. Reflect upon the Conclude with a moment of silence for
|mportance.of prgmotmg peace andlmutual peace in the world, for the victims of war,
understanding. Discuss how Sadako’s story and the hope of peace and understanding
helps create awareness of the importance between people and nations.
of learning how to live together in respect
How to customize for online settings
For the activity, use breakout rooms organized by age group, while ensuring
group diversity, so children can dialogue about the story.
Make dialogue shorter for younger children.
To keep younger children engaged, organize in two sessions, the first exploring
the story and the second making the cranes and reflecting on the issues
affecting children.
MY NOTES




CONVERSATION JAR

OBJECTIVE

Children practice active listening
by learning more about each
other, and engage in dialogue
with one another.

MATERIALS
Conversation cards (printed
according to age) and a jar

SETTING

Participants in a circle in plenary
or small groups

AGES
9-11

HOW YOU CAN DO IT:

1.

Start the session with a video or story about
the power of dialogue, of listening and
talking with respect and empathy.

Organize participants in a circle and put
the jar with the cards on a table/ floor. In
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case you have more than five participants,
organize them in small groups with one
conversation jar in each group

Explain that for this activity each child is
invited to pick a card and reply to what it
says. If they do not feel comfortable with
the card, they can pick a different one.
Children are first invited to listen to what the
child with the card has to share, and then
the whole group is invited to contribute
to it, sharing their own response, showing
support. The facilitator helps build on the
questions, asking further questions: What?
Why? How?

If you are in a room, use energizers during
the dialogue to make it more interactive.
You can also do it outdoors so you can walk
around a garden or enjoy a park as you have
the dialogue.

. Once everyone has the chance to speak,

invite participants to reflect upon how
we communicate with each other, how
important it is to listen, what it entails, and
what is important to consider when we
have diverse points of view.

If you could talk Ifyou could
What does “put What is the What does it y , change
. . . to anyone in the e
myself in the difference take to forgive something in

shoes of others”

means to you? and obedience?

between respect someone that has
really hurt you?

world who would i
your life, what

that person be? i
P would it be?

Why?

feel really happy?

show love?

thankful for

Why?
What mak What ar Whr:n atf”end What do you
a aKes you How can we at are you comes 10 you dO when

to tell you a

someone really

place different
to yours? Why? If
yes, how did you

feel and learn?

meet someone
from a different
religion or
culture?

mean to you to
be responsible?

Why? today? roblem, what i
y y P disrespects you?
do you do?
. What are you ) Did you ever
Did you ever : y Did you ever face y o
o to a sacred most curious to a situation that face a situation
ituati
9 know when you What does it could make

made you react
with violence?
How did you
feel?

you react with
violence, but
you managed
not to do it?
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What do you do
when you don't
feel good about
something you
see or hear?

Describe your
perfect day

If you could
change one thing
about you, what

would it be?

Why?

Which are the
three things
about you that
you feel happy
about?

What would you
do if you were
bullied?

What can you do
to help someone
that is suffering?

What would you
do you would
have to leave

everything
behind — house,
school, country

Where is a place
you feel safe?

What was the
hardest decision
you had to make?
Why was it hard?

What would you
do if you would
see someone
being bullied?

RECOMMENDATIONS:

* Adapt the cards’ content to children’s reality.

e Particularly in contexts where children are
affected by violence or are going through

difficult life experiences, it can be hard for

them to speak about their own experience.

might be.

Engaging the Family

You can ask them if they have ever seen
that reality/if they can imagine how that

Children invite families to create the cards and play the conversation

jar game together.
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HANDS ON

OBJECTIVE

Children create, plan and

engage in collective actions that
protect, care and bring a positive
transformation to their immediate
environments.

MATERIALS
Large pieces of paper, markers or

crayons, newspapers, magazines,
scissors, glue.

AGES

9-11

Children of these ages like to do and contribute

to something concrete, so the activity aims

to inspire and empower them to be agents

of change, and thus help to transform their

immediate reality.

HOW YOU CAN DO IT:

1.

Organize several tables with community
newspapers, magazines, and two blank
pieces of paper, crayons, scissors and glue.
Organize children in groups of a maximum
of five each, according to age, and invite
them to think and share about all the things
in their community that they find unfair,
harmful to nature, to people, to people’s
ability to come together, play, talk and be
with one another. Make sure children share
concrete things in their communities.

Once they have discussed this, let them
represent them on the first piece of blank
paper, using the materials available.

Ask children what they would like to
change in their community and give them
the second piece of blank paper and invite
them to draw and represent the community
they would like to live in using the same
materials or expressing freely writing or
drawing. Once they finish, draw and paste
a bridge between the two sheets of paper
and ask children: How can we move from
where we are to where we want to be? What
can we do? How can we contribute to it?

Encourage children to share actions that are
realistic and that they can do. You can share
some examples to serve as inspiration:
clean a garden, a street, or a sacred space;
plant a tree or garden; do a campaign,
pick up litter in a park; create and share
sensitization materials about protecting
nature or community or about child rights
or rights of people being discriminated
against; play music in the community center
to bring people together; collect and
distribute resources to those in need, etc.

Conclude the session with the small groups
sharing their lists and, together, decide on
the actions they would like to do to respond
to the issues identified. The groups can
collectively decide how many actions, the
implementation order and how it will happen.

Form one or several Hands On Committees
with children 6 to 11 and a supporting adult
that, together, support, identify, prepare
and set in motion the actions across the
year. As the actions take place, take time to
reflect upon the joint effort and the result it
had in the community, and document the full
process so children can better understand
the impact of their Hands On projects.

Engaging the Family

Involve families in some of the actions, contributing with their time, talents, etc.



LEARNING TO LIVE TOGETHER

IN YOUR SHOES

OBJECTIVE

Children practice empathy and
solidarity with others.

MATERIALS

Papers with roles distributed
among participants

AGES
9-11

HOW YOU CAN DO IT:

1.

Introduce children to the activity, sharing
that they will be invited to play a game
where they need to be in the shoes of
someone else.

Line up participants and distribute the
papers and ask the children to hold onto
them so they can play the role they received.
Clarify with participants if they have any
questions about their role.

Ask children to take some moments to feel
in the shoes of that person: Take a moment
to imagine the place you live, how your days
look like, who your family is, your school,
the friends you have, the house you live in,
the language you speak, the games you
play.

Tell the participants that you are going to
read a list of situations or events. Every time
children can answer “yes” that a statement
applies to them, they should take a step
forward. If a statement does not apply to
them, they should stay where they are.

Read out the statements one at a time and
give enough time to clarify any question.

From time to time invite children to look
around to take note of their positions in
relation to each other.

At the end, invite everyone to stand in
their final positions and sit if they feel more
comfortable. Then give them a couple of
minutes to come out of their roles.

Ask participants: Who were you in the
role? How did you feel not moving/always
moving while others were staying behind?
What came to your mind? What did you
think? What impressed you the most? What
was more difficult? Does this happen in real
life? What learning do you get from this? If
you would encounter someone like the one
in the role you were, what would you say/
do?

End with a reflection about the importance
of standing in solidarity with one another,

and
interdependent, and how each of us can

how we are all interconnected
contribute to make someone’s day a better
day, sometimes with a simple gesture,
sometimes raising your voice when you see
something unfair, or simply standing by
someone.

RECOMMENDATION:

With children 6 to 8, adapt the content to
simpler language, use fewer statements and
shorten the dialogue.

Be sensitive to the children in the group
and the challenges they face or have faced,
and avoid topics that may cause them
harm, trigger traumatic memories, or create
discomfort.

Roles (freely customize to your context):

You are a young boy with disabilities who uses

a wheelchair

You are a refugee child who has just arrived

from a war-torn country to a new country

without your family

You are an immigrant in a foreign country

You live in a community affected by gang

violence



You are a 12-year-old girl who never finished
primary school

You are a 8-year old child and your family are
not legal residents of the country where you
live

You are a from a minority religious group,
living in another religious majority community

You are from a minority ethnic group in your
community

You are a girl from a devoutly religious family

You are the daughter of the manager of the
largest local company

You are a son of local farmers
You parents are both unemployed

You are an 11-year-old child coming from a
rural community in the mountains

You are a person living with HIV

Statements:

Customize the statements using

terminology children can understand

Your family has never experienced any serious
financial difficulty.
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You have decent housing with a telephone and
television.

You feel your language, religion and culture
are respected in the society where you live.

You feel that your opinion matters and your
views are listened to.

You are not afraid of being stopped by the
police.

You know where to turn for advice and help if
you need it.

You have never felt discriminated against
because of your origin.

You have adequate social and medical
protection for your needs.

You can go away on holiday once a year.
You can attend school.

You can celebrate the most important religious
festivals with your relatives and close friends.

Your parents can buy new clothes for you.

You can use and benefit from the Internet.

Inspired by the Take a Step Forward Activity: https://
www.coe.int/en/web/compass/take-a-step-forward

How to customize for online settings

For the activity, use a tool such as Jamboard so each child is represented by a post-
it that moves slowly as the statements are read.

Make dialogue shorter for children 6 to 8



https://www.coe.int/en/web/compass/take-a-step-forward
https://www.coe.int/en/web/compass/take-a-step-forward
https://jamboard.google.com/
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TAKING RESPONSIBILITY

OBJECTIVE

Give children opportunities to
take responsibility and work
together to transform the
meeting environment positively.

MATERIALS

Paper and something to write
with

AGES
6-11

HOW YOU CAN DO IT:

1. Introduce the activity to children, explaining
how we are all responsible to maintain a
positive learning space and that we can all
contribute to making it better for everyone.

2. Brainstorm a few ideas of how you can all
work together to improve the space you are
in. Welcome all ideas and write them down
on a piece of paper. For instance, clean the
meeting room area, rearrange furniture,
keep stationary in order, clean the garden,
prepare, paint a wall, create a space to
read, etc.

3. Ask each person who made a proposal
to pitch the idea to the rest of the group.
Select the ideas with everyone’s agreement
as a school/NGO
project to work together on as a group.

improvement micro

4. Discuss the selected ideas, come to an
agreement, and agree on responsibilities,
giving opportunity for the children to
take a lead in making decisions. If there
are responsibilities to respond to on a
regular basis like keeping the room clean
or stationary in place, make sure children
agree on how to rotate the responsibilities
and that all have a role to play.

5. Celebrate the achievements collectively.

RECOMMENDATION:

Children of these ages like to do and be
involved in actions that have visible and
concrete results. Encouraging children to do
small things not only builds on their sense of
shared responsibility and ability to contribute,
but also their autonomy and initiative. Make
sure to avoid any gender or other bias when
distributing the tasks, and make sure to tackle
any that may emerge.




PROBLEM TREE

OBJECTIVE

Children develop understanding
about what can make some
children more vulnerable to
violence.

MATERIALS
A ball, paper and crayons

AGES
9-11

In  many cases, the LTLT program s
implemented in contexts where children and
communities are affected by conflict, violence
or injustices. Use this activity as a way for
children to broaden their understanding and
get to the root of the issues, helping them
think critically about the situation.

HOW YOU CAN DO IT:

1. Explain to children that today you will
explore one of the conflicts/injustices
affecting children in the community and
how it turns into violence against children,
and then identify its root causes and
consequences.

2. Start with a ball game. Once the game
finishes make sure the ball is passed among
all the children. After receiving the ball,
each child is invited to share one idea about
an injustice/conflict/violence affecting the
life of children, from their perspective.
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3. Select the most common issue identified.

4. Introduce the problem tree tool that is
described below and co-create a problem
tree to analyze the issues affecting children.
Start by inviting children to draw a large
tree and then identify the following:

Trunk = Problem = Write down the identified
issue as the problem near the trunk.

Branches = Effects = What happens in your
life/life of children and community as a
result of it?

Roots = Causes = Why does that happen?
What are the causes? Who and what
contributes to it?

5. Discuss and identify five things that can
be done to help if someone they know
indicates that they are experiencing
violence. Examples: Talk to a responsible
adult so they can help as appropriate, or
call a child protection helpline, etc.

6. Reflect with children about the importance
of breaking the silence and of sharing any
issue they face with an adult they trust or
to share it with an adult when they know
another child is facing it.

RECOMMENDATION:

Some children of the group may be affected by
violence and going through traumatic situations.
Be sensitive to the group you are in, making
sure that children directly experiencing violence
are not directly exposed or pointed out,
exacerbating potential traumatic experiences.
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CONNECTING

OBJECTIVE

Children strengthen personal and
social relationships and solidarity.

MATERIALS

Animated video (See Chapter 7
on Resources) or story, paper,
crayons

AGES
6-11

HOW YOU CAN DO IT:

1.

Start the session with an animated video or
story about solidarity and how we are all
interconnected.

Sit together and discuss the video/story and
how at times we live so isolated from one
another. Do you know who your neighbors
are? Are there any seniors living alone near
you? Do you speak with all your school
peers? When was the last time you spoke to
your grandparents/uncles? Highlight how
social relationships are important for us as
humans and the importance of reaching out
and checking in to see how people are. Just
as we water the plants in our home/garden
and look, we should also take care of and
nurture our relationships with people.

3. Ask each child to draw a hand and identify
five people they would like to check-in on
from different circles of their life. These
should be persons they may have not
been in touch with recently. Invite them
to identify persons from school, relatives,
sports groups, neighborhood, etc.

4. Invite them to get in touch and have a
friendly check-in getting to know how the
person is, what they spend their time on,
etc. This can be with a telephone call,
email, going to the door, or other methods
available.

5. Sit together in the next session and create
space for each child to talk about who they
reached, discuss how the experience was
for them, what they heard and how they felt
afterwards, and how they think it influenced
the life of the other person as well.

RECOMMENDATION:

Make sure children check with their parents
or legal guardians before getting in touch
with other adults, such as seniors in the
neighborhood, to find out how they are.
Children’s safeguarding is always the first
priority.

Engaging the Family

Children invite families to check in on any seniors, family members, friends, via
phone, email, or other methods to see how they are.
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How to customize for online settings @
For the activity, use breakout rooms divided by age group, while ensuring
group diversity, so children can dialogue about the story of the people @ """""""
they connected with. @ ...........
Make dialogue shorter for children 6 to 8 or ask them to draw about the experience, @ ...........

and while they are sharing, you can pose questions.
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MEDIA LITERACY: CRITICAL READING OF NEWS

OBJECTIVE

Children enhance critical thinking
and identify biases of narratives
shared on different media.

MATERIALS

Various news articles, paper,
something to write with, and a
small bowl/box/hat.

AGES
6-11

HOW YOU CAN DO IT:

1.

Organize children into age groups: 6 to 8
and 9 to 11.

Ask children: "How do you know if
something you read is real or fake? Why is
that important? Explain that today you will
learn how to read stories/news in order to
understand if they are real/biased or not.

Identify a few stories that are shared on
mainstream or social media. Include a
mix of stories that you believe are factual,
some that are biased or that have false
information. Select the stories to be age
appropriate. For children 6 to 8, select
stories connected to what they watch daily;
they can be anything from school examples
to examples in the home environment or to
what they watch online.

4. Write the news titles on small pieces of
paper, fold/roll the papers and put them
into a bowl/box/hat.

5. Ask children to pick a piece of paper one
after the other and then read the news item
based on the title they pick up. For younger
children, help them read if needed.

6. Discuss each news item from different
angles. You can use questions, like the ones
below, to critically look at the news item. It
might be helpful for these questions to be
written on an A4 or letter-sized paper so
they are visible to consider while each news
item is being discussed.

Questions for children 9 to 11:

e What do you think about the story? Is this
true? Why do you think that?

e What is being said?

* Who is presenting this story? Is this a
reliable/trustworthy media channel? Why
or why not? What other sources could we
check to verify if it is true?

*  Why are they saying this?

* What do you think is not being said? (hidden
intention, like selling something, obtaining
profit, etc.)

* How could it be said differently?

* Who is impacted by this?

* Who benefits from the perspective/narrative
presented?
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Questions for children 6-8:

What is the story about?

Could this affect anyone/have impact on
anyone'’s life?

Would you write/say it in a different way?

e What do you think about the story? Do you How?
know anything like that? ows
ieve it? ?
* Do you believe it? Why? Finish the activity by reflecting on the
e What do you think they may be hiding? Do importance of thinking critically and not
they share the perspectives of everyone taking for granted that everything shared
involved in the story? on social media is true.
e Do you think the source—website, journal—
is trustworthy? Why? What other sources
can we check to verify if it is true?
How to customize for online settings
For the activity, use breakout rooms divided by age group, while ensuring group
diversity, so children can dialogue about the news. Make it shorter for young
children.
Since you are online, use this opportunity for children to find other sources for the
same story and decide which one is more accurate.
Make dialogue shorter for children 6 to 8 or ask them to draw, and while they are
sharing, you can pose questions.
MY NOTES
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CHAPTER 7 — RESOURCES

7.1 - STORIES

Give ear, O my people, to my teaching; incline
your ears to the words of my mouth. | will open
my mouth in a parable; | will utter dark sayings
from of old, things that we have heard and
known, that our ancestors have told us.

We will not hide them from their children;

we will tell to the coming generation the
glorious deeds of the Lord, and his might,

and the wonders that he has done.

These verses from the Hebrew Bible (Psalm
78:1-4) bring to light one dimension of what it
means to be human: In order to reach into the
far depths of each one of us, it is stories that
more than anything else cross the threshold
into ourselves. God or the Ultimate or Reality or
Wisdom, orthe transcendent or the unknowable
or the all-surpassing—these are all—mediated
through stories. The story echoes sayings from
old traditions, what we have heard and what
our ancestors have told us. Stories are passed
from generation to generation. They survive
solely by memory and this is their authority.
This is how they make available insights to
a new generation. They do not claim to be
irrefutable facts; they don’t have to, because
they are accepted as a different kind of truth
than the one that is precepts and theory.
There can in fact be much truth in a story of
fiction, and much falsehood in a story that
uses facts. Storytelling, says Hannah Arendt,

A CHINESE FOLK TALE

Once upon a time in China there was a boy
named Ping. He loved flowers, and every seed
he planted grew into gorgeous flowers. The
old emperor loved flowers, too. When it came
time to choose his successor, he decided to
let the flowers make the choice. He invited all
the children to come to his palace to receive

reveals meaning without committing the error
of defining it.°® This is the strength of the story.
The meaning is hinted at and not thrust upon
us as a straightjacket. It is realized but not
conceptualized. It is there and yet it can’t be
seen.

Stories connect heaven and earth... concrete
reality and that which is much more difficult
to articulate or understand. Stories can open
doors to the past; they make the present
reverberate in open-ended timelessness and
they have a bearing on the future. The Nigerian
poet and novelist Ben Okri says, “Stories can
conquer fear, you know. They can make the
heart bigger.”

We all love to listen to stories. The child in bed
before going to sleep, the people gathered
around the storyteller close to the fireplace—
savoring the words, nodding, smiling, laughing,
and nudging each other in delight. There is
communion and community in listening together
to a story. Although it probably is true that
technology, interactive media, and electronic
games in many cultures offer more advanced
stories, more colorful events, more gory details,
the fascination with the story is part of being
human. In the Jewish tradition, it is said that
the human being is not alone in appreciating
storytelling. The question is asked: “Why did
God create man?” And the answer is given:
"Because God loves to listen to a good story.”

a special seed. After one year, the child with
the most beautiful flower would be chosen as
the next emperor. Ping came with the great
crowd of children, and he burst with joy as the
emperor handed him a seed.

Ping filled the beautiful pot with the very best
soil and carefully planted the seed. He watered
it faithfully, but nothing grew. He changed the

68 From Arendt, Hannah (1906-1975), a German political theorist and philosopher, Origins of Storytelling, in Bartlett’s Book of Quotations



pot, but nothing grew. He tried new soil, but
nothing grew. A year passed.

All the children put on their finest clothes
and walked to the palace with their beautiful
flowers. Ping was ashamed. Other children
would laugh at him. His father encouraged him
to take the empty pot, for Ping had tried his
very best.

When Ping arrived at the palace the emperor
was examining all the incredible flowers, but he
was frowning. Ping was embarrassed when the
emperor asked him, “Why did you bring me an
empty pot?” Through tears Ping answered, “I
tried my best.” The king smiled. “I cooked all
your seeds!” he called to the children. “It was
impossible for them to grow! This child is the

|

only one worthy of becoming emperor

THE BOY WHO CRIED “"WOLF”

There was a shepherd boy who kept his flock
at a little distance from the village. Once he
thought he would play a trick on the villagers
and have some fun at their expense. So he ran
toward the village crying out, with all his might:

“Wolfl Wolf! Everybody come and help! The
wolves are after my lambs!”

The kind villagers left their work and ran to the
field to help him. But when they got there the
boy laughed at them for their pains; there was
no wolf there.

Still another day the boy tried the same trick,
and the villagers came running to help and
were laughed at again.

Then one day a wolf did break into the fold and
began killing the lambs. In great fright, the boy
ran back for help. “Wolfl Wolf!” he screamed.
“There is a wolf in the flock! Help!”

The villagers heard him, but they thought it
was another mean trick; no one paid the least
attention or went near him. And the shepherd
boy lost all his sheep.

That is the kind of thing that happens to people
who lie; even when they do tell the truth they
will not be believed.
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THE COURAGE TO BE

When | was a child, | was loved by my family
and neighbors. | had lots of fun playing games
in Rama, Ontario, where | was born. When | got
to Grade Three, | had to take a bus to school
every day to a nearby town called Orillia.

One day at school, a boy pushed me. | couldn't
help spilling my books on the ground.

"Please pick them up,” | asked.
“No,” he spit back on me.
“Pick them up,” | insisted, in a louder voice.

“Not going to, squaw,” he shouted. “Indian
squaw.”

| was mad.

“You pick up my books. You made me drop
them,” | sputtered.

“Try and make me squaw,” he taunted. “You
are nothing but an Indian squaw.”

“Sticks and stones can break my bones but
names can never hurt me,” | shouted back.

The racket attracted the teacher’s attention
and she gave both of us a scolding. But the
boy never told me he was sorry. | was angry.
He had done something to me that was not
right.

| felt lonely, mad, proud, and stubborn all at the
same time. | went home and told my mother.
She told me to stand tall and believe in myself.
She told me that God is with us always, and not
to fear anything or anybody.

Deep down inside | know | am an aboriginal
person, not an “Indian squaw.” The boy was
wrong. And now | know | will always stand up
for myself and what is right.

UNITY IS STRENGTH

Once upon a time, there was a flock of doves
that flew in search of food led by their king.
One day, they had flown a long distance and
were very tired. The dove king encouraged
them to fly a little further. The smallest
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dove picked up speed and found some rice
scattered beneath a banyan tree. So all the
doves landed and began to eat.

Suddenly a net fell over them and they were
all trapped. They saw a hunter approaching
carrying a huge club. The doves desperately
fluttered their wings trying to get out, but to
no avail.

The king had an idea. He advised all the doves
to fly up together carrying the net with them.
He said that there was strength in unity.

Each dove picked up a portion of the net and
together they flew off carrying the net with
them. The hunter looked up in astonishment.
He tried to follow them, but they were flying
high over hills and valleys. They flew to a hill
near a city of temples where there lived a
mouse who could help them. He was a faithful
friend of the dove king.

When the mouse heard the loud noise of
their approach, he went into hiding. The dove
king gently called out to him and then the
mouse was happy to see him. The dove king
explained that they had been caught in a trap
and needed the mouse’s help to gnaw at the
net with his teeth and set them free.

The mouse agreed, saying that he would set
the king free first. The king insisted that he first
free his subjects and the king last. The mouse
understood the king's feelings and complied
with his wishes. He began to cut the net and
one by one all the doves were freed including
the dove king.

They all thanked the mouse and flew away
together, united in their strength

FATHER AND SONS

A father had a family of sons who were
perpetually quarreling among themselves.
When he failed to heal their disputes by his
exhortations, he determined to give them a
practical illustration of the evils of disunion.

One day he told his sons to bring him a bundle
of sticks. When they had done so, he placed
the bundle into the hands of each of them in

succession and ordered them to break it in
pieces. They tried with all their strength and
were not able to do it.

He next opened the bundle, took the sticks
separately, one by one, and again put them into
his sons’ hands, upon which they broke them
easily. He then addressed them in these words:

"My sons, if you are of one mind, and unite to
assist each other, you will be as strong as this
bundle of sticks, uninjured by all the attempts
of your enemies, but if you are divided among
yourselves, you will be broken as easily as each
of these sticks.”

THE SEVEN WONDERS

Anna was a 9-year-old girl from a small village.
She finished attending elementary school
through 4th grade at her village. For the 5th
grade onwards, she needed to get into a
school in a city nearby. She was very happy
when she found out she was accepted into a
very reputed school in a city. Today was the
first day of school, and she was waiting for her
school bus. Once the bus came, she got in it
quickly. She was very excited.

Once the bus reached her school, all the
students started going to their classes. Anna
also made it to her classroom after asking
fellow students for directions. Upon seeing her
simple clothing and knowing she was from a
small village, other students started making
fun of her. The teacher soon arrived and she
asked everyone to keep quiet. She introduced
Anna to the class and told them that she will
be studying with them from today.

Then the teacher told the students to be ready
for the surprise test now! She told everyone to
write down the seven wonders of the world.
Everyone started writing the answer quickly.
Anna was slower to write.

When everyone except Anna had submitted
their answer paper, the teacher came and
asked Anna, “What happened, dear? Don't
worry, Just write what you know, as the other
students have learned about it just a couple of
days back.”



Anna replied, “l was thinking that there are so
many wonderful things, which seven should |
And then she handed her answer
paper to the teacher. The teacher started
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pick to write

reading everyone's answers and the majority
had answered them correctly such as The
Great Wall of China, Colosseum, Stonehenge,
Great Pyramid of Giza, Leaning Tower of Pisa,
Taj Mahal, Hanging Gardens of Babylon, etc.

The teacher was happy as students had
remembered what she had taught them. At
last the teacher picked up Anna’s answer paper
and started reading.

"The seven wonders are—to be able to see, to
be able to hear, to be able to feel, to laugh, to
think, to be kind, to love!”

The teacher stood stunned and the whole class
was speechless. Today, a girl from the small
village had reminded them about the precious
gifts that God has given us, which are truly
wonders.

CHOOSE YOUR WORDS WISELY

Once upon a time, an old man spread rumors
that his neighbor was a thief. As a result,
the young man was arrested. Days later the
young man was proven innocent. After being
released, the young man felt humiliated as he
walked to his home. He su